








Offender	 learning	 policy	 in	 England	 and	 Wales	 is	 vocationally	 focused	 and	 thus	
primarily	 aims	 to	 educate	 prisoners	 to	 increase	 their	 employability.	 Through	 an	
analysis	 of	 letters	 written	 by	 prisoners	 and	 interviews	 with	 serving	 prisoners,	 ex	
prisoners	and	prison	staff,	 this	qualitative	study	 investigates	prisoners’	experiences	
of	 education	 to	 explore	 the	 broad	 range	 of	 ways	 that	 such	 experiences	 are	
interpreted.	A	recurring	interpretation	involves	personal	development	and	this	study	
shows	 that	 a	 range	 of	 personal	 changes	 and	 transformations	 can	 be	 attributed	 to	




on	elements	of	 the	 research	participants’	 life	histories	 and	 locating	experiences	of	
education	within	their	narratives.	This	places	the	study	in	an	in	depth	human	context	
and	as	such,	 it	has	emerged	that	prisoners’	experiences	of	education	can	be	better	
understood	 in	 the	 context	 of	 aspects	 of	 their	 life	 stories.	 This	 study	 reveals	 that	
prisoners	who	 have	 not	 previously	 had	 positive	 educational	 experiences	 are	 often	
lacking	 in	 personal	 development	 and	 emotional	 maturity	 and	 therefore	 offender	
learning	 should	 be	 concerned	 with	 developing	 the	 ‘whole	 person’	 in	 addition	 to	
giving	 prisoners	 skills	 for	 employment.	 As	 such,	 value	 can	 be	 ascribed	 to	 personal	
developments	 that	 are	 not	 directly	 related	 to	 employability	 such	 as	 the	 ability	 to	
cope	 with	 the	 experience	 of	 imprisonment	 and	 improved	 family	 relationships.	 By	
including	 such	 findings,	 this	 research	 also	 shows	 how	 understanding	 prisoners’	
experiences	 of	 education	 contributes	 to	 understanding	 key	 themes	 in	 prison	
sociology:	coping,	masculinity,	identity	and	the	pains	of	imprisonment.		
	This	 study	 concerns	 issues	 spanning	 a	 range	 of	 academic	 disciplines	 including	
criminology,	sociology	and	education.	As	such,	 it	 is	hoped	that	this	thesis	will	be	of	


























































































































































































































been	 the	most	 challenging	 experience	 of	my	 life.	 Firstly,	 I	must	 thank	my	 husband,	
Richard.	He	has	been	supportive	during	each	stage	of	the	PhD	process	(and	long	before	
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frustration	but	he	has	been	able	to	provide	much	encouragement	in	order	that	I	could	
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supported	me	on	my	 rather	 long	 learning	 journey	 (often	with	 a	 ‘little’	 financial	 help	
here	and	there	–	thanks	Mum),	it	is	perhaps	partially	down	to	them	that	I	have	become	
so	 fascinated	 by	 the	 experience	 of	 education	 and	 I	 am	 forever	 grateful	 for	 their	
encouragement,	help	and	support.	I	would	also	like	to	thank	my	Dad	for	the	help	and	
support	 he	 provided	 during	 the	 final	 year	 of	 this	 PhD,	 I	 am	 extremely	 grateful	 for	
everything	he	has	done	for	me	during	this	time.		
	




of	 my	 personal	 development.	 I	 must	 also	 thank	 Helen	 further	 for	 being	 a	 constant	
support	 throughout	my	 academic	 studies.	 She	 gave	me	 advice	 and	 guidance	 during	




able	 to	 pursue	 my	 research.	 I	 am	 extremely	 grateful	 to	 have	 been	 given	 this	
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It	 is	 important	 that	 I	 also	 thank	 the	 staff	 at	 the	 Prisoners’	 Education	 Trust	 for	 their	
generous	 help	 during	 this	 research	 process	 and	 in	 particular	Nina	 Champion	 for	 her	
continuing	 support	 of	 my	 work.	 Although	 in	 this	 thesis	 I	 do	 not	 name	 the	 prisons	
where	research	was	conducted,	I	would	nonetheless	like	to	give	special	thanks	to	all	of	
the	staff	who	helped	me	gain	access	and	arrange	my	interviews.	Their	kindness	will	not	
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I	 began	 studying	 criminology	 in	 2004	 knowing	 that	 I	 had	 a	 particular	 interest	 in	 the	
prison	 institution.	 During	 my	 studies,	 I	 became	 more	 fascinated	 by	 this	 closed	
community	 that	 confines	 criminals	with	 the	 aim	 that	 they	will	 be	 punished	 yet	 also	
rehabilitated.	For	me,	the	prison	became	a	subject	of	curiosity	that	I	knew	would	only	
be	 satisfied	 once	 I	 had	 the	 opportunity	 to	 go	 there	 as	 a	 researcher	 and	 understand	
what	 it	 is	 really	 like.	 As	 much	 as	 I	 jest	 with	 friends	 and	 colleagues	 that	 I	 am	 so	
interested	 in	 prisons	 because	 of	my	 love	 for	 the	 film	The	 Shawshank	 Redemption,	 I	
sense	 that	 it	may	 have	 had	 some	part	 to	 play	 in	 the	 journey	 towards	 this	 research.	
Although	such	film	portrayals	often	exaggerate	aspects	of	prison	life	and	culture,	they	
do	 highlight	 some	of	 the	 key	 themes	 in	 the	 sociology	 of	 imprisonment	 nonetheless.	
Watching	such	films	as	a	 teenager,	 I	became	particularly	 interested	 in	 the	themes	of	
identity	 and	 coping	with	 the	 pains	 of	 imprisonment.	 This	 research	 has	 by	 no	means	
been	a	personal	quest	 to	 find	a	 real	 life	 ‘Red’	or	 ‘Andy’,	 but	 it	 has	 certainly	 tried	 to	
move	towards	a	better	understanding	of	the	often-complex	people	prisoners	are.		
	
A	 particular	 piece	 of	 sociological	 literature	 that	 has	 played	 a	 significant	 role	 in	
developing	my	interest	in	the	prison	is	Sykes’	(1958)	Society	of	Captives.	This	piece	of	
work	 highlights	 the	 nature	 of	 the	 prison	 community	 and	 pays	 close	 attention	 to	
prisoners,	prisoner	identity	and	prison	culture	with	a	commitment	to	uncovering	a	true	
picture	 of	 prison	 life.	 In	 particular,	 this	 piece	 of	 work	 acknowledges	 the	 struggle	
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experienced	 by	 prisoners	 in	 surviving	 prison	 life	 and	 the	methods	 adopted	 to	 cope	
with	‘the	pains	of	imprisonment’	(Sykes,	1958).		
	
The	 desire	 to	 understand	 prisoners’	 experiences	 of	 education	 is	 embedded	 in	 my	
interest	 in	 the	 relationship	 between	 imprisonment,	 education,	 social	 control	 and	
power:	 concepts	 captured	 in	 Foucault’s	work	Discipline	 and	 Punish:	 The	 Birth	 of	 the	
Prison	 (1977).	 In	 this	 seminal	 work,	 Foucault	 discussed	 the	 changing	 nature	 of	
punishment	 between	 1757	 and	 1820.	 This	 change	 involved	 the	 eradication	 of	
punishment	 as	 a	 torturous	 and	painful	 public	 spectacle.	 Foucault	 discussed	 the	 shift	
from	 the	 physical	 torture	 of	 the	 body	 to	 the	 creation	 of	 docile	 bodies	 through	 the	
disciplinary	 punishment	 of	 the	 soul.	 As	 such,	 Foucault	 argued	 that	 the	 distinction	




the	 ‘carceral	 continuum’.	 By	 associating	 these	 institutions	with	 each	 other,	 Foucault	
grouped	 the	 prison	 with	 institutions	 characterized	 by	 work,	 learning	 and	 treatment	








institutions	 maintain	 social	 order	 and	 thus	 enforce	 social	 control.	 Prison	 education	
therefore	could	be	seen	as	some	kind	of	‘double-control’	or	‘super-control’	or	perhaps	




The	 focus	 of	 this	 study	 is	 prisoners’	 experiences	 of	 education.	 My	 own	 personal	
experience	of	school	left	me	thinking	about	how	it	had	not	solely	been	for	the	purpose	
of	gaining	knowledge	and	skills	for	eventual	employment.	It	also	played	a	crucial	role	in	
my	 personal	 development.	 It	 was	 the	 liberal	 aspects	 of	 education	 such	 as	 the	
development	of	 values,	morals	 and	personal	enrichment	 that	 captured	my	attention	
when	 reflecting	 on	 my	 own	 experience.	 Combining	 this	 with	 my	 interest	 in	
imprisonment,	 I	 have	 become	 interested	 to	 find	 out	 whether	 prisoners	 experience	
education	 in	 a	 similar	way	 despite	 the	 employability	 thrust	 that	 underpins	 offender	
learning	policy.	I	thus	arrived	at	the	theoretical	viewpoint	upon	which	this	research	has	
been	 built:	 that	 we	 can	 think	 about	 the	 purpose,	 nature	 and	 justification	 of	 prison	
education	in	a	way	that	goes	beyond	increasing	the	employability	of	offenders.	
	
During	 the	 course	 of	 this	 research,	 it	 became	 clear	 that	 prisoners’	 experiences	 of	
education	 in	 prison	 could	 not	 be	 understood	 fully	 when	 separated	 from	 their	
experiences	 of	 education	 in	 earlier	 life.	 In	 addition,	 understanding	 the	 prison	
environment,	how	prisoners	cope	with	life	inside	and	having	an	understanding	of	the	
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development	of	offender	 learning	policy	 came	 to	 form	an	essential	 context	 in	which	
this	 study	 has	 been	 placed.	 This	 thesis	 explores	 prisoners’	 past	 and	 present	
experiences	 of	 education	 in	 the	 wider	 context	 of	 their	 life	 histories	 and	 their	
experiences	 of	 imprisonment,	 supported	 by	 the	 perspectives	 of	 prison	 staff	 and	 ex	
prisoners.	 Drawing	 on	 the	 work	 of	 classic	 and	 contemporary	 prison	 researchers	
including	Gresham	Sykes,	Alison	Liebling,	Ben	Crewe,	Yvonne	Jewkes	and	a	selection	of	
prison	 education	 researchers,	 I	 have	 attempted	 to	 bring	 together	my	 own	 research	
findings	with	 some	of	 the	 key	 themes	 in	 prison	 sociology,	 desistance	 theory	 and	 an	









This	 thesis	 is	 about	 prisoners’	 experiences	 of	 education	 during	 imprisonment.	 The	
objective	of	this	study	is	to	investigate	what	motivates	prisoners	to	undergo	education,	
what	 they	 hope	 to	 achieve	 from	 it,	 and	 how	 the	 experience	 of	 prison	 education	




developing	emergent	 themes	 from	such	experiences	 is	expanded	 in	 this	 thesis	by	an	


















The	 questions	 posed	 in	 this	 research	 address	 how	 prisoners	 come	 to	 engage	 in	
education	in	the	prison	environment	and	explore	how	the	resulting	experiences	can,	in	
part,	 be	 formed	 by	 prior	 educational	 and	 life	 experiences.	 By	 understanding	 how	
prisoners	 interpret	and	give	meaning	 to	 their	experiences	of	education	 in	 the	prison	
environment,	this	research	will	show	the	way	prisoners	perceive	the	personal	outcomes	
they	achieve.		These	outcomes	can	go	far	beyond	the	employability	goal	set	by	offender	







such	 as	 those	 of	 previous	 education	 and	 family	 relationships,	 and	 this	 is	 integral	 to	
achieving	 an	 appreciation	 of	 the	 outcomes	 of	 prison	 education	 and	 the	 personal	
transformations	that	some	prisoners	experience.	Achieving	the	core	thesis	objectives	







It	 is	 particularly	 important	 to	 conduct	 this	 research	 at	 this	 time	 given	 that	 prison	
education	is	a	significant	topic	of	discussion	as	a	number	of	problems	are	currently	being	
faced.	 These	 problems	 primarily	 concern	 inconsistencies	 between	 establishments	 in	
assessment,	delivery,	availability,	continuity	and	Internet	restrictions.	These	issues	have	
been	exacerbated	by	the	purported	prison	‘crisis’	during	which	budget	and	staffing	cuts	
have	 had	 negative	 implications	 for	 offender	 learning	 including	 the	 termination	 of	
provider	contracts	and	reductions	in	pay	for	teachers.	These	issues	will	be	considered	
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identify	 key	 change	 indicators	 that	 acknowledge	 what	 transformations	 occur	 in	







is	 a	 frequent	 motivating	 factor	 to	 do	 education	 in	 prison	 and	 this	 exposes	 the	
importance	of	understanding	prisoners’	broader	 life	experiences	and	 relationships	 in	
















goes	 beyond	 the	 aim	 of	 employability	 set	 out	 in	 offender	 learning	 policy.	 However,	
understanding	 such	 ways	 of	 thinking	 about	 education	 becomes	 clearer	 when	
considering	them	in	the	context	of	models	of	education.	A	number	of	different	models	




























































doing	 so,	 it	 integrates	 intellectual	 content	 with	 feelings	 (Lyon,	 1971).	 A	 humanistic	
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education	is	delivered	in	academic	institutions	by	teachers	who	are	not	just	academic	in	
their	 approach,	but	who	also	encourage	 students	 to	 show	 their	 feelings.	Humanistic	








such	 initiatives	 can	 include	 the	 empowerment	 of	 critical	 thinking	 and	 forming	 an	
educational	 climate	 of	 caring	 and	 dialogue.	 Another	 humanistic	 initiative	 that	 has	
particular	relevance	to	the	present	study	is	authentic	learning	through	one’s	own	life	










called	 for	 prison	 education	 to	 educate	 the	 person	 as	 a	 whole,	 therefore	 directly	
advocating	 a	 humanistic	 approach.	 Despite	 this	 there	 has	 not	 been	 a	 subsequent	
demand	for	this	form	of	education	in	prisons.	In	recent	years,	offender	learning	policy	




Liberal	 education	 is	 primarily	 concerned	with	 the	 individual	 as	 a	 unique	 personality	
(Winch	 and	 Gingell,	 2008)	 whose	 aim	 is	 to	 develop	 the	 ability	 to	 reason	 and	 think	
critically	and	to	do	so	an	individual	has	to	be	exposed	to	intellectual	disciplines	including	
literature,	 mathematics,	 science	 and	 the	 arts	 (Johnstone,	 1998).	 The	 purpose	 of	
engaging	with	such	disciplines	is	to	achieve	the	‘supreme	human	good’	of	developing	
critical	 thought	 and	 imagination	 (Pring,	 1995:	 184).	 One	 might	 argue	 that	 the	
justification	for	a	liberal	education	is	that	cultivating	intellect	is	a	worthwhile	practice	in	
itself	and	that	this	has	the	potential	 to	benefit	wider	society	through	the	creation	of	
intellectual	 beings.	 The	 responsibility	 of	 the	 delivery	 of	 a	 liberal	 education	 lies	with	
scholars	in	schools	and	universities	–	institutions	that	are	removed	from	the	world	of	
business	 and	 the	 people	 within	 it.	 Advocates	 of	 liberal	 education	 would	 argue	 that	
people	 should	 have	 broad	 knowledge	 and	 in	 order	 to	 achieve	 this,	 it	 must	 involve	





-	 the	 process	 of	 learning	 is	 therefore	 said	 to	 be	 lifelong.	 Interestingly	 however,	
Durkheim’s	 (1973)	 discussions	 of	 moral	 education	 suggest	 that	 perhaps	 too	 much	
emphasis	 can	 be	 placed	 on	 intellect	 and	 that	 education	 of	 a	moral	 nature	 is	 about	
becoming	 harmonious	 with	 the	 world	 around	 us	 and	 thus	 becoming	 a	 member	 of	
society	through	an	appreciation	of	collective	values.	Durkheim	said	that	society	is	the	
source	 of	 all	 morality,	 and	 as	 such,	 education	 in	 the	 school	 should	 strictly	 enforce	





It	 is	 essential	 to	understand	 that	 [moral	 education]	means	 an	








of	 autonomy	 in	 enabling	 people	 to	 form	 judgements	 on	 what	 to	 think	 and	 do.	 He	
suggested	that	people	should	also	be	able	to	critically	reflect	on	these	judgements	and	
that	 children	 needed	 to	 be	 educated	 to	 develop	 the	 capacity	 to	 be	 reflective	 and	







The	 vocational	model	 of	 education	 is	 primarily	 concerned	with	preparing	people	 for	
















As	 such,	 Dewey’s	 interest	 in	 vocational	 education	 is	 not	 concerned	 with	 adapting	












workers,	 traders	or	warriors,	practical	 training	was	given	to	 improve	on	the	required	
skills.	 For	 leaders	however,	a	 special	programme	of	 liberal	 studies	was	developed	 to	








at	 all	 times	 is	 intellectual	 and	moral	 growth’	 (1960:	 362).	 He	 argued	 that	 a	 narrow	















be	 initially	 seen	 as	 unambiguous	 concepts	 in	 order	 to	 make	 early	 comparisons.	 As	
became	evident	earlier,	there	is	a	clear	overlapping	of	the	humanistic	and	liberal	models	
of	education	in	the	way	that	both	acknowledge	the	importance	of	critical	thinking	and	











Education	 shall	 be	 directed	 to	 the	 full	 development	 of	 the	
human	 personality	 and	 to	 the	 strengthening	 of	 respect	 for	
human	 rights	 and	 fundamental	 freedoms.	 It	 shall	 promote	




It	 is	 perhaps	 the	 concept	 of	 freedom	 that	 most	 clearly	 demonstrates	 the	 tension	
between	the	ideals	of	education	and	imprisonment.	A	sense	of	freedom	can	be	achieved	














Although	 prison	 and	 education	 serve	 as	 contradictions	 in	 their	 ideals,	 it	 is	 the	 dual	




























the	 published	 costings.	 For	 the	 year	 2014-15,	 BIS	 made	 a	 budget	 of	 £145,686,000	
















the	 one	 year	 proven	 reoffending	 rate	 reported	 in	 2013	 was	 19%	 -	 a	 statistically	
significant	difference	from	the	26%	rate	for	a	matched	control	group	of	similar	offenders	
(Justice	Data	Lab,	2013).	The	report’s	 sample	 included	those	 funded	by	PET	 to	study	
different	 courses	 ranging	 from	 Open	 University	 degrees	 to	 vocational	 courses	 and	
recipients	of	art	and	hobby	materials.	Specific	analysis	for	some	of	these	course	groups	
demonstrates	 conclusively	 that	Open	University	 courses,	 creative	 learning	 and	 some	















Access	 courses	 available	 are	 divided	 into	 three	modules	 –	 1)	 Arts	 and	 Languages	 2)	
People,	 Work	 and	 Society	 3)	 Science,	 Technology	 and	 Maths.	 Access	 modules	 are	
intended	to	pave	the	way	for	further	 learning	towards	certificate,	diploma	or	degree	
                                                
1	 Prisoners’	 Education	 Trust	 (PET)	 also	offer	 grants	 for	 courses	 below	Higher	 Education	 Level	 such	 as	









































how	 the	 following	 nine	 chapters	will	 establish	 the	 historical	 and	 political	 context	 of	
prison	 education,	 review	 existing	 research,	 provide	 a	 theoretical	 framework	 for	 the	
study	and	establish	 the	research	design.	The	structure	of	 the	 findings	and	discussion	
chapters	will	also	be	set	out.	
	
Chapter	 Two	will	 establish	 the	historical	 and	political	 context	of	prison	education	 to	
demonstrate	that	educating	prisoners	is	not	a	new	practice	and	to	show	the	enduring	
survival	 of	 prison	 education	 since	 the	 emergence	 of	 the	modern	 prison.	 It	 will	 also	
review	 contemporary	 policy	 relating	 to	 prison	 education	 to	 determine	 how	 current	
policy	makers	view	the	role	of	prison	education.	This	will	highlight	the	current	policy	
focus	on	reducing	recidivism	which	has	a	clear	emphasis	on	using	education	as	a	means	
to	 increase	 prisoners’	 future	 employability.	 The	 current	 conditions	 in	 which	 prison	
education	 occurs	 will	 also	 be	 discussed	 to	 explore	 some	 of	 the	 problems	 affecting	
contemporary	penal	practice.	The	issues	explored	include;	the	rising	prison	population,	
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have	 been	 touched	 upon	 in	 past	 work	 by	 considering	 how	 motivations	 to	 become	
educated	manifest	 into	 different	 forms	 of	 personal	 change	 and	 transformation.	 The	
chapter	 will	 clarify	 how	 bringing	 interviews	 with	 staff	 into	 the	 present	 study	 and	
considering	more	 closely	 prisoners’	 relationships	with	 their	 families	 extends	 current	
knowledge.	It	will	also	emphasize	the	value	of	the	biographical	context	of	prisoners’	lives	
as	an	 important	 reference	 through	which	 to	understand	how	prisoners	 interpret	 the	
experience	of	education	and	what	it	means	to	them	personally.	
	
The	 development	 of	 a	 theoretical	 framework	 for	 this	 research	 will	 be	 discussed	 in	
Chapter	 Four.	 This	 chapter	 will	 draw	 on	 classic	 and	 contemporary	 prison	 sociology	
literature	 to	 explore	 key	 themes	 that	 have	 become	 particularly	 important	 in	
investigating	prisoners’	experiences	of	education.	These	 themes	 include	 the	pains	of	
imprisonment,	coping,	masculinity	and	identity.	The	chapter	will	then	draw	on	theories	
of	desistance	to	discuss	personal	change,	transformation	and	redemption	–	concepts	














documentary	 evidence	 and	 interviews.	 Chapter	 Six	 will	 draw	 on	 the	 narratives	 of	
prisoners	and	extracts	from	prisoners’	letters	to	consider	how	education	and	other	life	
experiences	 contribute	 to	 the	 experience	 of	 learning	 in	 prison.	 A	 small	 number	 of	
extracts	 from	 interviews	 with	 prison	 staff	 and	 ex-prisoners	 are	 also	 included	 in	 the	
chapter	 to	show	how	different	 types	of	participants	 in	 the	study	discussed	the	same	
themes	and	how	they	relate	to	serving	prisoners’	perspectives.	The	chapter	explores	the	
motivations,	 meanings	 and	 interpretations	 of	 prison	 education	 and	 questions	 the	
suitability	 of	 an	 employment-focused	 curriculum	 for	 prisoners	 serving	 long	 term	
sentences.	 It	also	highlights	 increasing	barriers	to	higher	education	and	discusses	the	
importance	of	 continued	education	 for	prisoners	who	already	have	qualifications.	 In	




The	chapter	will	 reveal	 insights	 into	staff-prisoner	 relationships	which	are	 integral	 to	
setting	a	clear	understanding	of	how	prisoners	experience	education.	The	sometimes	
strained	relationships	between	education	staff	and	prison	officers	will	also	be	explored	
exposing	 an	 ‘us	 and	 them’	 culture	 between	 those	 employed	 to	 teach	 prisoners	 and	
those	who	lock	them	up	and	implement	discipline.	It	will	also	consider	the	differences	
in	how	individuals	working	in	the	prison	view	their	responsibilities	and	approach	their	
work.	 In	doing	 so,	 this	 chapter	will	 reveal	 the	prison	education	experience	 from	 the	




Chapter	 Eight	will	 continue	 the	 data	 analysis	 in	 the	 context	 of	 personal	 change	 and	
transformation	 and	 the	 extent	 to	 which	 the	 experience	 of	 education	 can	 have	 an	
influence	 on	 the	 lives	 of	 prisoners	 and	 specifically,	 released	 individuals.	 Through	
narrative	semi-structured	interviews	with	ex-prisoners,	this	chapter	will	discuss	in	detail	


































of	 budgeting	 and	 staffing	 cuts	 in	 the	 broader	 context	 of	 an	 apparent	 ‘rehabilitation	
revolution’	which	aims	to	halt	the	revolving	door	of	the	prison	through	rehabilitative	
initiatives.	To	place	this	research	in	a	meaningful	context,	it	is	important	to	establish	the	





The	 chapter	 will	 then	 review	 contemporary	 policy	 relating	 to	 prison	 education	 to	
establish	how	current	policy	makers	view	the	role	of	prison	education.		Notably,	recent	
policy	 is	 underpinned	 by	 a	 focus	 on	 reducing	 recidivism.	 This	 strategy	 has	 a	 clear	








































dismally	 low	 levels	 of	 hygiene.	 Prison	 reformers	 began	 to	 comment	 on	 the	 state	 of	




on	 prison	 conditions	 after	 visiting	 prisons	 in	 England	 and	 Europe.	 In	 addition	 to	 his	
discovery	 that	 living	 conditions	 in	 English	 prisons	 were	 unacceptable,	 Howard	
recommended	that	moral	education	should	be	implemented	in	England	and	Wales	in	








not	 come	 to	 dominate	 English	 penal	 practice	 until	well	 into	 the	 19th	 century,	 it	was	




hath	 been	 usually	 inflicted,	 were	 ordered	 to	 solitary	
imprisonment,	 accompanied	 by	 well-regulated	 labour,	 and	
religious	instruction,	it	might	be	the	means,	under	providence,	
not	 only	 of	 deterring	 others	 from	 the	 commission	 of	 the	 like	
crimes,	but	also	of	reforming	the	individuals,	and	inuring	them	







the	Penitentiary	Act	however,	 numerous	 counties	 and	 towns	 rebuilt	 their	 prisons	 to	












role	 of	 punishment	 inflicted	 by	 the	 state	 (Morris,	 1995).	 This	 shift	 was	 captured	 in	









provide	 educational	 help.	 It	 was	 decided	 that	 every	 prisoner,	 separately	 confined3,	
would	be	‘…furnished	with	the	means	to	moral	and	religious	instruction,	and	with	such	
suitable	books	as	may	be	selected	by	the	chaplain…’	(1839	Prison	Act,	p.4).	During	the	
1850s	 fear	 spread	 amongst	 the	 public	 regarding	 the	 existence	 of	 a	 ‘criminal	 class’	
                                                
3	In	the	1830s,	it	was	felt	that	confinement	had	become	too	lenient	(McGowen,	1995).	One	of	the	most	




The	separate	 system	was	 introduced	as	a	way	of	ensuring	 that	prisoners	could	not	communicate	and	















element	 of	 a	 prison	 sentence	 could	 achieve	 the	 deterrent	 goal	 of	 all	 punishment	
(McGowen,	1995).	Criticism	was	directed	towards	the	role	of	labour	and	education	in	





and	other	 religious	 instruction	which	 the	chaplain	 saw	 fit	 to	provide	 to	any	prisoner	







the	 worst	 aspects	 of	 the	 earlier	 regime.	 The	 somewhat	 excessive	 emphasis	 on	
deterrence	had	been	upheld	by	the	Prison	Commission	(established	by	the	1877	Prison	
Act)	 chaired	 by	 Sir	 Edmund	 Du	 Cane.	 The	 Commission	 relegated	 education	 to	 the	
corners	of	prison	life	as	they	felt	it	had	less	value	in	the	prevention	of	recidivism	than	
the	 deterrent	 experience	 of	 hard	 labour	 and	 separation	 (much	 in	 the	 same	way	 as	
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condition	of	prisoners	 involved	 in	 the	prison	 labour	 that	 the	Prison	Commission	had	
previously	 championed.	 In	 an	 historically	 significant	 shift,	 the	 Gladstone	 Committee	
argued	that	both	deterrence	and	reformation	were	 important.	The	Committee	made	
recommendations	concerning	education	in	prisons	such	as	the	increased	distribution	of	
library	 books	 and	 the	 recommendation	 that	 all	 prisoners	 should	 be	 able	 to	 attend	










the	 Prisoners’	 Education	 Committee	 in	 1896	 to	 produce	 a	 report	 regarding	 the	




prison	 discipline	 (Prisoners’	 Education	 Committee,	 1896).	 The	 recommendations	
proposed	by	the	investigation	focused	on	fixing	educational	staff,	providing	education	


















that	 this	 was	 a	 time	 when	 there	 was	 a	 willingness	 to	 look	 for	 the	 good	 in	 people,	
reflecting	a	view	of	human	nature	fundamental	to	a	theory	of	rehabilitation.	Winston	
Churchill	communicated	these	sentiments	in	1910	when	he	said	‘the	mood	and	temper	




A	number	of	 changes	 took	place	 in	criminal	 justice	practice	 in	 the	early	20th	 century	
which	Garland	(1985)	argued	created	a	‘modern	penal-welfare	complex’.	Garland	stated	




The	 Act	 prescribed	 that	 all	 children	 should	 go	 to	 school	 from	 the	 age	 of	 five	 to	 thirteen	 and	 most	
importantly,	 it	 demonstrated	a	 commitment	 to	education	provision	on	a	national	 scale	establishing	a	
system	of	school	boards	to	build	and	manage	schools	in	areas	where	they	were	needed.	The	Education	







34).	 In	 the	 1920s	 the	 process	 of	 reduced	 dehumanization	 and	 humiliation	 towards	
prisoners	began	which	involved	the	abolition	of	visiting	boxes	in	favour	of	visiting	rooms	
with	tables	and	chairs	in	1921,	the	permission	of	conversation	in	prison	workshops	in	
1922	 and	 the	 abolition	of	 parti	 coloured	uniform	and	heavy	 leg	 chains	 in	 1924.	 The	
period	between	1922	and	1947	is	considered	‘the	golden	age	of	prison	reform’	and	at	
this	 time,	 prisoners	 were	 allowed	 to	 be	 taught	 in	 association	 rather	 than	 in	 cells.	
Alexander	Paterson	played	an	important	role	in	the	reformation	of	penal	institutions	as	






prison	 population	 increase	 and	 acknowledged	 the	 need	 for	 a	 new	 strategy	 in	 penal	
policy.	This	was	the	first	document	to	discuss	penal	administration	as	a	whole	since	the	
Gladstone	Report.	For	discussion	regarding	the	education	of	prisoners,	the	White	Paper	
directed	 those	 concerned	with	 such	matters	 to	 the	Report	 of	 the	 Commissioners	 of	
Prisons	for	the	Year	1955.	This	report	noted	that	the	appointment	of	tutor-organisers	
continued	to	take	place	to	the	point	where	almost	every	prison	had	either	a	full	or	part-
time	 tutor-organiser	 who	 was	 responsible	 for	 the	 educational	 programme	 and	















during	 the	 1960s.	 The	 escapes	 led	 to	 increased	 concern	 about	 prison	 security	 and	




be	 dispersed	 with	 Category	 B	 prisoners	 in	 specially	 designed,	 high-security	 training	
prisons	 (ibid.).	 This	 approach	 led	 to	 a	 heightened	 focus	 on	 security	 in	 prisons	 and	
resulted	in	the	erosion	of	the	humanitarian	goals	of	imprisonment	including	education,	






The	 rehabilitative	 faith	 had	 collapsed	 and	 disenchantment	 with	 the	 ‘individualized	
treatment	model’	gave	way	to	policy	built	on	retribution	and	deterrence.	This	severely	
undermined	 the	 clinical	 approach	 to	 offender	 rehabilitation.	 In	 the	 United	 States,	 a	
study	 was	 carried	 out	 for	 the	 New	 York	 State	 Governor’s	 Committee	 on	 Criminal	
Offences	 to	 review	 rehabilitative	 programmes	 for	 the	 purpose	 of	 informing	 future	
planning.	The	review	which	investigated	231	studies	reported	between	1945	and	1967	
proved	 to	 be	 a	 watershed	 for	 the	 treatment	 approach,	 and	 consequently	 for	 the	
rehabilitative	 ideal.	 It	was	declared	by	Martinson	 (1974)	 that	 ‘With	 few	and	 isolated	
exceptions,	 the	 rehabilitative	 efforts	 that	 have	 been	 reported	 so	 far	 have	 had	 no	
appreciable	 effect	 on	 criminal	 recidivism’	 and	 thus	 ‘nothing	 works’.	 Martinson’s	
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argument	has	been	the	subject	of	much	criticism	including	that	relating	to	the	limited	
measure	of	 recidivism	as	 the	 criterion	of	 the	effectiveness	of	 imprisonment	 and	 the	
nature	of	reconvictions	that	took	place.	It	was	also	argued	that	the	conclusions	of	the	
study	were	based	on	data	that,	by	that	time,	was	out	of	date.	It	has	been	suggested	that	








has	 questioned	 the	 true	 extent	 of	 discourse	on	 social	welfare	within	 prison	 regimes	
leading	 up	 to	 the	 1970s	 and	 suggested	 that	 the	 death	 of	 the	 rehabilitative	 ideal,	 as	
viewed	by	scholars,	may	have	been	nothing	more	than	a	result	of	rehabilitation	policies	
having	 never	 been	 implemented	 across	 the	 entirety	 of	 the	 prison	 estate.	 Sim	
acknowledged	that	institutions	that	did	work	on	this	basis,	such	as	the	Barlinnie	Special	
Unit	 and	 Grendon	 Underwood	 (which	 continues	 to	 adopt	 a	 therapeutic	 approach),	























in	 prisons,	 reception	 and	 counseling,	 basic	 education,	 general	 and	 non-vocational	
education,	vocational	education,	public	examinations	and	pre-release	classes.		
	
In	1990,	 the	HMP	Strangeways	prison	riot	 led	to	an	 inquiry	by	Lord	Woolf.	When	he	
reviewed	the	prison	system	as	a	whole,	it	was	found	to	be	in	a	very	poor	state.	During	
this	 inquiry,	 Lord	 Woolf	 reported	 on	 the	 provision	 of	 education	 in	 prison	 which	
uncovered	the	true	extent	to	which	the	recommendations	set	out	in	the	1982	Bill	on	












‘more	 enlightened’	 to	 those	who	 had	 ‘more	 negative	 attitudes’	 (Woolf,	 1991).	 	 The	
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proposals	made	regarding	prison	education	suggested	 that	 the	Prison	Service	should	






authoritarianism	 (Sim,	 2004).	 The	 reformative	 sentiments	 that	 had	prevailed	 for	 the	
previous	three	years	following	Lord	Woolf’s	recommendations	was	replaced	by	a	shift	
towards	a	more	punitive	regime.	The	James	Bulger	murder	resulted	in	public	outrage	
and	 created	a	 call	 for	 harsh	disciplinary	punishment	 for	 the	perpetrators	 and	 future	
serious	offenders	in	the	form	of	retribution	and	revenge	(Sim,	2004).	Michael	Howard,	









‘nothing	 works’	 gave	 way	 in	 the	 1990s	 to	 the	 public	 and	 political	 conviction	 that	
‘punishment	works’	(Sim,	2004).	The	public	and	policy	makers	were	brought	together	











reform	across	 institutions	 including	schools,	hospitals	and	prisons.	From	that	 time	to	
present,	the	constant	overlapping	of	the	aims	of	the	disciplinary	regime	have	caused	
confusion	 about	 the	 extent	 to	which	 the	 purpose	 of	 the	 prison	 is	 to	 punish	 and	 to	
















foreword	 written	 by	 Tony	 Blair,	 he	 openly	 stated	 that	 he	 had	 invested	 in	 prison	
education	 in	 order	 that	 double	 the	 number	 of	 educational	 qualifications	 could	 be	









One	 of	 the	most	 significant	 contributions	 of	 the	 2002	 report	was	 the	 setting	 out	 of	
‘seven	pathways	to	reduce	reoffending’.	The	seven	pathways	included	accommodation,	






keep	 prisoners	 occupied	 and	 that	 despite	 attempted	 improvements	 prior	 to	 2002,	
prisoners	 were	 not	 being	 allowed	 to	 gain	 as	 much	 as	 they	 should	 from	 education.	





the	 Department	 for	 Education	 and	 Skills	 to	 develop	 and	 change	 learning	 and	 skills	
provision	 for	 offenders	 in	 prison	 and	 in	 the	 community	 (Home	Office,	 2004).	 Prison	
education	 quickly	 became	 synonymous	 with	 employment	 and	 links	 were	 created	
between	the	Prison	Service	and	employment	agencies	such	as	Jobcentre	Plus.	The	newly	
formed	National	Offender	Management	Service	published	a	delivery	plan	in	2005	which	
reported	 that	 education,	 which	 had	 now	 been	 grouped	 with	 ‘training’,	 was	 to	 be	
developed	further.	The	presumed	connection	between	education,	training	and	future	
employment	 became	 apparent	 in	 the	 delivery	 plan	 with	 the	 overall	 focus	 of	
Government’s	 policy	 being	 to	 ‘…support	 offenders’	 progress	 into	 sustainable	
employment’	(NOMS,	2005:	21).	This	 included	the	planning	and	future	arrangements	
for	 a	 learning	 and	 skills	 service,	 the	 use	 of	 sentences	 constructively	 to	 improve	
employment	opportunities,	the	development	of	national,	regional	and	local	strategies	
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Policy	 suggested	 that	 prison	 education	 and	 training	 had	 become	 the	 key	 to	 the	
employment	of	ex	offenders	and	thus	a	reduction	in	reoffending.	The	publication	of	the	









being	 the	 focus	 the	 Committee’s	 Seventh	 Report	 (2005)	which	 noted	 that	 for	many	









of	 a	 wider	 approach	 to	 reduce	 recidivism	 through	 the	








prisoner	 on	 release.	 Prison	 education	 must	 rise	 up	 the	




it	 also	highlighted	a	number	of	 key	 issues	 surrounding	prison	education	at	 this	 time	
including	the	lack	of	necessity	to	place	a	large	amount	of	emphasis	on	employability,	
the	 lack	of	ownership	of	prison	education	with	 regard	 to	 the	bodies	 in	 charge	of	 its	
organisation,	 confusion	 over	 responsibilities	 of	 prison	 education	 enhanced	 by	 the	
introduction	 of	 the	 National	 Offender	 Management	 Service,	 and	 barriers	 to	 the	












Reducing	 Re-offending	 Through	 Skills	 and	 Employment:	 Next	 Steps	 was	 published	 in	
2006	 setting	 out	 firm	plans	 for	 the	 overall	 direction	 of	 offender	 learning	 from	2006	
onwards	and	focus	remained	on	the	application	of	education	and	skills	training	for	the	
purpose	of	employment.	Numeracy	and	 literacy	at	 this	 time	had	become	embedded	
within	a	skills	training	approach	that	was	characterized	by	preparation	for	working	life.	
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and	 Skills	 Council	 (LSC)	 and	 a	 series	 of	 lead	 providers	 with	 largely	 geographical	
responsibilities.	The	new	contracts	replaced	those	originally	established	by	the	Prison	
and	 Probation	 Services,	 and	 also	 included	 the	 functions	 formally	 carried	 out	 by	 the	
Prison	 Service’s	 Vocational	 Training	 Instruction	Officers	 (Department	 for	 Innovation,	
Universities	 &	 Skills,	 2007).	 The	 role	 and	 place	 of	 OLASS	 within	 the	 organizational	
structure	of	offender	learning	is	more	difficult	to	grasp	today	however.	This	is	because	
the	Department	for	Innovation,	Universities	&	Skills	and	the	LSC	no	longer	exist	and	the	
















therefore	 provided	 a	 third	 party	 contract	 within	 the	 prison	 setting.	 The	 learning	





coalition	 government	 and	 the	 announcement	 that	 there	 would	 be	 a	 ‘rehabilitation	
revolution’.	 This	 was	 designed	 to	 reduce	 crime	 and	 the	 fear	 of	 crime	 through	 the	
prevention	 of	 reoffending	 by	 ensuring	 that	 prisoners	 learnt	 the	 value	 of	 hard	 work	
during	their	custodial	sentences.	In	an	attempt	to	halt	the	revolving	door	of	the	prison,	
the	then	Justice	Secretary	Kenneth	Clarke	proposed	a	number	of	reforms.	Clarke	placed	
great	emphasis	on	 the	combination	of	 reducing	 reoffending	and	punishing	offenders	
effectively.	He	suggested	that	prisons	should	become	 ‘…tougher	places	of	hard	work	
and	 reform	 for	 the	 criminals	 who	 should	 be	 locked	 up’	 (Conservative	 Party	 Online,	
2010).	In	light	of	the	announcement	of	the	‘rehabilitation	revolution’	in	2010,	the	Green	
Paper	 Breaking	 the	 Cycle:	 Effective	 Punishment,	 Rehabilitation	 and	 Sentencing	 of	
Offenders	was	published	in	the	same	year.	Setting	out	plans	for	fundamental	changes	
to	the	criminal	justice	system,	the	Green	Paper	clearly	summarized	the	need	for	change	












…be	 radical	 and	 innovative,	 where	 it	 is	 appropriate	 to	 be,	 in	
order	to	make	a	real	contribution	to	reducing	reoffending	and	to	
















released,	with	 resources	distributed	according	 to	 the	needs	of	
learners	in	prison	and	with	the	needs	of	those	serving	community	
sentences	taken	into	account	by	the	FE	and	skills	system;	
• Effective	 partnership	 working	 as	 the	 key	 to	 making	 local	
arrangements	 operate	 well,	 with	 the	 effective	 engagement	 of	
employers	critical;	
• The	 need	 to	 focus	 on	 the	 quality	 of	 offender	 learning	 and	
implementation	of	the	virtual	campus	across	all	prisons,	and	on	
the	flexibility	of	delivery	in	the	community;	
• Encouraging	 the	 take	 up	 and	 continuation	 of	 learning	 and	
employment	 opportunities	 through	 mentoring	 for	 prisoners,	
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with	 a	 focus	 on	 transition	when	 leaving	 prison,	 as	 well	 as	 for	
those	serving	community	sentences;	and	
• A	new	focus	on	identifying	and	meeting	the	needs	of	those	with	
learning	 difficulties	 and	 disabilities	 who	 are	 participating	 in	












than	 days	 spent	 mostly	 lying	 on	 their	 bunks	 in	 squalid cells	

















and	 to	 implement	 an	 “earned	 release”	 system	 for	 prisoners	 who	 gain	 skills	 and	
qualifications	not	yet	fully	formed,	the	future	remains	uncertain	for	prison	education.	




This	 review	of	offender	 learning	has	 served	as	 a	 reminder	 that	 the	primary	 focus	of	





being	 recognized	 by	 prisoners	 and	 staff	 alike.	 Such	 benefits	 may	 serve	 to	 develop	
offenders	 as	 ‘whole	 people’	 as	 per	 the	 humanistic	model	 of	 education	 discussed	 in	
Chapter	One,	rather	than	simply	developing	their	ability	to	work.	These	other	benefits	
could	 include	 confidence,	 self-actualization,	 a	 sense	 of	 empowerment,	 the	 re-
establishment	of	identity,	the	ability	to	cope	with	imprisonment	and	the	improvement	
and	preservation	of	family	relationships.	The	reality	that	job	security	following	release	
from	 prison	 is	 at	 best	 uncertain	 highlights	 the	 importance	 of	 identifying	 how	 the	
experience	of	prison	education	can	help	prisoners	 to	cope	with	 life	outside	and	 that	
purely	equipping	prisoners	with	skills	for	work	may	not	meet	the	needs	of	the	challenges	











climate,	 it	 is	 essential	 to	 understand	 the	 state	 of	 prisons	 by	 taking	 a	 contemporary	
snapshot	of	how	they	are	currently	operating.	As	will	be	seen	in	this	part	of	the	chapter,	
the	 state	 of	 the	 penal	 system	 appears	 to	 have	 deteriorated	 significantly	 since	 the	
announcement	of	the	so-called	‘rehabilitation	revolution’	and	this	is	proving	to	have	a	
direct	 impact	 on	 how	 education	 is	 being	 delivered	 in	 prisons	 and	 thus	 how	 it	 is	
experienced	by	those	engaging	in	educational	programmes	across	the	estate.	
	































the	Ministry	of	 Justice	 to	 two	key	 factors	 -	 the	 courts	 sentencing	more	offenders	 to	
prison	per	year	(increased	‘custody	rate’)	and	the	 increased	 length	of	time	offenders	
stay	in	prison	which	was	later	exacerbated	by	a	decline	in	the	parole	rate.	In	addition	
the	 lengthening	 of	 the	 license	 period	 for	 most	 offenders,	 through	 changes	 in	 the	
Criminal	 Justice	Act	2003	and	changes	 in	the	 law	making	 it	easier	to	recall	prisoners,	
contributed	to	this	dramatic	increase.	The	Ministry	of	Justice	acknowledge	that	changes	
in	legislation	and	policy	have	contributed	to	making	sentence	lengths	longer	for	certain	




introduction	of	new	 sentences	 for	public	protection	 (IPPs	 and	
EPPs)		
–	 Changes	 to	 requirements	 for	 failure	 to	 comply	with	 licence	







sexual	 offences	 have	 been	 identified	 as	 having	 a	 significant	 impact	 on	 the	 prison	
population	(ibid).		
















increased	punitiveness	being	 ‘…driven	 from	 ‘below’	by	an	anxious	and	angry	general	
public…’	 and	 those	 who	 see	 it	 as	 ‘…a	 ‘top-down’	 process	 in	 which	 ambitious	 and	
manipulative	politicians	play	on	public	fears	and	anxieties…’	to	get	tough	on	crime	and	
increase	 electoral	 support	 (Matthews,	 2005:	 176).	 The	 populist	 punitive	 literature	
(Garland,	2001;	Feeley	and	Simon,	1992;	Wacquant,	2001)	maintains	that	the	control	














have	 set	 a	 precedent	 that	 is	 arguably	 unrealistic	 given	 the	 problems	 being	 faced	 by	
inexperienced	 staff	 in	 such	 institutions	 in	 providing	 appropriate	 support	 and	
implementing	control.	Private	prisons	have	also	been	criticized	for	having	comparatively	
higher	rates	of	drug	use	and	incidents	of	self-harm	amongst	prisoners.	A	further	£423m	











Recent	 changes	 in	 the	 prison	 system	 have	 included	 the	 announcement	 of	 prison	
closures	to	replace	older	and	expensive	areas	of	the	prison	estate.	In	2013,	the	Ministry	
of	 Justice	 publicized	 the	 planned	 closure	 of	 HMPs	 Bullwood	 Hall,	 Canterbury,	
Gloucester,	 Kingston,	 Shepton	Mallet	 and	 Shrewsbury.	 In	 addition,	 closure	was	 also	




























































































discernible	 difference	 between	 the	 amount	 of	 time	 an	 unemployed	 prisoner	 could	
spend	out	of	their	cell	at	a	 local	or	category	C	prison	(HM	Chief	 Inspector	of	Prisons,	
2013).	 In	 local	 prisons	 unemployed	 prisoners	 received	 between	 two	 and	 four	 hours	
unlocked	 (with	 the	exception	of	Forest	Bank,	which	offered	six	hours);	at	category	C	
prisons	they	received	between	three	and	nine	hours	(with	the	exception	of	The	Verne	













Trends	 in	suicide	and	violence	across	 the	prison	estate	experienced	a	sharp	 increase	
between	2013	and	2014.	219	deaths	in	male	prisons	in	England	and	Wales	represented	
a	25%	 increase	 from	the	previous	year.	Among	the	219	deaths	were	85	self	 inflicted	
deaths	and	a	further	124	deaths	from	natural	causes.	3	additional	deaths	were	classified	
as	 homicides	 (HM	 Chief	 Inspector	 of	 Prisons,	 2014a).	 Self-harm	 also	 showed	 a	
concerning	 increase	 in	 the	 Chief	 Inspector	 of	 Prisons’	 annual	 report	 with	 over	 a	
thousand	more	 incidents	 recorded	 from	 the	 previous	 year.	 The	 inspectorate	 voiced	
concern	 in	 their	 report	 about	 the	 quality	 of	 care	 in	 custody	documentation	 and	 the	
under-reporting	of	self-harm	in	some	establishments	(ibid.).	Too	many	prisoners	at	risk	
of	self-harm	or	suicide	were	in	segregation	with	segregation	being	used	too	frequently	







inconsistencies	 in	 data	 uncovered	 by	 the	 inspectorate.	 The	 strategic	 approach	 to	













education	 due	 to	 lack	 of	 officer	 supervision	 and	 association	 periods	 were	 being	
cancelled	 every	 day.	 The	 media	 have	 been	 instrumental	 in	 publicly	 condemning	




















reports	 from	 2004	 to	 the	 present	 day	 for	 the	 two	 prison	 sites	 accessed	 during	 this	
research	 will	 be	 presented.	 This	 review	 will	 focus	 on	 themes	 specific	 to	 education	
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activity	 required	 to	 support	 the	 multitude	 of	 developmental	 needs	 of	 the	 prison	
population.	A	 lack	of	 long-term	flexibility	 in	purposeful	activity	 is	evident	at	 the	new	
HMP	 Oakwood,	 which	 was	 originally	 planned	 as	 a	 local	 prison	 for	 large	 remand	
populations	where	 the	 typical	mix	of	purposeful	activity	 is	not	usually	 implemented.	
Now	only	containing	sentenced	offenders,	 the	change	 in	prison	population	called	for	
the	Ministry	of	Justice	to	consider	an	increase	in	purposeful	activity.	Following	the	denial	








most	 recently	 been	 seen	 through	 the	 imposing	 of	 a	 book	 ban,	 which	 involved	
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restrictions	 on	 prisoners	 being	 sent	 books	 by	 family	 and	 friends	 due	 to	 security	
concerns.	Although	rehabilitation	in	the	form	of	education	(and	other	programmes)	is	
stated	 as	 being	 part	 of	 the	 ‘rehabilitation	 revolution’,	 the	 restrictions	 placed	 on	
prisoners	 being	 sent	 books	 was	 a	 reminder	 of	 the	 ‘risk	 society’	 setting	 in	 which	
contemporary	 imprisonment	 resides;	 where	 the	 calculation	 of	 risk	 and	 managerial	
ideology	meet	the	proposition	that	prisoners	can	be	rehabilitated	to	reduce	the	risk	of	
reoffending.	In	essence,	the	book	ban	showed	that	although	it	is	desired	that	prisoners	
will	 rehabilitate	 and	 resettle,	 the	 risk	 of	 receiving	 packages	 from	 the	 outside	world	
placed	restrictions	on	education	materials	creating	an	ideological	collision	between	the	
risk	 management	 nature	 of	 managerialism	 and	 the	 remaining	 elements	 of	 the	
rehabilitative	 ideal.	 These	 sentiments	have	been	perhaps	most	 clearly	 articulated	by	
Garland	who	suggested	that	there	are	two	contrasting	visions	at	work	in	contemporary	
criminal	 justice	 –	 ‘…the	 passionate,	 morally-toned	 desire	 to	 punish	 and	 the	
administrative,	rationalistic,	normalizing	concern	to	manage’	(1990:	p.180).		
	
The	book	ban	 introduced	by	 the	 then	 Justice	 Secretary	 Chris	Grayling	was	met	with	
opposition	 and	 in	 some	 cases	 outrage,	 particularly	 from	 charitable	 organisations	












I	 think	 it	 was	 all	 about	 the	 lack	 of	 choice	 rather	 than	 the	





















in	 recent	 times	have	contributed	 to	additional	 concern.	The	aforementioned	staffing	
reductions	have	in	some	cases	caused	reduced	access	to	libraries	(and	other	purposeful	
activity)	due	to	a	lack	of	staff	to	escort	prisoners	between	wings	and	activity	areas.	There	

























to	 meet	 their	 targets.	 These	 pressures	 are	 having	 a	 negative	 impact	 on	 safety	 and	
rehabilitation"	(Gentleman,	2014).		














course,	 prisoners	 then	 face	 further	 challenges	 due	 to	 prison	 restrictions	 on	 internet	
access	–	especially	given	that	the	majority	of	distance	learning	now	takes	place	online.		
Anne	 Pike,	 whose	 research	 has	 particularly	 focused	 on	 distance	 learning	 in	 prison,	
argues	that	even	internally	networked	ICT	provision	is	not	sufficient	to	support	learners	
and	 lack	 of	 internet	 access	 creates	 digital	 exclusion	 for	 prisoners	 (Pike	 and	 Adams,	
2012).	Other	attempts	have	been	recently	made	to	alleviate	these	barriers.	The	clearest	
example	being	the	‘Virtual	Campus’	-	a	customized	search	engine,	which	allows	secure	





the	 outside	 world	 causing	 them	 to	 be	 not	 only	 physically	 separated	 from	 the	 free	
community	 but	 also	 left	 behind	 by	 becoming	 outdated	 in	 technological	 lifestyle	 and	
cultural	advances.		






assessment,	 loss	 of	 information	 about	 prior	 attainment	 and	 a	
general	 lack	 of	 continuity.	 Although	 some	 of	 these	 problems	
have	been	 resolved,	prisoner	movement	 still	means	many	are	



















of	 Prisons	 (HMIP),	 a	 statutory	 organisation	 which	 ‘…reports	 on	 the	 treatment	 and	
conditions	 of	 those	 detained	 in	 prisons,	 young	 offender	 institutions,	 immigration	
detention	 facilities	and	police	custody’	 (HM	Chief	 Inspector	of	Prisons,	2013:	9).	The	































prisoners	 were	 found	 to	 be	 locked	 in	 their	 cells	 during	 the	 working	 day	 and	 daily	
allocation	of	library	hours	had	been	made	for	unemployed	prisoners.	In	2009,	conditions	
had	deteriorated	again	so	the	inspectorate	returned	to	their	2003	recommendation	that	










were	 locked	up.	A	 few	of	 these	prisoners	were	engaged	 in	 in-cell	activities	but	most	






At	 the	category	A	 research	 site	 in	2003,	 the	majority	of	prisoners	were	employed	 in	
some	form	of	work	or	education.	Those	unemployed	(10%)	were	spending	a	maximum	
of	 eight	 hours	 per	 day	 out	 of	 their	 cell	 rather	 than	 the	 10	 hours	 expected	 by	 the	












employed	 prisoner	 being	 able	 to	 have	 around	 10	 hours	 out	 of	 cell.	 Unemployed	













stimulating’	 (HM	 Chief	 Inspector	 of	 Prisons,	 2004:	 65).	 However,	 the	 inspectorate	
determined	 that	 prisoners	 did	 receive	 good	 training	 and	 that	 a	 programme	 of	






In	 2003,	 the	 category	 A	 research	 site	 showed	 a	 range	 of	 strengths	 in	 education	
availability	and	provision.	In	this	year	the	Adult	Learning	Inspectorate	reported	training	
in	humanities	and	general	education	as	‘satisfactory’.	There	were	278	learners	in	art	and	
design	 classes,	 66	 of	 whom	 were	 working	 towards	 general	 certificates	 of	 general	
education	 (GCSEs).	 In	 addition,	 46	 learners	 were	 working	 towards	 a	 variety	 of	
qualifications	 in	 English	 and	 English	 Literature,	 32	 working	 towards	 qualifications	 in	
French	 and	 Spanish,	 23	 working	 towards	 GCSE	 psychology	 and	 22	 towards	 GCSE	
sociology	 (Adult	 Learning	 Inspectorate,	2003).	Despite	 the	strengths	 identified	 in	 the	
range	 of	 courses	 available	 to	 prisoner	 learners	 at	 this	 time,	 the	 Adult	 Learning	
Inspectorate	 identified	 the	 recording	 of	 assessment	 as	 ‘poor’	 and	 the	 validity	 of	
assessments	 carried	 out	 up	 to	 2003	 was	 ‘unsatisfactory’.	 The	 poor	 recording	 of	








and	 general	 education	 including	 22	 on	 an	 Open	 College	 Network	 (OCN)	 accredited	
history	of	art	course	and	68	on	A	Level,	GCSE	and	OCN	awards	at	entry	level	and	levels	
1	 and	 2	 in	 art	 (Ofsted,	 2005).	 Participation	 on	 languages	 courses	 continued	 and	 12	
learners	 were	 working	 on	 distance	 learning	 university	 courses.	 Retention	 and	
achievement	on	physical	education	courses	had	improved	since	the	last	inspection	and	
these	 learners	 were	 developing	 numeracy	 and	 communications	 skills	 through	 using	
percentages,	 multiplication	 and	 division	 on	 their	 courses.	 These	 learners	 were	
benefiting	from	increased	self-confidence	through	the	acquiring	of	these	skills.	The	2005	
report	 did	 note	 however	 that	 many	 prisoners	 were	 working	 towards	 qualifications	
below	their	abilities	and	that	achievement	in	numeracy	and	literacy	at	entry	level	was	






















In	 2004,	 one	 library	 assistant	 and	 two	 prisoner	 orderlies	 ran	 the	 category	 C	 prison	
library.	At	this	time	the	library	was	developing	a	relationship	with	education	and	training	
and	providing	resources	for	independent	study.	Only	35%	of	the	prison	population	used	











certificates	 and	 external	 recognition	 for	 their	 work	 (HM	 Chief	 Inspector	 of	 Prisons,	
2009).	 The	 main	 criticism	 from	 the	 inspectorate	 at	 this	 time	 was	 the	 range	 of	 the	
selection	of	non-English	language	books	available	and	that	bilingual	dictionaries	were	
mainly	 for	European	 languages.	 In	2012,	 the	 inspectorate	 reported	 the	 library	at	 the	
category	 C	 prison	 as	 having	 remained	 good.	 Improvement	 had	 been	 seen	 in	 the	
availability	 of	 bilingual	 dictionaries	 and	 books	 for	 speakers	 of	 languages	 other	 than	
English.	 In	 fact,	 dictionaries	were	available	 for	most	of	 the	 languages	 spoken	by	 the	









collection	 of	 foreign	 language	 books,	 large	 print	 titles	 and	 books	 for	 learners	 with	
reading	 difficulties	 were	 available.	 Small	 book	 collections	were	 also	 available	 in	 the	












materials	had	 increased	since	2003	to	 include	magazines	and	music	CDs	and	a	 larger	
stock	of	fantasy	and	science	fiction	books.	Resources	for	literacy	and	numeracy	needs	
were	reported	to	be	good	and	there	was	a	good	range	of	language	support	materials	
and	vocational	books	 (HM	Chief	 Inspector	of	Prisons,	2007).	A	 range	of	books	and	a	








the	 inspectorate	 and	 access	 was	 seen	 to	 be	 equitable	 for	 both	 vulnerable	 and	
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mainstream	prisoners	 (HM	Chief	 Inspector	of	Prisons,	2010).	 In	 the	2012	 report,	 the	
























were	 ‘outstanding’.	 In	 the	basic	construction	skills	bricklaying	course	 ‘…a	satisfactory	
76%	 achieved	 their	 qualification’	 (Ofsted,	 2009:	 8).	 Achievement	 on	 numeracy	 and	
literacy	level	1	programmes	was	very	good	at	90%	and	93%	respectively	however	entry-
level	programme	achievement	was	much	lower	at	50%.	It	was	also	noted	that	numeracy	











and	 oral	 communications.	 Approximately	 25%	 of	 the	 learners	 who	 started	 their	
qualifications	in	April	2002	had	achieved	them	by	the	time	of	the	inspection.	Learners	
in	 art,	 design	 and	 English	 poetry	 achieved	 14	 awards	 in	 2002	 (Adult	 Learning	
Inspectorate,	2003).	220	prisoners	followed	humanities	programmes	in	2006.	Around	
25%	of	learners	who	began	their	qualifications	in	2004	had	achieved	them.	The	2005	
Ofsted	 inspection	 reported	 that	 many	 prisoners	 only	 achieved	 introductory	 level	
qualifications	 when	 they	 were	 working	 at	 an	 advanced	 level.	 Retention	 and	
achievement	 in	 PE	 had	 improved	 considerably	 since	 the	 previous	 inspection	 and	 PE	
learners	were	developing	numeracy	 and	 communication	 skills	 during	 these	 sessions.	
Achievement	 in	 literacy	 at	 foundation	 level	 was	 found	 to	 be	 unsatisfactory	 and	 in	
numeracy	this	was	also	the	case	at	entry	level	and	level	1.	Achievement	and	retention	
rates	were	good	for	learners	in	the	main	location	workshop	however	there	had	been	no	
achievement	 in	 the	workshop	 for	 vulnerable	 prisoners	 since	 it	 opened	 in	November	












The	 reports	 reviewed	 for	 the	 category	C	 research	 site	 show	 that	between	2004	and	
2012,	 recommendations	 to	 increase	 time	 out	 of	 cell	 had	 not	 been	 met	 and	 was	




suggests	 that	 focus	 shifted	away	 from	basic	 skills	 to	concentrate	more	 fully	on	work	
programmes	to	 the	detriment	of	numeracy	and	 literacy	delivery	and	achievement.	A	

















faced	 in	prison	education	suggest	 that	 future	 inspection	reports	are	 likely	 to	 identify	
that	 curricula	 are	 in	 fact	 narrowing	 and	 that	 staff	 are	 struggling	 to	 meet	 the	
employability-related	 goals	 of	 offender	 learning	 policy.	 This	 clearly	 impacts	 on	 how	
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education	 policy	 radar.	 At	 the	 present	 time	when	 ex-prisoners	will	 find	 it	 especially	
difficult	to	gain	employment	immediately	after	release,	consideration	must	be	given	to	
whether	the	wider	benefits	can	be	ignored,	including	those	that	equip	offenders	with	




which	 the	 employability	 underpinning	 of	 prison	 education	 is	 realistic	 and	 whether	
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This	 chapter	 has	 set	 out	 evidence	 which	 suggests	 that	 prison	 education	 delivery	 is	





















































prisoners	 and	 prison	 education.	 Between	 1973	 and	 1980,	 Duguid	 taught	 on	 the	










prison.	 The	 case	 studies	 selected	 included	 the	 NewGate	 programmes	 in	 the	 United	
States,	 the	 University	 of	 California	 at	 Santa	 Cruz’s	 education	 programme	 at	 the	
California	 Institution	 for	 Women,	 Open	 University	 courses	 and	 the	 Special	 Unit	 at	
Barlinnie	Prison	in	the	United	Kingdom,	and	the	University	of	Victoria	–	Simon	Fraser	






of	 self-transformation	 through	 empowerment,	 communication	 of	 values,	 and	 the	
formation	of	 new	 interests	 (Duguid,	 2000).	 Duguid	proposed	 that	programmes	 that	
have	 an	 educational	 objective	 seem	 to	 have	 the	 greatest	 potential	 to	 accomplish	












educational	 approaches	 common	 in	 prison	 (2000:	 118).	 Each	 of	 the	 programmes	








and	 Kohlberg	 (1958)	 to	 argue	 that	 cognitive	 development	 and	 cognitive	 moral	
development	 could	 result	 from	 prison	 education.	 Through	 his	 research,	 which	
considered	the	content	of	education	courses	(via	his	experience	of	being	a	teacher	of	







practice	 of	 research,	 sought	 to	 establish	 whether	 a	 link	 existed	 between	 higher	
education	 and	 rehabilitation.	 Their	 collaborative	 study	 in	 1998	 involved	 654	 post-




such	 a	 development	 actually	 occurs	 also	 depends	 on	 criminal	 histories,	 family	
backgrounds,	educational	and	social	achievements,	the	circumstances	of	imprisonment	























when	 taught	 in	 the	 prison	 environment	 because	 of	 its	 potential	 to	 bring	 about	 the	
transformation	of	consciousness	through	the	study	and	understanding	of	societies	and	
human	 behaviour	 (Reuss,	 1997).	 Reuss	 observed	 that	 prisoners	 involved	 in	 Higher	























Duguid,	 Pawson	 and	 Reuss	 are	 three	 contributors	 to	 the	 publication	 Prison(er)	
Education:	 stories	 of	 change	 and	 transformation	 (2000)	 which	 brings	 together	 a	
collection	of	research	on	prison	education	to	determine	who	prison	education	is	really	










Following	 the	 opening	 chapter	 in	 which	 Reuss	 discusses	 her	 research	 (previously	
reviewed)	 in	 the	 context	 of	 the	 experience	 of	 conducting	 research	 in	 the	 prison	
environment,	 Duguid	 presents	 a	 chapter	 which	 explores	 the	 juxtaposition	 between	
theory	and	practice.	He	proposes	that	for	those	involved	in	prison	regimes,	theory	plays	
a	 role	 in	 at	 least	 three	 areas	 –	 diagnosing	 the	 problem	 of	 crime	 and	 deviance;	







on	 his	 experience	 teaching	 history	 as	 part	 of	 the	 University	 of	 Victoria	 Correctional	









Duguid	 came	 to	 embrace	 the	 ‘cognitive-moral	 development’	 theory	 becoming	 an	
outspoken	supporter.	Returning	to	the	discussion	of	the	relationship	between	theory	
and	practice,	Duguid	argued	that	the	‘cognitive-moral	development’	theory	validated	
staff	 activity	 on	 the	 programme	 and	 provided	 a	 model	 for	 staff	 to	 understand	 the	






of	 evidence	 in	 a	 vacuum	of	policy’	 (2000:	 63).	He	 argues	 that	 the	 cause	of	 offender	
education	needs	the	support	of	hard	evidence	because	otherwise,	its	practitioners	have	
to	fall	back	on	anecdote,	which	 is	simply	 insufficient.	 In	this	sense,	Pawson	proposes	
that	research	needs	to	show	that	education	can	slow	the	revolving	door	of	the	prison.	
In	a	chapter	which	provides	an	account	of	 the	evaluation	of	 the	Simon	Fraser	Prison	




a	 thorough	 discussion	 of	 his	 methodological	 approach,	 Pawson	 draws	 together	 the	















a	 chapter	 which	 reviews	 her	 research	 of	 adults’	 participation	 in	 post	 secondary	





mind	 active	 while	 enduring	 a	 long	 prison	 sentence.	 Through	 group	 discussions	 and	
questionnaires,	she	found	that	the	primary	reasons	prisoners	gave	for	participating	in	
education	were	to	keep	occupied,	to	catch	up	on	missed	education	opportunities,	to	













criminal	 justice	 system	 (such	 as	 in	 the	 prison	 population	 or	 statistics	 relating	 to	 the	
likelihood	of	stop	and	search),	Waller	also	details	her	exploration	of	her	participants’	
previous	experiences	and	how	for	 instance,	experiences	of	racism	at	school	(some	of	





of	 her	 study	 revealed	 some	 difficulties	 in	 relationships	 with	 white	 prisoners.	
Relationships	with	staff	on	the	other	hand	were	not	found	to	be	a	source	of	extreme	
disjunction.	Prison	education	gave	Waller’s	participants	an	opportunity	to	re-forge	their	















stressing	 the	often	outward	unattractiveness	of	 prison	education	due	 to	 low	wages,	
poor	 facilities	and	a	 lack	of	 support	 from	prison	 staff.	More	 recently,	Hughes	 (2012)	
conducted	 further	 research	 into	 the	 experiences	 of	 distance	 learners	 in	 prison.	 In	
particular,	she	explored	the	‘push’	and	‘pull’	factors	that	either	motivate	or	discourage	
prisoners	 from	 doing	 distance	 learning	 courses	 and	 other	 activities	 during	 a	 prison	
sentence.	She	found	that	motivations	primarily	centred	on	future	employment,	having	













to	 teach	 prisoners	 with	 special	 education	 needs.	 In	 the	 chapter,	 Gordon	 details	 his	
complex	educational	journey,	which	included	a	return	to	prison	after	turning	to	drugs	
when	 coping	with	 life	 in	 the	 outside	world	 became	 too	 difficult.	 He	 completed	 two	














chapter	 of	 the	 book	 suggests	 that	 this	 is	 perhaps	 the	 case	 because	 the	 aims	 of	
imprisonment	and	education	are	opposite	to	one	another	(as	noted	in	Chapter	One).	
There	are	two	points	in	the	final	chapter	that	are	particularly	relevant	to	the	present	
study.	 Firstly,	 it	 is	 argued	 that	 the	practice	 and	delivery	of	 prison	education	 courses	
seem	to	 ignore	the	 life	history	and	personal	 identity	of	 the	prisoner	and	that	people	
should	be	encouraged	to	listen	to	prisoners	in	order	to	gain	such	information	(Reuss	and	
















drew	on	accounts	 from	a	number	of	 respondents	 including	men,	women,	young	and	
adult	prisoners	from	a	range	of	cultural	backgrounds.	
	
The	 findings	 of	 the	 study	 addressed	 a	 number	 of	 issues	 concerning	 both	 prisoners’	
experiences	 of	 prison	 education	 and	 other	 issues	 relating	 to	 delivery,	 structure	 and	
curriculum.	It	was	found	that	prisoners	did	not	always	feel	they	had	sufficient	choice	
regarding	the	courses	they	were	assigned	to	and	there	were	long	waiting	lists	due	to	
limited	 budget	 and	 space	 for	 education	 courses.	 It	 was	 also	 identified	 that	 prison	
education	was	not	included	in	many	prisoners’	sentence	plans,	particularly	those	in	local	
prisons	serving	short	sentences.	Although	some	prisoners	in	this	study	said	they	were	
interested	 in	 arts	 subjects,	 the	 overarching	 message	 from	 prisoners	 was	 that	 they	
wanted	to	gain	skills	for	employment.	However,	when	they	were	asked	about	finding	
work	after	release,	responses	were	mixed	regarding	how	likely	this	would	be	as	many	






patronized	 at	 times.	 It	 is	 perhaps	 because	 of	 this	 that	 prisoners	 recommended	
improvements	 could	 be	 made	 in	 prisoner-staff	 relations	 to	 enhance	 the	 prison	
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education	experience.	 The	Prison	Reform	Trust	 recommended	 that	prison	education	





Although	 the	 aim	 of	 the	 Prison	 Reform	 Trust’s	 (2003)	 study	 differed	 from	 that	 of	
previous	prison	education	research,	the	findings	did	not	always	differ	greatly	and	it	is	






























the	 Irish	 Prison	 Service.	 He	 has	 been	 involved	 in	 prison	 education	 issues	 at	 an	
international	level	having	been	a	chairperson	of	the	Council	of	Europe	Expert	Group	on	





Warner’s	 work	 particularly	 focuses	 on	 comparative	 discussions	 on	 the	 purpose	 of	
education	in	prison	and	how	prisoners	are	viewed,	 intertwined	with	penal	policy	and	
the	purpose	of	imprisonment	more	broadly.	Warner	argues	that	Anglo-American	penal	
policies	 characterized	 by	 increases	 in	 the	 use	 of	 incarceration	 and	 the	 negative	
stereotyping	of	prisoners	severely	narrow	and	distort	the	education	of	inmates	(Warner,	
1998:	 118).	 He	 draws	 clear	 distinctions	 between	 how	 prisoners	 are	 viewed	
internationally	 proposing	 that	 the	 type	 of	 education	 provided	 in	 different	 countries	
mirrors	 attitudes	 towards	 people	 in	 prison	 (Costelloe	 and	 Warner,	 2014:	 175).	 By	
comparing	two	publications	from	2005,	from	the	Norwegian	and	British	governments	
(Another	Spring,	Norwegian	Ministry	of	Education	and	Reducing	Reoffending	Through	
Skills	 and	 Employment,	 Department	 for	 Education	 and	 Skills),	 Costelloe	 and	Warner	
(2014)	 established	 the	 clear	 disparity	 in	 perceptions	 of	 prisoners	 between	 the	 two	
countries.	 In	 Norway	 the	 prisoner	 is	 viewed	 as	 a	 citizen	 with	 a	 right	 to	 education	
whereas	in	England	the	prisoner	is	seen	as	an	offender	whose	risk	of	reoffending	is	the	
primary	 concern.	 Costelloe	 and	Warner	 suggest	 that	 seeing	 a	 person	 in	 prison	 as	 a	
criminal	or	offender	leads	prison	education	to	become	too	concerned	with	addressing	
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behaviour.	 As	 such,	 they	 propose	 that	 this	 negates	 learning	 that	 facilitates	 personal	
development	in	a	broader	sense	and	therefore	narrows	educational	aims,	curriculum,	








by	the	Council	of	Europe	 in	Education	 in	Prison	 (Council	of	Europe,	1990).	 It	 is	 in	the	
recommendations	of	this	report	that	educating	prisoners	to	develop	the	‘whole	person’	
(as	per	the	humanistic	model	of	education	discussed	in	Chapter	One)	is	stated	as	a	clear	
aim	 (Council	 of	 Europe,	 1990:	 8)	 –	 a	 principle	 that	 consistently	 underpins	Warner’s	
arguments.	 The	 implication	 of	 such	 a	 recommendation	 is	 that	 education	 provision	
should	have	a	broad	range	and	not	be	restricted	by	too	specific	a	 focus	on	targeting	
criminogenic	 factors.	 Quite	 the	 contrary	 to	 this	 perspective,	 the	 growing	 focus	 on	
employability	in	prisons	in	England	and	Wales	is	argued	to	subordinate	other	legitimate	






address	 criminogenic	 factors.	 Research	 funded	 by	 CSC	 later	 found	 that	 humanities	
courses	 in	 fact	 ‘…beat	 those	 that	attempted	 to	address	offending	behaviour	even	at	
their	own	game’	(Warner,	2007:	172)	with	students	on	these	courses	achieving	great	




in	 Britain,	 the	 Netherlands,	 and	 the	 Nordic	 countries	 (Costelloe	 and	Warner,	 2014).	
Costelloe	and	Warner	suggest	 that	 the	 loss	of	 the	ability	 to	develop	 individuals	via	a	
fuller	education	was	a	consequence	of	what	happened	in	Canada.	From	their	viewpoint,	
this	narrowed	perspective	caused	the	person	in	prison	to	become	seen	as	an	‘offender’,	














the	 biographical	 context	 of	 prisoners’	 lives	 will	 present	 this	 study	 as	 an	 important	
reference	 through	 which	 to	 understand	 how	 prisoners	 themselves	 interpret	 the	
experience	of	education.	It	will	also	address	how	education	is	being	experienced	in	the	












core	 themes	 support	 existing	 findings	 in	 a	 more	 detailed	 biographical	 context.	
Additional	 themes	have	also	been	 inferred	 from	the	data	generated	by	 this	 study	 to	
build	a	more	in	depth	picture	of	prisoners	and	their	experiences	locating	them	in	the	
wider	context	of	prisoners’	lives	and	exposing	other	motivations	to	pursue	education	in	
prison.	 Other	 motivations	 that	 will	 be	 explored	 in	 this	 work	 include	 those	 held	 by	




To	 develop	 an	 understanding	 of	 the	 participants’	 biographical	 backgrounds,	 this	
research	 also	 explores	 experiences	 of	 school	 including	 altercations	 with	 teachers,	
truancy	and	bullying.	Relationships	with	parents	will	also	be	taken	into	account	given	




officers	 and	 a	 governor	 will	 reveal	 that	 some	 contemporary	 prison	 regimes	 have	 a	







prison	 education	 diminished	 over	 time	 and	 prison	 staff	 were	 beginning	 to	 view	






As	will	 be	 seen	 in	 the	 following	 chapter,	 the	 theoretical	 framework	 of	 this	 research	
incorporates	desistance	theory	which	brings	together	the	explored	themes	under	the	
broader	 umbrella	 of	 change	 and	 transformation	 to	 answer	 the	 question	 ‘What	
changes?’.	In	this	respect,	this	work	also	considers	the	impact	of	education	experiences	
on	 family	 relationships	 and	 how	 in	 some	 cases	 relationships	 are	 rebuilt	 following	
processes	 of	 shame	 and	 redemption.	 For	 this	 reason,	 the	 research	 will	 also	 discuss	




need	 to	 go	 beyond	 basic	 skills	 and	 for	 education	 to	 not	 be	 dominated	 by	 cognitive	
thinking	skills	courses.	Fifteen	years	after	the	book’s	publication,	the	dominant	theme	
underpinning	purposeful	activity	in	the	prison	is	employability	and	access	to	higher	level	
education	 remains	 difficult.	 This	 thesis	 will	 provide	 a	 rationale	 for	 looking	 beyond	
employability	 by	 uncovering	 the	 range	of	 outcomes	of	 education	 courses	 as	 seen	 in	
























prisoners’	 experiences	 of	 education.	 As	 such	 it	 seems	 rational	 to	 consider	 prison	







understand	 the	 process	 of	 change,	 and	 in	 particular	 personal	 change	 leading	 to	









further	 in	 the	context	of	 the	 redemption	script	aspect	of	desistance	 theory.	Bringing	
together	an	exploration	of	relevant	sociological	themes	and	desistance	theory	creates	a	
framework	for	the	present	research	based	on	the	aim	of	understanding	the	motivations	








research	 determined	 that	 due	 to	 the	 nature	 of	 the	 post-release	 environment,	 the	
positive	outcomes	of	prison	education	experiences	might	only	be	short	lived.	
	
This	 chapter	 will	 begin	 by	 drawing	 on	 classic	 and	 contemporary	 prison	 sociology	
literature	to	explore	some	of	the	key	themes	that	have	become	particularly	important	
in	 investigating	 prisoners’	 experiences	 of	 education.	 As	 discussed,	 these	 themes	will	
include	the	pains	of	 imprisonment,	coping,	masculinity	and	 identity.	The	chapter	will	














potentially	 important	 to	 this	 research	are	 ‘the	pains	of	 imprisonment’	 (Sykes,	1958),	

















communities	 containing	 hundreds	 of	 individuals	 working,	 eating,	 sleeping	 and	 living	
together	for	many	years.	He	was	also	interested	in	the	way	that	men	created	social	order	




‘the	 pains	 of	 imprisonment’	 (Sykes,	 1958).	 The	 pains	 of	 imprisonment	 described	 by	
Sykes	 (1958)	 are	 a	 key	 aspect	 of	 the	 sociology	 of	 imprisonment	 in	 developing	 an	
understanding	of	the	deprivations	experienced	by	prison	inmates.	Exploring	the	pains	
of	 imprisonment	 set	 out	 by	 Sykes	 identifies	 some	 of	 the	 experiences	 had	 by	 the	
participants	in	the	present	study	and	will	enable	me	to	consider	how	education	may	be	
utilized	 to	 alleviate	 the	 deprivations.	 Sykes	 explored	 the	 idea	 of	 deprivation	 as	 a	
punishment	 inflicted	 on	 offenders	 by	 the	 free	 community	 and	 made	 clear	 that	
deprivation	 is	part	of	 the	prison	experience	shared	by	all	prisoners.	He	admitted	the	
danger	 in	assuming	 that	all	 inmates	 share	 the	 same	perception	of	 the	experience	of	
being	incarcerated	and	showed	that	the	popular	consensus	among	the	inmates	of	New	
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Jersey	 State	 Prison	was	 that	 life	 in	 the	maximum-security	 prison	was	 ‘…depriving	or	
frustrating	in	the	extreme’	(Sykes,	1958:	63).	Sykes	identified	five	distinctive	‘pains’	or	
deprivations	 experienced	 in	 the	 prison	 setting	 explaining	 that	 although	 these	














that	 Sykes	 noted	 the	 deprivation	 of	 liberty	was	 less	 serious	 than	 the	 loss	 of	 regular	
contact	with	family	raises	the	question	as	to	whether	separation	from	family	should	be	
seen	as	an	additional	pain	of	imprisonment.	This	thesis	will	reinforce	this	proposition	by	









referred	 to	 in	 this	 context	 are	 not	 strictly	 necessities,	 but	 rather	 amenities	 such	 as	
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cigarettes,	individual	clothing	or	privacy	that	provide	people	with	comforts	that	enrich	
their	 lives.	 In	 prison,	 such	 items	 are	 seen	 as	 a	 ‘luxury’	 showing	 the	 clear	 difference	
between	 the	 values	 ascribed	 to	 them	 in	 the	 prison	 environment	 and	 in	 the	 outside	
world.	
	
Thirdly,	 Sykes	 identified	 the	 deprivation	 of	 heterosexual	 relationships	 as	 a	 pain	 of	




seriousness	 of	 the	 psychological	 impact	 of	 the	 deprivation	 of	 the	 opportunity	 for	
heterosexual	 relationships	 through	 some	 prisoners’	 displays	 of	 sexually	 aggressive	
behaviour.	He	also	found	that	this	deprivation	caused	the	arousal	of	anxieties	amongst	
inmates	 as	 their	 masculinity	 and	 male	 status	 were	 being	 called	 into	 question.	
Furthermore,	he	said	that	the	meaning	given	to	the	world	by	the	presence	of	women	is	
closed	off	 in	 prison	 and	 ‘…since	 a	 significant	 half	 of	 his	 audience	 is	 denied	 him,	 the	
inmate’s	self	image	is	in	danger	of	becoming	half	complete,	fractured,	a	monochrome	
without	the	hues	of	reality’	(Sykes,	1958:	72).	It	is	important	to	note	however	that	unlike	
prisoners	 of	 the	 time	 of	 Sykes’	 writing,	 male	 prisoners	 today	 are	 exposed	 to	 the	
presence	 of	 females	 in	 the	 form	 of	 prison	 officers	 and	 other	 prison	 staff	 including	
teachers,	 librarians	 and	 medical	 professionals.	 Therefore,	 although	 deprived	 of	
heterosexual	 physical	 and	 emotional	 relationships,	male	 inmates	 today	 do	 have	 the	
opportunity	to	have	a	female	audience.	Crewe	(2006)	noted	that	the	modern	prison	is	










The	 fourth	 pain	 of	 imprisonment	 is	 the	 deprivation	 of	 autonomy.	 Similarly	 to	 the	
previously	 discussed	 deprivation	 of	 goods	 and	 services,	 Sykes	 argued	 that	 the	
deprivation	of	autonomy	in	itself	does	not	necessarily	leave	the	inmate	much	worse	off	
than	 the	 individual	 in	 the	 free	 community	 who	 is	 also	 regulated	 by	 aspects	 of	 life	
including	work	and	sleeping	hours.	Sykes	referred	to	this	as	‘regulation	of	custom’	and	
identified	 that	 in	 fact	 the	 primary	 cause	 of	 inmate	 hostility	 in	 this	 instance	 was	


































King	 argued	 that	 the	 procedures,	 which	 follow	 the	 creation	 of	 this	 ‘stock’,	 include	
rendering	 down	 the	 stock	 by	 stuffing	 inmates	 into	 confined	 spaces	 and	 surrounding	
them	with	 inconsistent	 rules	 that	govern	all	 aspects	of	 their	 lives.	 The	 final	 ‘garnish’	




process	 i.e.	which	prison	he	 is	 being	 taken	 to.	 King	noted	 that	 in	 some	 cases,	when	
prisoners	make	 the	 journey	with	 their	 face	down	on	 the	 floor,	 they	will	not	 find	out	
where	 they	 are	 being	 taken	 until	 they	 arrive	 there	 (King,	 1990).	 It	 is	 the	 so-called	





and	 is	 particularly	 relevant	 to	 the	 current	 state	 of	 prisons	 in	 England	 and	Wales	 as	
previously	discussed.	Sykes	noted	that	despite	the	existence	of	patterns	of	mutual	aid	
and	 support	 which	 may	 flourish	 in	 the	 inmate	 population,	 ‘…there	 are	 a	 sufficient	
	 90	









become	a	challenge	 for	 inmates	wanting	 to	enhance	 their	own	place	 in	 the	prisoner	
hierarchy.	 The	 constant	 fear	 of	 danger	 is	 therefore	 a	 further	 aspect	 of	 the	 prison	
experience	that	challenges	inmates’	ability	to	cope.			
	
The	pains	of	 imprisonment	 identified	by	Sykes,	provide	a	 clear	understanding	of	 the	
deprivations	that	are	common	to	many	prisoners,	including	those	who	have	taken	part	
in	the	present	study.	It	is	important	to	consider	the	link	between	the	inmate	code	and	
the	 pains	 of	 imprisonment	 and	 whether	 the	 inmate	 code	 can	 enable	 prisoners	 to	
counteract	 them.	 Mathiesen	 (1965)	 addressed	 this	 by	 stating	 Sykes’	 work	 must	 be	
interpreted	to	say	that	the	inmate	culture	or	system	of	values	arises	as	a	consequence	
of	 these	 ‘pains	 of	 imprisonment’	 and	 therefore	 inmate	 norms	 seem	 to	 stress	 the	
solidarity	of	inmates	against	the	staff	population.	As	such,	inmate	solidarity	serves	the	
function	of	reducing	the	pains	of	imprisonment	(Mathiesen,	1965)	and	the	solidarity	of	
the	 inmate	 code	 that	 is	 created	 as	 a	 result	 of	 a	 shared	 experience	 of	 the	 pains	 of	

























‘doing’	masculinity	 contribute	 to	 a	prisoner’s	 ability	 to	 cope	with	 the	 experience	 of	
serving	a	prison	sentence.	Other	factors	that	contribute	to	coping	 include	time	filling	







attempt	 to	 make	 life	 in	 prison	 more	 bearable.	 To	 a	 certain	 degree,	 this	 also	 gave	
prisoners	 back	 an	 element	 of	 control	 and	 autonomy	 through	 having	 ownership	 of	




One	 of	 the	ways	 that	 prisoners	 find	 the	 ability	 to	 cope	 is	 by	 adapting	 to	 prison	 life	
through	a	process	of	conformity	(Merton:	1938).	This	occurs	when	prisoners	appear	to	












a	 sense	 of	 strength	 can	 be	 gained	 by	 being	 amongst	 other	 prisoners	who	 have	 had	
similar	 life	experiences.	 It	could	be	suggested	that	the	sense	of	belonging	to	a	group	
temporarily	replaces	the	deprivation	of	relationships	with	family	and	friends	during	the	
period	 of	 imprisonment.	 Mathiesen	 (1965)	 observed	 inmate	 solidarity	 and	 group	
cohesion	during	his	study	at	a	Norwegian	correctional	institution	finding	that	cohesive	
groups	were	 formed	during	work,	 in	 school	programmes	and	various	 sections	of	 the	
























to	cope	 is	demonstrated	 through	suicidal	behaviour.	 Liebling’s	 (1992,	1999)	work	on	
suicide	 in	 prison	 revealed	 that	 coping	 is	 an	 individual	 struggle	 for	 those	 whom	
imprisonment	 is	 unbearable.	 Liebling	 noted	 that	 most	 of	 the	 differences	 identified	
between	suicide	attempters	and	others	were	in	relation	to	their	accounts	of	the	prison	
experience	 (Liebling,	1999).	 In	 the	case	of	 those	who	did	attempt	suicide,	 they	were	
more	likely	to	prefer	sharing	a	cell,	were	more	likely	to	be	averse	to	physical	education,	

























some	 instances	 the	 depression	 is	 an	 ‘…understandable	 reaction	 to	 the	 prospect	 of	




illness	 and	 demonstrate	 suicidal	 behaviour.	 The	 literature	 explains	 that	 coping	 with	
imprisonment	can	be	achieved	in	a	number	of	ways	including	adapting	to	the	culture	of	
the	prison	and	joining	or	forming	social	groups	with	other	inmates.	In	Liebling’s	(1992)	
research,	 she	was	 able	 to	 identify	 that	 those	prisoners	who	attempted	 suicide	were	
more	likely	to	have	been	bored	and	more	likely	to	spend	their	time	doing	nothing.	There	
is	therefore	a	clear	link	between	coping	and	the	way	that	prisoners	‘do’	time.	Medlicott	















in	prison	 to	become	educated	can	enable	prisoners	 to	 survive	 the	prison	experience	
mentally	 and	 physically	 and	 potentially	 prevent	 suicidal	 thoughts	 and	 behaviour.	
Considering	prison	education	in	this	way,	as	a	potentially	valuable	coping	mechanism	in	






In	 Captive	 Audience,	 Jewkes	 (2002)	 noted	 that	 ‘Nowhere	 are	 the	 tensions	 between	












Sykes	 explained	 that	 in	 a	 society	 composed	 exclusively	 of	 men,	 the	 definition	 of	
masculine	behaviour	is	apt	to	move	to	an	extreme	position.	He	said	that	by	changing	
the	‘criteria	of	maleness’,	prisoners	have	‘erected	a	defense	against	the	threat	of	their	
own	 involuntary	 celibacy’	 (1958,	 98).	 As	 discussed	 in	 the	 review	 of	 the	 pains	 of	








in	 the	 prison	 a	 hypermasculine	 ideal	 operates	 which	 abhors	 femininity	 and	 is	 also	





















the	 hyper-masculinity	 of	men’s	 prisons	 because	 it	 can	 give	 the	 impression	 that	 the	
prisoner	world	is	a	lawless	jungle,	without	moral	baselines	(Crewe,	2007)	-	the	danger	
here	 being	 that	 the	 kindness	 which	 exists	 in	 prisons	 may	 be	 ignored.	 Sim	 (1994)	
recognized	that	manipulation	and	violence	couldn’t	serve	as	a	representation	of	all	men	
in	prison	in	pursuit	of	an	appropriate	level	of	masculinity.	He	reminded	us	that	‘Fear	is	
a	 constant	 factor	 in	 the	daily	 lives	 of	many	prisoners’	 and	 that	 not	 all	 prisoners	 are	
‘…fearless,	manipulative	and	violent	hard-men’	(Sim,	1994:	111).	In	fact,	Sim	noted	that	





With	 this	 in	mind,	and	 in	particular	paying	attention	 to	Sim’s	observation	 that	 those	
prisoners	who	 choose	 to	 avoid	 violence	may	attend	education	 classes	 to	do	 so,	 it	 is	
important	 to	 consider	 within	 the	 present	 study	 whether	 the	 experience	 of	 prison	
education	 alters	 the	 way	 that	 inmates	 ‘do’	 masculinity.	 Thus,	 those	 who	 engage	 in	
prison	education	courses	may	be	less	likely	to	demonstrate	overt	masculinity	in	the	form	














themselves	 in	 coping	with	prison	 life.	As	noted	 in	 the	previous	 chapter,	 identity	 is	 a	








the	 individual’s	 performance	 front	 of	 stage	 could	 be	 seen	 as	 an	 effort	 to	 give	 the	
appearance	that	his	actions	maintain	certain	standards.	In	the	prison	environment,	this	
could	 involve	creating	a	macho	appearance	giving	 the	audience	 (other	prisoners	and	
prison	staff)	the	impression	that	the	performer	(prisoner)	is	able	to	cope	in	the	prison	
environment	and	should	not	be	challenged.	It	is	in	the	backstage	area	that	Goffman	said	
individuals	are	able	 to	construct	 the	 illusions	and	 impressions	of	 themselves	 to	 then	








a	suitable	 identity	 that	 is	appropriate	within	 the	prison	culture,	while	using	 the	 time	
spent	in	their	cells	to	be	themselves	and	nurture	their	‘real’	identity.	Goffman	suggested	
however	 that	 in	some	cases,	 the	performer	can	be	 fully	 taken	 in	by	his	own	act	and	
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therefore	be	sincerely	convinced	that	the	impression	of	reality	that	he	stages	is	in	fact	












experiences	 that	 constitutes	 their	 habitus,	 drawing	 on	 the	
specific	 interpersonal	 relations	 (family,	 work,	 style,	 cultural	
preferences	and	so	on)	 that	mark	them	out	as	being	different	
from	the	rest	of	 the	 inmate	population	and	at	 the	same	time,	






own	 relationships	 from	 the	 free	 community	 to	 establish	 themselves	 as	 an	 individual	
while	at	the	same	time	ensuring	that	the	identity	they	have	created	for	themselves	from	
these	 experiences	 fits	 into	 the	 existing	 culture	 of	 the	 prison	 institution.	 Jewkes	
suggested	 however	 that	 at	 the	 same	 time	 as	 integrating	 themselves	 into	 the	 prison	
culture	by	adapting	their	identities	appropriately,	prisoners	still	try	to	hold	on	to	their	
pre-prison	 selves	 through	 contact	 with	 friends	 and	 families,	 the	 continuation	 of	
occupations	or	hobbies,	or	through	consumption	of	popular	cultural	artifacts	that	were	
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important	 to	 them	 on	 the	 outside	 (Jewkes,	 2002).	 It	 is	 also	 through	 taking	 part	 in	
activities	in	prison	such	as	education	courses	or	manual	labour	that	inmates	are	able	to	
establish	their	in-prison	identities,	which	might	include	‘student’	or	‘bricklayer’,	allowing	






one	 could	 argue	 that	 adopting	 an	 overtly	 masculine	 identity	 allows	 prisoners	 to	
temporarily	escape	the	vulnerability	and	emotional	weakness	that	can	form	part	of	the	
experience	of	imprisonment.	Jewkes	pointed	out	however	that	the	adoption	of	certain	
labels,	 although	 not	 inherently	 negative,	 could	 still	 prove	 problematic	 in	 particular	
circumstances.	She	argued	for	instance	that	student	inmates	sometimes	face	ridicule	or	









throughout	an	 inmate’s	 time	 in	prison.	For	Clemmer	 (1940),	 fitting	 in	 to	 the	existing	
patterns	of	prison	life	and	culture,	especially	for	men	who	are	new	to	the	prison,	can	












give	 inmates	 characteristics	 of	 the	 penal	 community,	 disrupting	 their	 personality	
enough	 to	 make	 the	 adjustment	 to	 any	 community	 thereafter	 almost	 impossible.	
Clemmer’s	 concern	 was	 that	 the	 process	 of	 becoming	 ‘prisonized’	 would	 lead	 to	 a	
deepening	of	the	criminality	and	‘antisociality’	of	inmates.	He	said	prisonization	would	














The	 speed	 with	 which	 prisonization	 occurs	 depends	 on	 the	
personality	 of	 the	 man	 involved,	 his	 crime,	 age,	 home	
neighbourhood,	 intelligence,	 the	 situation	 into	 which	 he	 is	














culture.	One	may	question	 the	extent	 to	which,	 according	 to	 this	 proposition,	 those	




are	 in	 fact	 necessary	 for	 prisoners	 to	 be	 able	 to	 cope	 with	 the	 experience	 of	
imprisonment	during	the	majority	of	their	custodial	sentence.	With	this	in	mind,	it	would	
be	 noteworthy	 during	 the	 present	 study	 to	 consider	 whether	 education	 during	
































from	a	 life	of	 crime).	Consequently,	 in	 the	present	 chapter	which	aims	 to	develop	a	
framework	 for	 studying	 prisoners’	 experiences	 of	 education	 (and	 understanding	 the	
outcomes	of	 such	experiences),	desistance	 literature	must	be	considered	 in	order	 to	
understand	 how	 education	 can	 cause	 change	 that	 leads	 some	 prisoners	 to	 seek	
redemption.	As	will	be	discussed,	desistance	theory	focuses	on	themes	such	as	identity	

















fact	 drift	 in	 and	 out	 of	 criminal	 activity	 over	 time	 (Matza,	 1964).	 Less	 favoured	
explanations	of	desistance	include	offender	rehabilitation	and	the	deterrent	effect	of	










The	desistance	process	 is	 argued	 to	be	an	unlikely	outcome	of	 imprisonment	 as	 the	
prison	 experience	 disrupts	 normative	 processes	 by	 cutting	 off	 opportunities	 for	
achieving	success	in	employment	and	other	key	life	events	such	as	marriage	(Maruna,	
2007).	It	is	suggested	in	fact	that	no	institution	is	better	than	the	prison	at	separating	
individuals	 from	 their	 social	 responsibilities	 and	 civic	 duties	 (ibid.).	 Despite	 this,	
purposeful	activity	in	prison	does	have	the	potential	in	some	cases	to	cause	change	in	
prisoners,	 including	 but	 not	 limited	 to	 those	 stated	 by	 Gove	 (1985).	 The	 desistance	
model	works	in	the	belief	that	the	offender	is	a	person	-	a	person	who	has	the	ability	to	
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change.	 This	 thesis	will	 argue	 that	 in	 some	 cases,	 education	 experiences	 can	be	 the	
catalyst	for	this	change.	
Personal	 identity	 is	 seen	 as	 a	 critical	 factor	 in	 the	 desistance	 process	 with	 identity	
considered	 a	 lifelong	 project	 continually	 reconstructed	 by	 new	 experiences	 and	
information	 (McAdams,	 1993).	 In	 the	 Liverpool	 desistance	 study,	 Maruna	 (2001)	
conducted	a	systematic	comparison	between	self-narratives	of	desisting	ex-offenders	












one’s	 “real	 me”	 (Maruna,	 2001:	 95)	 from	 external	 constraints,	 often	 through	
empowerment	from	an	outside	source.		
	
The	external	 source	may	 in	 some	cases	be	education	or	educators	within	 the	prison	
environment	 and	 this	 thesis	 will	 argue	 that	 the	 sense	 of	 empowerment	 achieved	
through	 educational	 experiences	 can	 contribute	 to	 personal	 change	 and	 the	
reestablishment	of	one’s	conception	of	their	own	identity.	Behan	(2014)	examined	Irish	



























It	 would	 perhaps	 be	 rather	 simplistic	 to	 suggest	 that	 there	 is	 a	 clear	 and	 direct	
correlation	between	prison	education	and	desistance	from	crime	–	and	this	is	not	the	
intended	argument	of	this	thesis.	However,	the	changes	that	can	be	caused	by	prison	







Particularly	 relevant	 to	 this	 thesis	 is	 the	 ‘redemption	 script’	 aspect	 of	 desistance	
discourse.	Maruna	(2001)	suggests	that	the	redemption	script	begins	by	‘…establishing	
the	goodness	and	conventionality	of	the	narrator	–	a	victim	of	society	who	gets	involved	
with	 crime	 and	 drugs	 to	 achieve	 some	 sort	 of	 power	 over	 the	 otherwise	 bleak	
circumstances’	(p.	87).	The	redemption	script	allows	individuals	to	rewrite	a	shameful	
past	and	“give	something	back”	to	society	as	a	display	of	gratitude	(Maruna,	2001:	87).	
This	 redemption	 sequence	 enables	 something	 good	 to	 emerge	 out	 of	 otherwise	
negative	circumstances	(Maruna,	2001:	97)	and	results	from	the	individual	finding	some	
reason	 for	 the	 negative	 parts	 of	 their	 lives.	Maruna	 (2001)	 identified	 that	 replacing	
deviant	 careers	 with	 occupations	 in	 professional	 counseling	 seemed	 to	 be	 an	
increasingly	popular	path	for	former	deviants	who	desist	from	crime	and	drugs.	As	will	
be	seen	later,	this	is	particularly	evident	in	the	present	study	where	numerous	prisoner	









faced	by	 inmates	when	trying	to	adapt	to	and	survive	prison	 life.	The	themes	of	 ‘the	














their	 experiences	 within	 that	 environment	 and	 their	 responses	 to	 them.	 Through	






































As	 explained	 in	 Chapter	 One,	 the	 purpose	 of	 this	 study	 is	 to	 present	 a	 detailed	
understanding	 of	 how	 prisoners	 experience	 education	 with	 a	 particular	 focus	 on	




lives	 as	 a	 consequence	 of	 experiencing	 education.	 ‘Experience’	 in	 this	 research	
specifically	 refers	 to	 meanings	 and	 interpretations	 that	 prisoners	 and	 ex-prisoners	















design	 has	 been	 adopted	 to	 generate	 in	 depth	 data.	 Taking	 an	 interpretivist	
epistemological	position,	qualitative	 research	stresses	an	understanding	of	 the	social	
world	 through	an	examination	of	 the	 interpretation	of	 that	world	by	 its	participants	
(Bryman,	2012).	The	aim	of	this	research	approach	is	to	understand	the	meaning	people	
attach	 to	 their	 social	 interactions.	 In	 this	 sense,	 it	 has	 been	 important	 to	 adopt	 this	
approach	in	the	present	study	to	draw	out	the	meanings	that	the	participants	give	to	





questions	 and	 also	 tells	 us	 something	 more	 about	 the	 lives	 of	 the	 people	 being	
researched.	With	an	interest	in	the	lives	of	those	who	have	experienced	imprisonment	
and	how	other	life	experiences	may	have	shaped	their	attitudes	towards	education,	it	



















writers	 of	 80	 letters	 to	 the	 Prisoners’	 Education	 Trust	 (PET)	 from	 various	 prison	
establishments	 -	 all	 of	 which	were	 adult	male	 prisons.	 The	 second	 sample	were	 13	








education	 provision	 at	 those	 prisons.	 The	 site	 accessed	 for	 interviews	 with	 serving	
prisoners	was	a	male	category	C	training	prison.	All	offenders	at	the	establishment	are	









vocational	courses.	TMC	subcontracts	 its	construction	courses	 to	a	 local	 college.	The	
prison	 offers	 a	 range	 of	 learning	 and	 skills	 provision	 including	 National	 Vocational	
Qualifications	 (NVQs)	 in	 recycling	 operations,	 performing	manufacturing	 operations,	
distribution,	 warehousing	 and	 storage,	 business	 improvement	 techniques,	 physical	






officers	and	a	governor	 is	 a	high	 security	prison	 for	 category	A	and	category	B	male	
offenders.	The	prison	was	opened	in	1987	and	includes	a	Protected	Witness	Unit	and	a	
Special	 Secure	 Unit	 for	 Exceptional	 Risk	 Category	 A	 offenders	 which	 is	 opened	 as	
required	(at	the	time	of	access,	this	unit	held	5	prisoners).	580	offenders	are	in	the	main	









have	 been	 released	 in	 the	 last	 twelve	 months.	 Most	 education	 programmes	 are	
contracted	 to	 City	 College	 Manchester.	 The	 college	 is	 also	 responsible	 for	 the	
information,	advice	and	guidance	service.	A	multi-skills	construction	training	vocational	
course	 is	 subcontracted	 by	 City	 College	 Manchester	 to	 a	 local	 college.	 A	 range	 of	
education	and	training	courses	are	offered	on	a	part-time	basis	and	some	85%	of	the	
















Documentary	 analysis	 is	 typically	 associated	 with	 historical	 study;	 however,	
documentary	research	methods	have	often	been	incorrectly	considered	a	monopoly	of	






letters	analysed	 for	 this	study	were	sourced	 from	the	Prisoners’	Education	Trust	and	
have	provided	a	valuable	insight	into	the	experiences	of	prisoners	who	are	applying	to	
do	education	courses	in	prison,	as	well	as	those	who	have	recently	completed	a	course	
of	 education.	 The	 sample	 of	 letters	 contained	 important	 elements	 of	 narrative	 that	
allowed	 for	a	clear	understanding	of	prisoners’	experiences	of	education	 throughout	
their	 lives	 and	 during	 a	 prison	 sentence.	 The	 rationale	 for	 using	 such	 personal	
documents	is	to	‘…reveal	a	life	as	it	was	lived	without	the	interference	of	research’	and	











rich	 in	 further	 information	 about	 the	 histories	 and	 identities	 of	 the	 prisoners	
themselves.	 Many	 of	 the	 prisoners	 writing	 the	 letters	 took	 the	 opportunity	 to	 say	
something	 about	 themselves,	 their	 past	 experiences,	 their	 experiences	 of	 previous	
prison	education	courses,	their	experiences	to	date	of	imprisonment	and	information	


























hopes?	What	matters	 to	 you?	What	 is	 your	 experience	 of	
education?	What	is	it	about	this	subject	or	course	that	makes	












as	 further	 information	about	their	 lives.	 Initially,	 it	seemed	most	 likely	that	prisoners	
would	 write	 about	 their	 previous	 experiences	 of	 education	 when	 explaining	 their	
reasoning	for	wanting	to	be	funded	by	PET	to	do	an	education	course.	For	instance,	it	




understand	prisoners’	experiences	of	education	prior	 to	and	during	 imprisonment,	 it	
was	 also	 important	 to	 select	 letters	 that	 were	 likely	 to	 contain	 information	 about	
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be	 written	 with	 a	 retrospective	 view	 of	 recently	 completed	 courses	 and	 therefore	
include	evidence	of	writers	recounting	their	experiences	of	doing	education	in	prison	
and	what	effect,	if	any,	it	had	on	them	personally.	In	total,	20	letters	were	sampled	from	
each	 file	 and	 it	 was	 agreed	 with	 the	 Trust	 that	 the	 letters	 would	 be	 analysed	
anonymously	to	protect	the	identities	of	the	prisoners.									
	
The	 ‘Good	News’	 file	 contained	 a	 significantly	 smaller	 number	 of	 letters	 than	 those	
available	in	the	file	that	accompanied	funding	applications.	It	was	possible	therefore	to	
read	through	the	whole	of	this	file	and	choose	letters	that	showed	evidence	of	prisoners	
writing	 about	 some	 specific	 themes	 that	will	 be	 discussed	 later	 in	 this	 chapter.	 This	
selection	process	therefore	used	a	purposeful	sampling	method,	which	meant	selecting	
information-rich	cases	for	in	depth	study.	Information-rich	cases	are	those	from	which	
one	can	 learn	a	great	deal	about	 issues	of	 central	 importance	 to	 the	purpose	of	 the	
research	 (Patton,	 1990).	 The	 criterion	 sampling	 method	 was	 then	 used	 in	 order	 to	
review	and	study	all	cases	that	met	a	predetermined	criterion	of	importance	(ibid.).	The	
criterion	 in	 this	 case	 was	 that	 at	 least	 one	 of	 the	 predetermined	 themes	 could	 be	
identified	 in	 the	 letters.	 The	 generation	 of	 these	 predetermined	 themes	 will	 be	
discussed	 later	 in	the	chapter.	Letters	were	more	 likely	 to	be	chosen	where	multiple	
themes	 could	 be	 identified	 and	 also	 where	 there	 was	 evidence	 of	 other	 themes	
emerging	 that	 might	 contribute	 to	 a	 more	 in	 depth	 understanding	 of	 prisoners’	
experiences	of	education.	It	is	important	to	make	clear	that	during	this	process	of	data	

























As	this	research	 is	concerned	with	adult	male	prisoners,	all	of	the	 letters	 in	the	total	
sample	(80)	were	selected	having	identified	that	they	were	written	by	prisoners	from	
adult	male	institutions.	The	letters	were	filed	by	the	PET	according	to	their	institution,	
therefore	 appropriate	 institutions	were	 chosen	 at	 random	and	 the	 letters	 contained	
within	 those	 institution	 files	 were	 then	 selected	 based	 on	 the	 sampling	 methods	
discussed	previously.		
	
The	 advantage	 of	 adopting	 this	 research	 method	 was	 its	 unobtrusive	 nature	 which	




using	multiple	methods,	 this	 research	draws	 attention	 to	 the	 fact	 that	 interviews	or	
questionnaires	should	not	automatically	be	the	preferred	research	method	for	a	social	









the	 interviews.	 The	 interviews	with	 serving	 prisoners	 at	 the	 category	 C	 prison	were	









office	 which	 provided	 a	 confidential	 space	 for	 staff	 to	 speak	 about	 their	 personal	
opinions,	 experiences	 and	 perspectives.	 Although	 a	 small	 number	 of	 staff	 appeared	
slightly	cautious	about	what	they	chose	to	tell	me,	the	larger	majority	responded	well	
to	the	privacy	of	the	interview	space	and	this	was	evident	by	the	accounts	they	chose	










method	 to	 evoke	 the	 meaningfulness	 of	 human	 experience	 (Polkinghorne,	 1988).	
Drawing	on	Hollway	and	Jefferson’s	(2000)	approach6,	I	adopted	two	specific	stages	of	
the	free	association	narrative	interviewing	method	by	using	open-ended	questions	and	









This	 approach	 to	 research	 interviewing	 engages	 some	 feminist	 methodological	




















and	 un-trusted,	 listening	 to	 their	 life	 stories	 in	 an	 active	 and	
attentive	way	is	a	powerful	act.	Because	imprisonment	almost	
always	 diminishes	 their	 sense	 of	 individuality,	 interviews	 that	
ask	 them	 who	 they	 are	 as	 individuals,	 not	 just	 as	 prisoners,	




to	 understand	 how	 prisoners	 experience	 education	 has	 been	 to	 consider	 their	 past	
including	 (but	 not	 limited	 to)	 previous	 experiences	 of	 education.	 Rather	 than	 asking	
serving	and	ex	prisoner	participants	closed	questions	for	the	purpose	of	gaining	short	
and	direct	answers,	a	topic	guide	was	used	to	navigate	respondents	through	their	own	

























eight	 parts.	 The	 parts	 included	 research	 and	 interview	 information,	 participants’	
personal	information,	childhood,	school,	the	prison	experience,	the	experience	of	doing	
education	 in	 prison,	 family	 life	 and	 plans	 for	 the	 future.	 For	 the	 interviews	with	 ex-
prisoners,	the	topic	guide	included	sections	on	childhood	and	early	life,	stories	of	school,	
experiences	 of	 crime,	 experiences	 of	 prison,	 education	 in	 prison	 and	 change	 and	
transformation.	 The	 topic	 guides	 were	 designed	 to	 ensure	 that	 these	 participants,	
despite	their	differences	in	‘prisoner’	and	‘ex	prisoner’	status,	would	reflect	on	the	same	
key	 stages	 in	 their	 lives	 in	 order	 that	 similarities	 and	 differences	 could	 be	 clearly	
identified.	As	will	be	seen	 in	the	data	chapters,	this	resulted	 in	common	themes	and	
experiences	being	drawn	out	from	both	sets	of	 interviews	with	the	additional	 insight	





were	 not	 designed	 to	 specifically	 draw	 out	 significant	 life	 events	 or	 biographical	










staff	 (officers)	 were	 interviewed	 to	 explore	 their	 perspectives	 on	 education	
programmes.	This	also	uncovered	important	data	regarding	the	nature	of	staff-prisoner	
relations	 and	 relationships	 between	 staff	which	 highlighted	 divisions	 between	 those	
employed	 by	 the	 prison	 and	 the	 educators	 employed	 by	 external	 organisations	 (see	
Chapter	Seven).	A	topic	guide	was	used	to	navigate	the	staff	interviews,	which	covered	
topics	 including	motivations	 to	 educate	 prisoners,	 challenges	 of	working/teaching	 in	
prison,	 positive	 aspects	 of	 working/teaching	 in	 prison,	 prisoners’	 motivations	 to	 do	
education,	meanings	and	interpretations	of	education,	change	and	transformation,	the	
prison	 ‘crisis’,	 staff-prisoner	 relations,	 staff-staff	 relations,	 and	 thoughts	 on	 less	




When	carrying	out	all	of	 the	 interviews	during	this	study,	 I	ensured	that	there	was	a	
certain	amount	of	chat	 in	which	personal	views	and	experiences	could	be	exchanged	
between	 the	 participants	 and	myself	 (Bosworth	 et	 al,	 2005).	 Bosworth	 et	 al	 (2005)	
argued	that	without	such	informal	communication,	respondents	could	find	it	difficult	to	
understand	the	goals	of	the	research.	Once	again	referring	to	the	feminist	approach	to	
interviewing,	 DeVault	 and	 Gross	 (2012)	 saw	 strategic	 disclosure	 on	 the	 part	 of	 the	
interviewer	as	another	dimension	 in	 feminist	 interviewing,	whether	 it	means	sharing	






































Gaining	 access	 to	 a	 prison	 to	 conduct	 the	 interviews	with	 prisoners	 began	with	 the	
completion	of	the	IRAS	(Integrated	Research	Application	System)	application	process.	
The	 application	 was	 submitted	 via	 the	 IRAS	 system	 to	 the	 National	 Offender	
Management	Service	in	February	2012	to	conduct	the	research	at	a	category	C	men’s	
training	prison	as	it	was	felt	that	an	establishment	of	this	category	would	be	likely	to	
hold	 a	 larger	 number	 of	 inmates	with	 prison	 education	 experience.	 In	 the	 following	
months	the	proposed	prison	 institution	accepted	the	application	and	planning	began	
between	 the	 prison	 and	myself	 regarding	when	 and	 how	 the	 interviews	would	 take	
place.		
	






organization	matters	 throughout	 the	 research	 process.	 The	 cooperative	 relationship	
established	between	myself	and	the	BPMO	was	key	to	the	organization	of	the	interviews	
(and	on	occasion	the	reorganization	of	interviews	that	had	been	originally	planned	for	
days	 that	 became	 no	 longer	 appropriate	 due	 to	 issues	 concerning	 the	 day-to-day	
running	of	the	prison).	As	with	all	research,	but	especially	in	a	closed	environment	such	
as	the	prison,	access	and	its	negotiation	was	a	continual	process	which	was	renegotiated	
at	each	stage	with	each	gatekeeper,	 from	the	governor,	 to	 the	security	 team,	 to	 the	
BPMO.	
	


















the	 establishment	 would	 be	 the	 most	 appropriate	 course	 of	 action.	 An	 officer	 was	



















(and	 continues	 to	 have)	 a	 clear	 commitment	 to	 supporting	 prison	 research,	 the	
negotiation	of	access	to	conduct	the	interviews	bore	no	specific	challenges	but	rather	
provided	an	encouraging	perspective	on	the	potential	outcomes	of	the	present	study.	
So	as	not	 to	become	 restricted	by	 the	high	 security	nature	of	 the	 category	A	prison	
environment,	it	was	decided	that	the	interviews	would	take	place	in	the	gatehouse	and	
outer	 buildings	 of	 the	 establishment,	 which	 were	 more	 readily	 accessible	 to	 a	



























Having	explained	to	the	BPMO	that	 I	wanted	to	conduct	 fairly	 lengthy	 interviews	 (as	
opposed	to	the	suspected	20	minutes	that	prison	personnel	suggested	that	prisoners	




































to	 interview.	 On	 clarifying	 that	 I	 would	 like	 to	 speak	 to	 operational	 staff	 as	well	 as	
educators,	 the	HRR	put	out	a	call	 to	colleagues	within	 the	prison	who	were	 in	 those	
staffing	categories.	The	staff	participants	were	recruited	on	a	voluntary	basis	and	the	




















be	willing	 to	 tell	me	 about	 their	 lives,	 a	 rapport	 had	 to	 be	 established	between	 the	
participants	and	myself	in	order	for	them	to	feel	comfortable	sharing	their	stories.	It	has	
been	essential	during	 this	 study	 to	 remain	mindful	 that	 the	participants	 (particularly	
serving	prisoners	and	ex-prisoners)	are	vulnerable	people	and	so	it	had	to	be	expected	
that	 some	 aspects	 of	 their	 life	 stories	 could	 be	 difficult	 to	 share,	 especially	 with	 a	
stranger.	To	establish	a	connection	or	rapport	with	participants,	 I	 felt	 it	 important	to	
share	at	least	part	of	my	own	story	with	them	in	return	through	reciprocal	conversation.	
Oakley	(1981)	discussed	the	importance	of	taking	this	kind	of	approach	in	her	research,	









to	 be	 comfortable	 in	 exchanging	 information	 and	 establishing	 a	 comfortable	





in	their	 life	or,	 in	 the	case	of	staff,	 the	challenges	that	 face	them	in	their	work?	This	
process	took	us	away	from	our	‘researcher’	and	‘interviewee’	personas	and	allowed	us	
to	meet	on	common	ground	 in	a	process	of	humanization.	When	 I	had	been	able	 to	
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Establishing	 rapport	 did	 not	 only	 happen	 at	 the	 beginning	 of	 each	 interview,	 it	was	
something	that	happened	throughout	the	discussions	as	I	got	to	know	the	participants	
better.	 I	 allowed	 our	 conversations	 to	 divert	 into	 matters	 concerning	 the	 shared	
interests	 previously	 noted	 as	 and	 when	 they	 arose	 to	 ensure	 that	 the	 interview	
environment	remained	positive	and	flexible.	This	was	also	an	important	process	in	some	
interviews	 where	 participants	 had	 not	 spoken	 at	 length	 about	 topics	 that	 were	
introduced	at	the	beginning	of	the	 interview.	 I	could	see	 in	cases	where	rapport	was	



















To	conduct	 the	documentary	analysis	on	the	prisoners’	 letters,	 it	was	decided	that	a	









known	as	 coding.	 Codes	 are	 labels	 and	 coding	 is	 the	process	of	 putting	 those	 labels	
against	pieces	of	the	data.	The	pieces	may	be	individual	words	or	small	or	large	chunks	
of	 data	 (Punch,	 2005).	 Coding	 is	 carried	 out	 in	 order	 to	 index	 data	 by	 themes	 and	
categories	 from	which	 analysis	 can	 be	 conducted.	 In	 order	 to	 generate	 an	 in	 depth	
















The	 themes	 identified	 from	 this	 source	 symbolize	 what	 is	 already	 known	 about	
prisoners’	 experiences	 of	 education,	 which	 includes	 the	 educational	 abilities	 of	
prisoners.	This	therefore	allowed	for	the	identification	of	themes	that	I	expected	to	see	
in	 the	 prisoners’	 letters,	 which	 when	 identified,	 would	 confirm	 the	 validity	 and	

















In	 the	 second	 stage	 of	 coding,	 an	 open	 coding	 approach	was	 taken	with	 the	 aim	of	
seeking	 to	 identify	 further	 themes	 that	 emerged	 from	 the	 letters.	 The	 aim	 was	 to	
broaden	the	depth	of	my	understanding	of	prisoners’	experiences	of	education	beyond	
information	pertaining	to	the	predetermined	themes.	The	second	stage	of	coding,	being	
open	 in	nature,	 allowed	 for	 further	and	arguably	 less	predictable	 themes	 to	emerge	
which	could	broaden	the	research	 findings	as	 they	 included	themes	about	prisoners’	
personalities	and	 lives	 -	 themes	 that	were	not	 restricted	 to	 topics	directly	 related	 to	
education	 but	 that	 would	 nevertheless	 help	 to	 understand	 the	 meanings	 prisoners	
attached	to	educational	experiences.	This	process	is	known	as	developing	an	‘emergent	
fit’	 which	 involves	 negotiating	 between	 categories	 that	 emerge	 through	 the	 data	





to	be	examined.	For	 the	purpose	of	 this	 study	 the	 themes,	both	predetermined	and	
















a	 small	 collection,	 they	 uncovered	 evidence	 of	 a	 range	 of	 the	 pre-determined	 and	
emerging	themes	and	they	were	also	extremely	interesting	case	studies	in	themselves.	
The	documentary	 analysis	 has	 therefore	 been	based	on	 these	 13	 letters	 to	 create	 a	
thematic	analysis	of	the	high	concentration	of	topics	that	emerged	from	the	selected	








the	 interview	 data	 was	 the	 same	 as	 the	 way	 in	 which	 the	 documentary	 data	 was	
analysed.	When	the	interviews	had	been	transcribed,	a	process	of	content	analysis	was	




of	 those	 identified	 during	 the	 documentary	 analysis.	 To	 highlight	 the	 fact	 that	 the	
predetermined	themes	set	out	in	the	documentary	analysis	could	also	be	identified	in	
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was	 analysed	 to	 gain	 staff	 perspectives	 on	 the	 themes	 discussed	 by	 letter	 writers,	
prisoners	and	ex-prisoners.	This	data	was	also	used	to	further	understand	the	challenges	
faced	in	the	changing	penal	policy	climate	discussed	earlier	in	the	thesis	to	generate	an	
operational	 level	 conception	 of	 how	 such	 changes	 are	 being	 experienced	 ‘on	 the	
ground’.	The	culmination	of	the	analysis	of	the	whole	data	set	from	the	various	sources	











be	 taken	 into	 consideration.	 These	 include	 a	 combination	 of	 practical,	 ethical	 and	

















essential	 to	 ensure	 that	 potential	 physical,	 psychological,	 discomfort	 or	 stress	 to	
individuals	 participating	 in	 research	 was	 minimized.	 Conducting	 interviews	 with	
vulnerable	prisoner	participants	meant	 considering	 the	potential	harm	 that	 could	be	
caused	 by	 discussing	 emotionally	 sensitive	 topics.	 Such	 topics	 were	 therefore	
approached	with	 caution	 and	participants	were	 frequently	 reminded	 that	 they	need	
only	discuss	topics	that	they	felt	comfortable	talking	about.		
	
Another	point	 for	 consideration	when	acknowledging	 the	 challenges	 faced	by	prison	
researchers	 is	the	role	that	emotion	plays	 in	the	research	experience	(Liebling,	1999;	
Liebling,	 2014;	 Jewkes,	 2012).	 Having	 acknowledged	 that	 prisoners	 are	 a	 vulnerable	





those	 prison	 scholars	 who	 do	 not	 disclose	 their	 own	 emotional	 responses	 to	 the	
challenging	environment	of	the	prison	are	doing	a	disservice	to	those	who	follow	them,	







His	 honesty	made	me	warm	 to	 him	 and	 I	 left	 the	 prison	 that	










such,	 the	emotions	of	 the	 researcher	 can	be	considered	 to	 constitute	data	 (Liebling,	
1999).	 It	 is	 for	 this	 reason	 that,	where	appropriate,	 reflexive	notes	have	been	made	





The	 way	 the	 data	 was	 collected	 will	 have	 undoubtedly	 had	 an	 impact	 on	 the	 data	









of	 letters	 had	 different	 purposes.	 In	 the	 case	 of	 the	 letters	 written	 to	 support	
applications	for	funding,	the	audience	appeared	to	play	a	crucial	role	in	the	construction	
of	 the	 letters	 and	 the	 way	 in	 which	 the	 writers	 wrote	 about	 prison	 education.	 The	
purpose	of	these	letters	was	to	explain	to	the	Trust	why	they	should	fund	the	writers	to	
do	 a	 distance	 learning	 course.	 Because	 the	 writers	 of	 these	 letters	 aimed	 to	 gain	
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felt	 it	would	be	more	 likely	 to	happen	 if	 they	were	 to	 say	 they	wanted	 to	do	prison	
education	for	reasons	that	were	in	line	with	offender	learning	policy.	This	clearly	shows	
therefore	 that	 for	 prisoners	who	 had	 not	 yet	 done	 education	 courses	 in	 prison,	 the	
acceptable	and	justifiable	reason	to	give	for	doing	so	was	to	become	more	employable.	
In	this	respect,	the	audience	for	these	types	of	letters	appeared	to	have	a	direct	impact	












of	 their	 audience	as	 those	writing	 letters	 to	 support	 applications.	 Through	 the	overt	
emotion	and	vulnerability	displayed	by	some	of	the	writers,	 it	could	be	seen	that	the	
audience	 for	 their	 letters	 i.e.	 the	 PET,	 was	 not	 preventing	 them	 from	 admitting	
vulnerability	and	emotion	and	saying	that	the	experience	of	doing	education	in	prison	
had	helped	them	to	cope	with	being	 in	prison,	rather	than	solely	making	them	more	







employable.	 This,	 combined	 with	 the	 emotional	 awakening	 that	 seemed	 to	 be	
experienced	by	some	of	the	writers,	made	these	letters	appear	more	likely	to	be	honest	










interviews	 can	 be	 looked	 at	 from	 two	 perspectives.	 Firstly,	 the	 participants	 were	










participants	were	not	being	 truthful,	however,	when	 I	did	 feel	 this,	 it	was	because	a	
certain	 amount	 of	 bravado	was	 being	 displayed.	 It	was	 interesting	 that	 the	 bravado	
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seemed	to	be	adopted	for	the	participants’	benefit	rather	than	mine.	These	albeit	rare	
displays	of	overtly	masculine	behaviour	appeared	 to	act	as	a	way	 for	participants	 to	



















related	 to	 education,	 but	 nonetheless	 contribute	 to	 understanding	 prisoners’	
experiences	of	education	in	some	detail.	Adopting	some	aspects	of	the	narrative	and	
feminist	 approaches	 to	 conduct	 this	 research	 should	 draw	 the	 reader’s	 attention	























letters	 to	 consider	 how	 education	 and	 other	 life	 experiences	 contribute	 to	 the	
experience	of	learning	in	prison.	A	small	number	of	extracts	from	interviews	with	prison	
staff	and	ex-prisoners	are	also	included	in	the	chapter	to	show	how	different	types	of	




The	 main	 themes	 to	 emerge	 from	 the	 analysis	 in	 this	 chapter,	 which	 explores	
motivations,	meanings	and	 interpretations	of	prison	education	are;	 the	questionable	
suitability	 of	 an	 employment-focused	 curriculum	 for	 prisoners	 serving	 long	 term	













many	 of	 these	 quotes	 include	 spelling	 and	 punctuation	 mistakes,	 it	 seemed	 rather	
cumbersome	to	flag	up	each	and	every	spelling	and	punctuation	error.	I	also	felt	that	
correcting	mistakes	in	the	letters	might	take	away	part	of	the	character	of	the	writers,	











Alongside	 the	 analysis	 of	 80	 letters	written	 by	 prisoners	 to	 the	 Prisoners’	 Education	
Trust,	 29	 interviews	were	 conducted	with	 serving	 prisoners,	 prison	 teachers,	 prison	














































that	he	 couldn’t	 stand	 the	 thought	of	people	 talking	about	him	behind	his	back	and	
“taking	 the	mick”.	When	asking	him	about	what	aspect	of	 imprisonment	he	 felt	was	
most	difficult,	he	immediately	said	that	it	was	being	away	from	his	family.	He	said:		
	















found	him	outside	and	 thus	breaking	his	 curfew.	On	 returning	 to	 the	house	with	his	
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mother,	two	police	officers	arrived	and	entered	to	ask	questions.	Paul,	who	referred	to	
himself	 as	 having	 “multiple	 personality”	 became	 aggressive	 with	 one	 of	 the	 police	
officers	for	entering	his	house.	His	mother	then	tried	to	attack	the	same	officer	and	was	
taken	into	the	kitchen	by	the	other.	Upon	seeing	his	mother	being	taken	away	by	a	police	





















Kevin	 was	 32	 years	 old	 and	 had	 been	 sentenced	 to	 a	 four-and-a-half-year	 prison	
sentence	 for	 robbery.	 To	 date	 he	 had	 served	 four	months	 of	 his	 sentence	 and	 had	




















He	 estimated	 that	 he	 had	 been	 to	 prison	 a	 total	 of	 10	 to	 15	 times.	 His	 previous	
convictions	were	mainly	vehicle	 related	 (e.g.	driving	with	no	 insurance,	driving	while	






Andrew	 also	 told	 me	 that	 he	 thought	 inmates	 should	 have	 to	 make	 more	 of	 a	









he	had	served	11	months	of	his	 sentence.	This	was	 the	second	 time	he	had	been	 in	
prison;	however,	his	first	prison	sentence	had	been	when	he	was	18	years	old.	I	asked	































been	 to	 prison	 for	 17	 years.	 He	 said	 that	 the	 opportunities	 for	 rehabilitation	 in	 the	
current	prison	establishment	were	limited.	He	felt	the	way	that	prisoners	were	assigned	

















he	 had	 served	 36	 months	 to	 date.	 He	 had	 served	 one	 previous	 eight-year	 prison	






previously	 in	 prison	 in	 1999.	 In	 1999	 there	 was	 no	 television	 or	 library	 access	 and	
because	of	this,	during	his	current	sentence	he	saw	them	as	privileges.	In	terms	of	the	
aspects	of	imprisonment	that	he	did	find	difficult,	he	explained	that	healthcare	was	hard	




He	 said	 that	 there	 was	 one	 prison	 officer	 that	 he	 and	 other	 inmates	 got	 on	 with	
particularly	 well	 because	 this	 officer	 had	 shared	 part	 of	 his	 personal	 story	with	 the	






intent	 to	 supply.	 To	date	he	had	 served	 two	years	of	 this	 sentence	and	 through	 the	
course	of	his	life	he	had	received	three	prison	sentences	in	total.	Mike	explained	that	he	
had	 been	 diagnosed	with	 slight	 schizophrenia,	 paranoid	 psychosis	 and	 drug	 induced	
psychosis.	 He	 had	 also	 been	 sectioned	 under	 the	 Mental	 Health	 Act	 earlier	 in	 his	
sentence.	
	










just	 be	 calm	 and	 use	 his	 time	 to	 remember	 his	 religious	 teachings	 to	 think.	 Some	
prisoners	would	 ask	 him	 about	 his	 religion	 through	 interest	 and	 there	 had	 been	 no	
negative	treatment	towards	him	for	being	a	member	of	the	Muslim	faith.	
	
I	 said	 to	Mike	 that	a	number	of	participants	had	 told	me	prison	was	easy	and	 that	 I	
wondered	what	he	thought	about	this.	He	said:		
	


















last	 experience	 he	 had	 in	 the	 free	 community	 and	 as	 such	 was	 something	 he	 had	
continued	to	think	about.	He	said	on	the	outside	people	can	move	on	from	such	things	











































































He	 had	 made	 his	 cell	 like	 a	 home	 with	 matching	 bedding	 and	 curtains	 and	 it	 was	
important	to	make	it	comfortable.	He	said:	
	
The	Government	 can’t	 take	what’s	most	 important	 to	me,	my	







Introducing	 the	prisoner	participants	 (whose	narratives	are	particularly	prominent	 in	




2002;	 Gadd	 and	 Farrall,	 2004).	 Providing	 some	 information	 about	 the	 participants’	
sentences,	the	crimes	for	which	they	were	imprisoned	and	their	initial	thoughts	on	the	
prison	 experience	 in	 the	 previous	 part	 of	 this	 chapter	 tells	 us	 something	 about	 the	
serving	 prisoners	 who	 have	 participated	 in	 this	 research.	 As	 previously	 noted,	 it	 is	
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essential	 to	 incorporate	 experiences	 of	 imprisonment	 more	 broadly	 to	 gain	 an	












one	 of	 the	 most	 common	 reasons	 given	 for	 wanting	 to	 study	 was	 to	 increase	
employability	 in	order	 to	 find	work	on	 release.	As	acknowledged	 in	earlier	 chapters,	
increasing	 employability	 is	 currently	 the	 primary	 goal	 in	 offender	 learning	 policy.	 A	
prisoner’s	own	acknowledgement	of	 this	 goal	was	 identified	 in	 ‘Letter	7’.	 The	writer	
introduced	himself	as	22	years	old	with	2	years	of	his	sentence	remaining.	He	stated	
how	 aware	 he	 had	 become	 of	 the	 problem	 of	 unemployment	 and	 was	 requesting	
funding	to	do	an	introductory	law	course	in	order	that	he	might	have	a	realistic	chance	
of	employment	on	release.	This	writer	explained	that	in	2010	he	had	been	funded	by	









give	 you	an	opportunity	 to	evaluate	not	only	whether	 you	did	
wrong	but	more	importantly	how	to	do	what	is	right.	
	
As	 this	 letter	 continued,	 it	 became	 apparent	 that	 the	 writer	 had	 experienced	 the	
problem	of	churn	as	it	had	taken	him	some	time	to	be	able	to	successfully	submit	an	
application	 due	 to	 unforeseen	 circumstances.	 These	 included	 administrative	 errors,	
mislaid	 application	 forms	and	prison	 transfers.	He	explained	 that	 the	period	of	 time	
during	which	he	had	been	unable	to	apply	for	education	funding	had	made	him	more	





fitness	 business	 providing	 personal	 training	 in	 clients’	 homes.	 The	 fitness	 course	 he	
completed	in	2010	was	therefore	very	relevant	to	this	employment	goal.	He	wanted	to	
study	the	introductory	law	course	through	intrigue	as	a	result	of	his	own	experiences.	
He	 was	 interested	 to	 find	 out	 the	 way	 that	 law	 is	 taught	 and	 compare	 it	 to	 his	
experiences	of	the	law	in	practice.	He	felt	that	this	course	would	give	him	the	skills	to	
analyse,	 evaluate	 and	 draw	 conclusions	 to	 give	 him	 the	 necessary	 tools	 to	 have	 a	
realistic	 chance	 of	 avoiding	 becoming	 part	 of	 an	 increasing	 re-offending	 statistic.	
Interestingly,	 when	 this	 writer	 talked	 about	 the	 importance	 of	 increasing	 his	












resettlement	may	have	been	based	to	a	 large	extent	on	him	achieving	this	goal.	 It	 is	











represent	 the	 Ratio	 of	 the	 Circumference	 of	 a	 Circle	 to	 its	
























certain	 things	 amusing	 despite	 the	 emotional	 strain	 caused	 by	 the	 experience	 of	
imprisonment.	 The	 extract	 showed	 the	 use	 of	 humour	 relating	 to	 a	 well	 known	
television	advert	for	the	mobile	phone	network	Orange©	and	this,	 I	believe,	was	the	










the	more	 vocational	 courses.	 For	Mike,	 he	 proposed	 that	 this	would	 give	 him	more	
options	 for	 employment	 when	 he	 was	 eventually	 released.	 Speaking	 about	 the	
importance	of	education	he	said:	
	
















of	 interest	 in	prisoners	who	are	not	within	the	 last	 two	years	of	 their	sentence.	One	
teacher	commented:	
	
Once	 I	 knew	 about	 the	 employability	 farce,	 I	 thought	 it's	 fair	
enough	for	lower	category	prisoners,	because	they're	going	to	go	
back	into	the	outside	world.	But	when	you	get	a	prison	like	this	






































payment-by-results	 system,	 which	 was	 previously	 noted	 as	 having	 received	
unfavourable	responses.	It	was	noted	that	Paul	Cottrell,	UCU’s	head	of	policy	saw	this	
system	as	severely	risking	a	reduction	in	more	generally	life-enhancing	learning	for	all	
prisoners	other	 than	 those	serving	 long-term	sentences.	The	views	expressed	by	 the	
participant	above	however	suggests	that	even	prisoners	with	long	sentences	are	being	
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affected	by	 the	new	 system	due	 to	 the	 inability	 for	prisoners	 to	 stay	on	 courses	 for	
longer	durations.	Comparatively,	 the	writers	and	category	C	prisoners	who	discussed	
education	for	employability	did	so	describing	it	primarily	as	a	means	to	an	end	(or	at	









of	 the	 prison	 population,	 these	 findings	 are	 refreshing	 given	 that	 prison	 education	
opportunities	 are	 primarily	 directed	 at	 those	 who	 are	 educationally	 deficient.	 The	
Bromley	Briefings	Factfile	2010	stated	that	‘48%	of	prisoners	are	at,	or	below	the	level	










especially	 having	 seen	 so	many	 that	 demonstrated	writing	 difficulties.	 The	 following	
extract	shows	this	writer	talking	about	his	previous	achievements	in	education.	
	






into	 a	 Junior	 Mathematics	 Challenge,	 which	 was	 targeted	 at	
fourteen	 to	 sixteen-year-olds,	 when	 I	 was	 only	 thirteen.	 Over	
200,000	 entries	 were	 submitted	 from	 schools	 nationwide,	 of	











and	 Science	 at	 foundation	 level	 (meaning	 that	 he	 would	 only	 be	 able	 to	 achieve	 a	
maximum	 C	 grade).	 The	 next	 steps	 taken	 by	 this	 writer	 in	 pursuit	 of	 his	 education	
demonstrated	his	significant	dedication	to	learning.	He	said:	
	
With	 a	 great	 deal	 of	 persistence,	 I	 was	 able	 to	 convince	 the	
relevant	people	to	make	an	exception	and	apply	for	me	to	sit	the	
higher	 paper	 for	 my	 Maths	 exam	 which	 concluded	 in	 my	
achievement	of	an	A	in	Maths,	and	three	Cs	in	English	and	Double	









and	 instead	 he	 took	 part	 in	work	 experience	 in	motor	 vehicle	 engineering.	 He	 then	
decided	to	pursue	a	national	diploma	in	general	engineering	and	in	an	attempt	to	avoid	
any	 potential	 distractions,	 he	 relocated	 to	 study	 this	 course.	 Living	 alone	was	more	






This	 description	 of	 less	 educated	 prisoners	 emphasized	 that	 he	 continued	 to	 value	








eventual	 imprisonment.	When	 reading	 this	 letter,	 I	 felt	 that	 the	 writer	 had	 written	
continuously	about	his	education	as	a	way	of	distracting	himself	and	his	audience	from	
distressing	experiences	such	as	his	troubled	childhood.	It	is	also	evident	that	the	writer	
seemed	to	use	his	educational	 success	as	a	way	of	neutralizing	 the	mistakes	 that	he	
made	in	the	past	by	writing	far	more	about	his	positive	educational	experiences	than	
anything	 else.	 This	writer	 differentiated	 himself	 from	other	 prisoners	 as	 being	more	
educated	than	those	‘less	fortunate’.	An	interesting	question	that	arises	from	this	is	how	

























This	 clearly	 reflects	 Goffman’s	 (1959)	 concept	 of	 ‘backstage’	 and	 ‘front	 stage’	
presentations	of	self	whereby	interactions	with	other	people	happen	on	the	‘stage’	and	
away	 from	 this	 area,	 ‘performances’	 could	 be	 prepared.	 In	 the	 case	 of	 Mark,	 his	
backstage	was	his	cell	where	he	did	not	feel	he	had	to	put	on	a	show	for	his	 inmate	
audience	 and	was	 able	 to	 engage	with	 his	 true	 self	 -	 part	 of	which	 involved	writing	










Speaking	about	his	 experience	of	education	generally,	Mark	 said	 that	education	had	
given	 him	 satisfaction	 and	 the	 ability	 to	 express	 himself	 with	 a	 better	 range	 of	
vocabulary.	 I	 got	 the	 impression	 that	 having	 a	 better	 grasp	 of	 English	 language	 and	








disappointment	 and	 frustration	 in	 the	 retraction	 of	 higher-level	 qualifications	 being	




that	 anymore.	 We	 had	 more	 success	 rates	 with	 GCSE	
programmes	than	functional	skills	in	some	cases.	There	needs	to	
be	 a	 more	 seamless	 progression	 of	 education	 opportunities	 -	

















































prison	population,	 learning	about	 law	may	have	been	an	attempt	on	 the	part	of	 the	
writer	to	regain	some	sense	of	control.	Understanding	the	law	would	mean	that	he	may	
gain	 some	 knowledge	 held	 by	 those	who	 have	 power	 over	 him.	 This	 argument	was	
supported	by	the	interview	with	Paul	who	actively	sought	to	learn	more	about	the	law	
relating	 to	 the	 possession	 of	 drugs.	 In	 the	 case	 of	 this	 interview,	 Paul	 wanted	 this	
knowledge	to	eventually	be	able	to	‘catch	out’	the	system.	This	could	have	also	been	

































Given	 that	 the	 interviews	 with	 prisoners	 in	 many	 cases	 highlighted	 a	 sense	 of	
disillusionment	with	 the	 law	 (as	 in	 the	 aforementioned	 interview	with	 Paul),	 it	 was	
initially	surprising	to	find	that	this	was	not	stated	as	a	motivating	factor	to	study	law	in	
the	letters	analysed.	A	2011	report	in	The	Guardian	discussed	the	story	of	Malcolm	Lang,	
a	 serving	prisoner	 studying	 for	 a	 law	degree	during	his	 sentence.	 The	 report	 told	of	
Lang’s	 motivation	 through	 disillusionment	 with	 the	 law	 as	 a	 result	 of	 his	 personal	
experiences	and	noted	that	prison	officers	told	Lang	it	was	not	suitable	for	prisoners	to	
study	 law	 and	 actively	 tried	 to	 dissuade	 him	 from	 pursuing	 this	 educational	 route	
(Moorhead	2011).	Due	to	such	difficulties	and	in	some	cases	dissuasion	experienced	by	
prisoners	wanting	to	pursue	studies	in	law,	The	Longford	Trust	introduced	the	Patrick	
Pakenham	 Awards	 as	 part	 of	 their	 scholarship	 programme.	 The	 aim	 of	 the	 annual	
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scholarship	is	to	offer	support	to	young	serving	and	ex-prisoners	who	wish	to	continue	
their	 rehabilitation	by	 going	 to	 a	UK	university	or	 equivalent	 institution	 to	 read	 Law	
(Longfordtrust.org,	2015).		
	
As	discussed	 in	 the	methodology	chapter,	 it	 is	evident	 that	 the	nature	of	 the	 letters	
analysed	 could	 inhibit	 the	 true	motivation	 for	doing	education	 to	be	 stated	 in	 some	
cases.	When	applying	for	funding,	it	appears	that	there	is	an	understandable	reluctance	
to	mention	motivations	 that	 could	 be	 read	 negatively.	With	 this	 in	mind,	my	 initial	
surprise	at	the	lack	of	such	content	in	prisoners’	letters	was	quickly	altered,	as	it	would	
be	unlikely	to	find	many	letters	written	to	the	Prisoners’	Education	Trust	(if	any)	that	
state	 feelings	 of	 disillusionment	 towards	 the	 criminal	 justice	 system	 or	 feelings	 of	
injustice	for	fear	of	being	unsuccessful	in	an	application	for	funding.	Evidently	however,	










peer	 mentoring	 programmes	 operating	 within	 prisons.	 Peer	 mentoring	 schemes	
capitalize	on	the	shared	understanding	and	commonality	that	prisoners	can	have	with	
one	another	in	terms	of	language,	culture	and	experience	to	create	the	availability	of	
more	 support	 for	 prisoners	 (South	 et	 al.,	 2012).	 The	 nature	 and	 scope	 of	 peer	









listener9.	Describing	 the	experience	of	helping	others	as	being	 ‘therapeutic’	 suggests	














Enhanced	they	cost	more,	 they're	paid	more	-	so	 if	 they're	not	
going	 to	 be	 a	 mentor	 or	 something	 else	 like	 if	 they're	 an	




                                                8	Toe	By	Toe	is	a	reading	scheme	designed	to	dramatically	change	the	reading	age	of	the	student.	As	a	








an	 Enhanced	 IEP	 level	 –	 thus	 the	 incentive	 in	 some	 cases	 becomes	 linked	 to	 the	
privileges	 gained	 by	 Enhanced	 status	 including	 additional	 visits,	 additional	 time	 for	
association,	 more	 private	 cash,	 higher	 rates	 of	 pay	 and	 where	 possible	 better	
surroundings.	Another	issue	raised	by	this	participant	that	must	not	be	ignored	is	the	
potential	for	recent	government	cuts	to	impact	on	the	IEP	scheme.	The	concern	here	is	















of	 imprisonment	 and	 is	 a	 key	 discussion	 in	 the	 sociology	 of	 imprisonment	 and	
punishment.	It	is	suggested	that	institutional	confinement	transforms	the	way	that	time	
is	experienced	and	that	time	in	prison	is	‘wasted’	rather	than	‘spent’	(Matthews,	2009).	







The	 strict	 routine	of	 the	prison	 inevitably	 results	 in	 a	 sense	of	 the	 loss	of	 control	of	

























brain	 exercising,	 it	 stimulates	 their	 thought	 process.	 It	 will	
hopefully	make	 them	 a	 better	 citizen	 on	 release	 and	 a	 better	
prisoner	on	the	wings.	Hopefully	they	will	be	a	better	individual	
















level	 described	 how	 he	 wanted	 to	 use	 his	 time	 in	 prison	 to	 challenge	 himself	 and	









This	 reason	 the	 writer	 gave	 for	 wanting	 to	 do	 education	 in	 prison	 was	 particularly	
interesting.	Explaining	 that	he	wanted	 to	 show	potential	employers	 that	his	 learning	
abilities	had	been	refreshed	(and	not	deteriorated	during	time	spent	in	prison)	showed	
that	 he	 was	 looking	 to	 the	 future	 with	 a	 realistic	 perspective	 on	 what	 potential	
employers	may	question.	 It	 is	possible	that	potential	employers	would	want	to	know	
whether	 this	 person’s	 learning	 abilities	 had	 been	 compromised	 as	 a	 result	 of	 the	
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experience	of	 imprisonment.	Therefore,	 the	writer	was	able	to	show	that	one	of	 the	
reasons	educated	prisoners	may	continue	to	study	while	 in	prison	 is	not	only	for	the	


















to	 intensify	 the	experience	of	ageing	and	 fears	of	physical	and	mental	deterioration.	
James	seemed	to	be	significantly	affected	by	this	and	seeing	this	had	an	impact	on	me	
personally.	 He	 spoke	 quietly	 with	 his	 head	 down	 and	 his	 fingers	 clasped	 together,	
moving	 them	 irritably	 as	 he	became	a	 little	 anxious	 at	 times.	 I	 felt	 it	 appropriate	 to	
remind	James	that	he	was	24,	not	50,	and	that	if	he	were	to	remain	focused	on	his	goal	
of	working	with	children	in	the	community	(as	we	had	discussed),	then	he	would	not	






















being	 incorporated	 into	a	new,	 relatively	 stable	and	well-defined	position	 in	 society.	
Walker	 and	 Worrall	 (2006)	 discussed	 liminality	 by	 arguing	 that	 losses	 such	 as	 this	
become	more	difficult	with	the	passage	of	time.	Although	Walker	and	Worrall	discussed	
this	 issue	 in	 the	 context	 of	 the	 indeterminate	 sentencing	 of	women	prisoners,	 their	








-	 primarily	 getting	married	 and	 having	 children.	 It	 has	 been	 argued	 that	 a	 failure	 to	
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ticking’	 activity.	 By	 this	 they	 meant	 that	 the	 government	 were	 ‘ticking	 boxes’	 by	
providing	prisoners	with	educational	opportunities.	They	felt	that	in	doing	so,	it	made	






opportunity	 to	better	 themselves.	 These	participants	were	 therefore	 suggesting	 that	
education	was	not	being	provided	in	prison	because	it	could	genuinely	help	prisoners	to	
reform	but	 that	providing	prisoners	with	education	somehow	made	 the	government	
and	 indeed	 prison	 establishments	 look	 outwardly	 better	 -	 presumably	 because	 they	
would	 then	 be	 seen	 to	 be	more	 humane	 and	 proactive	 in	 rehabilitating	 the	 prison	
population.		
	
This	 was	 a	 view	 expressed	 by	 Darren	 who	 told	 me	 that	 he	 had	 done	 a	 number	 of	








time-filling	 activity	 and	 not	 something	 that	 changed	 the	 overall	 prison	 experience	























relating	 to	 victims	 and	 health	 and	 safety.	 So	 they	 come	 to	
education	and	I	let	them	do	some	other	activities	that	they	can	




The	 types	 of	 courses	 characterized	 by	 a	 lack	 of	 personal	 engagement	 (where	
engagement	with	 others	 is	 arguably	 essential)	 could	 become	 a	 source	 of	 frustration	
rather	than	a	source	of	a	meaningful	experience	for	prisoners.	Providing	prisoners	with	







of	 education	 created	 boundaries	 to	 progression	 through	 the	 sense	 of	 having	 to	 do	
something	because	it	is	a	rule	made	by	‘those	above’.	As	will	be	discussed	in	Chapter	
Seven,	and	mentioned	briefly	herein,	it	is	not	only	prisoners	who	experience	limitations	









When	 discussing	 educational	 experiences	with	 serving	 prisoners	 and	 ex-prisoners,	 a	
number	of	recurrent	themes	emerged	that	were	also	identified	in	the	letters	analysed.	
These	 themes	 focused	 on	 issues	 surrounding	 experiences	 of	 school	 and	 also,	
participants’	relationships	with	their	parents	when	they	were	of	schooling	age.	This	part	








strained	 relationships	 with	 their	 fathers	 –	 both	 of	 which	 involved	 strict	 physical	
discipline.	 One	 participant	 said	 that	 on	 reflection,	 family	 life	 had	 been	 quite	
dysfunctional	due	to	the	fear	of	physical	discipline	from	his	father.	The	participant	then	
described	 becoming	 desensitized	 to	 these	 kinds	 of	 feelings,	 which	 impacted	 on	 the	
effectiveness	of	disciplinary	procedures	at	school.	He	said:	
	
We	 would	 laugh	 when	 we	 got	 caned	 and	 would	 think	 to	





















In	 both	 cases,	 the	 strained	 relationships	 with	 their	 fathers	 had	 caused	 the	
aforementioned	participants	to	be	resentful	of	their	fathers	and	of	authority	in	general.	
Despite	 their	 fathers’	 encouragement	 of	 school	 at	 times,	 the	 physical	 violence	 that	
occurred	for	disciplinary	purposes	caused	a	rebellious	reaction,	which	manifested	itself	




the	 participant’s	 ability	 to	 form	 and	maintain	 relationships	 throughout	 his	 later	 life	
(Participant	2).	
	














(Participant	 3)	 continued	 to	 show	 some	 anti-authoritarian	 behaviour	 at	 school,	 he	














These	participants	 tended	 to	 show	 frustration	 and	became	physically	 agitated	when	
recounting	such	instances.	This	demonstrated	that	despite	the	years	that	had	passed	


















aggression	 that	 other	 participants	 had	 described	 as	 being	 part	 of	 their	 own	 fathers’	














same	 time	 grabbed	 a	 piece	 of	 wood	 and	 swung	 it	 at	 the	 teacher.	 The	 teacher	






































and	marrying	 a	 black	man	before	 being	 imprisoned	had	 also	 been	 a	 significant	 step	





The	 relationship	between	prisoners	 and	prison	 teaching	 staff	was	uncovered	 further	





As	 seen	 in	 the	 previous	 part	 of	 the	 chapter,	 attitudes	 towards	 education	 are	 often	
shaped	by	the	influence	of	parental	figures.	This	was	particularly	the	case	for	Joe	whose	
father	had	actively	encouraged	him	to	pursue	an	anti-authoritarian	attitude	both	in	and	
outside	 of	 school.	 However,	 despite	 altercations	 with	 teachers	 and	 other	 negative	
incidents,	participants’	 approaches	 to	education	were	not	always	 lacking	 in	effort	or	
interest.	Rather	than	expressing	a	complete	lack	of	interest	in	school,	some	participants	
spoke	of	being	easily	distracted	and	struggling	to	remain	focused	on	school	work,	which	





















during	 the	 discussion	 on	 passing	 time,	 Mike’s	 experiences	 of	 loss	 of	 attachment	
occurred	periodically	from	leaving	school	and	then	through	numerous	prison	sentences,	

































did	 not	 differ	 for	 prisoners	 of	 different	 sentence	 lengths	 but	 that	 those	 who	 had	
reported	regular	truancy	were	more	likely	to	be	reconvicted	following	release	(p.	15).		
	














difficult	 to	 see	 his	 older	 friends	making	money	 and	was	 often	 truant	with	 them;	 he	




crowd’,	 being	 impressed	 by	 and	 following	 older	 children’s	 examples	 of	 truancy	 and	
coming	to	value	making	money	above	education.	There	was	however	a	very	different	
story	of	truancy	which	was	particularly	disturbing.	This	came	from	Darren,	the	oldest	of	
the	 prisoner	 participants	 interviewed.	 He	 was	 45	 years	 old	 and	 serving	 a	 20-year	
sentence	for	drug	importation.	His	childhood	experiences	had	left	a	 lot	to	be	desired	
due	 to	 his	mother	 having	 a	 gambling	 addiction.	 This	 addiction	 had	 been	 part	 of	 his	
mother’s	life	since	his	father	had	left	when	Darren	was	4	years	old.	During	the	time	that	
his	 parents	were	 together,	 his	 father	would	 regularly	 beat	 his	mother.	 Darren	 then	
recalled	his	truancy	from	school.	He	remembered	a	truancy	officer	coming	to	the	house	
regularly	at	which	point	his	mother	would	lock	him	in	a	cupboard	to	hide	him.	He	said	







of	 violence.	 Prisoner	 participants	 told	 me	 the	 names	 they	 were	 called	 by	 bullies	
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including	 “stinky	 kid”	 (Darren)	 and	 “posh	 boy”	 (Richard).	 In	 such	 cases,	 the	 bullying	









traveler	 culture,	 which	 involved	 fighting,	 drugs	 and	 crime.	 Paul	 described	 this	






participant’s	 father	 had	 been	 in	 the	 army	 during	 the	 participant’s	 schooling	 years	
causing	 him	 to	move	 to	 different	 schools	 frequently	with	 the	 inability	 to	 settle.	 The	
participant	said:		
	

















how	 to	 deal	 with	 bullies.	 There	 were	 frequent	 references	 during	 our	 discussion	 to	





waste	 of	 time”.	 As	 will	 be	 seen	 in	 Chapter	 Eight,	 the	 sense	 of	 isolation	 and	 the	
resentment	 towards	 others	 caused	 by	 the	 bullying	 and	 the	 lack	 of	 attention	 from	




to	 have	 experienced	 victimisation,	 I	 considered	 how	 this	 related	 to	 participants’	
conceptions	 of	 how	 they	 had	 victimized	 others	 through	 their	 crimes.	 In	 each	 of	 the	
interviews	conducted	with	 serving	prisoners,	 I	 spoke	with	 the	participants	about	 the	
crimes	they	had	committed	and	the	extent	to	which	they	had	thought	about	the	impact	
they	may	have	had	on	their	victims.	It	was	through	having	such	discussions	that	I	was	













Despite	 the	 fact	 that	 the	 theory	 is	 concerned	with	 explaining	 how	 young	 offenders	
neutralize	their	offending	behaviour	prior	to	committing	a	crime,	it	is	possible	for	it	to	
be	applied	to	the	neutralizing	explanations	that	some	adult	male	offenders	in	this	study	











anyone	 to	 be	 physically	 harmed.	 This	 shows	 therefore	 that	 the	 techniques	 of	
neutralization	theory	has	a	significant	part	to	play	in	explaining	how	adult	offenders	can	
and	do	neutralize	their	behaviour	retrospectively	when	considering	their	past	actions.	
During	 the	 interview	 with	 Mark	 when	 he	 neutralized	 his	 behaviour	 through	 the	

































point	 for	 instance.	 I	 did	 this	 at	 an	 off	 licence	 where	 the	
shopkeeper	was	rude	to	my	mother.	After	I	did	it,	it	made	me	feel	
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imprisonment	 can	 vary	 greatly.	 Some	 participants	 in	 this	 study	 formed	 part	 of	 the	









be	 given	 to	 the	 short-term	 or	 ‘in-prison’	 implications.	 Letter	 writers	 and	 prison	
education	staff	interviewed	for	this	study	said	that	doing	education	in	prison	can	be	a	
therapeutic	 experience	 providing	 a	 mental	 escape	 from	 the	 prison	 environment.	
Education	also	provides	prisoners	with	a	way	to	use	time	constructively	–	something	
previously	discussed	in	this	chapter.	For	those	prisoners	who	are	already	educated	to	




















written	 to	 the	 Prisoners’	 Education	 Trust	 supporting	 applications	 for	 funding	 for	
distance	learning	courses.	The	second	set	of	letters	were	those	from	prisoners	who	were	
writing	 to	 thank	 the	 Trust	 for	 having	 received	 funding	 for	 courses	 that	 they	 had	
completed.	It	became	evident	that	those	prisoners	writing	to	the	Trust	supporting	an	
application	 for	 funding	 were	more	 likely	 to	 discuss	 the	 long-term	 benefits	 of	 doing	
education	in	prison.	As	discussed	in	an	earlier	chapter,	it	made	sense	that	prisoners	who	
were	applying	for	funding	would	be	more	inclined	to	state	a	reason	for	wanting	to	do	so	
that	was	 in	 line	with	 offender	 learning	 policy.	 These	 prisoners	 therefore	were	more	
likely	to	say	they	wanted	to	do	education	for	the	purpose	of	becoming	employed	on	
release.	I	wondered	when	reading	the	letters	whether	these	writers	felt	that	saying	they	
wanted	 to	 do	 prison	 education	 to	 pass	 the	 time	 or	 cope	 with	 the	 experience	 of	
imprisonment	 would	 make	 the	 success	 of	 their	 application	 less	 likely.	 It	 became	
interesting	when	reading	the	‘Good	News’	letters	that	the	writers	seemed	to	be	more	
comfortable	 in	 saying	 they	had	benefited	 from	the	experience	of	doing	education	 in	
prison	in	the	short-term	-	that	 it	had	been	a	comfort	to	them	and	that	 it	had	helped	
them	to	cope	with	the	overall	experience	of	imprisonment.	Evidently,	whether	or	not	
the	writers	of	 the	 ‘Good	News’	 letters	had	 focused	on	 the	 long-term	goals	of	prison	
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emotion	 than	 those	 who	 wrote	 about	 the	 experience	 of	 prison	 education	
retrospectively.	This	suggests	that	the	experience	of	doing	education	cannot	only	help	










of	 the	prisoner	 interview	participants	 talked	about	prison	education	as	having	short-
term	benefits	that	were	experienced	during	the	course	of	the	prison	sentence.	It	was	
only	 a	 small	 number	 of	 participants	 who	 suggested	 that	 they	 intended	 their	 prison	





such	 purposes	 and	 it	 did	 not	 appear	 they	 felt	 the	 need	 to	 have	 goals	 in	 line	 with	
becoming	employed	and	thus	in	line	with	offender	learning	policy.	This	was	interesting	
given	that	the	staff	interviewees	from	a	category	A	prison	had	commented	on	a	number	







educational	 experiences?	 I	 propose	 that	 the	 reason	 for	 these	 differences	 was	 the	
audience	 to	 which	 the	 participants	 were	 presenting	 their	 opinions.	 As	 discussed	 in	
Chapter	Five,	in	the	case	of	the	writers	of	the	letters,	their	audience	was	the	Prisoners’	
Education	Trust	who	would	determine	 (or	had	already	determined)	whether	doing	a	
distance-learning	 course	 in	prison	would	be	possible	 for	 them.	The	audience	 for	 the	
interview	participants	however	was	me	–	a	person	with	no	power	over	the	course	of	the	







The	 foregoing	 interview	and	documentary	data	drawn	upon	 in	 this	 chapter	begin	 to	
answer	the	first	three	questions	posed	by	this	thesis	as	described	in	the	Introduction.	
These	in	turn	were	developed	with	the	intention	of	exploring	one	of	the	broad	aims	of	




such	 as	 coping	 and	 mental	 escape	 were	 identified.	 Interviews	 with	 prison	 teachers	
raised	 concern	 regarding	 the	 suitability	 of	 an	 employment-focused	 curriculum	 for	
prisoners	serving	long-term	sentences,	where	the	prospect	of	release	is	much	further	in	
the	future	or	highly	unlikely	at	all.	As	such,	going	forward	it	must	be	recommended	that	



























particular,	 stories	 of	 school	 in	 some	 cases	 revealed	 difficult	 relationships	 between	
prisoners	 and	 their	 school	 teachers.	 By	 considering	 relationships	 prisoners	 had	with	
their	parents	 in	earlier	 life,	 it	has	become	evident	that	 issues	with	authority	 in	some	
instances	 originated	 from	 strict	 parental	 discipline,	 in	 particular	 from	 fathers.	 These	
anti-authoritarian	attitudes	are	sometimes	developed	in	relationships	in	school	life,	and	
are	eventually	imported	into	the	prison	education	environment.	The	data	produced	by	
interviews	 with	 prison	 staff	 highlighted	 the	 need	 for	 further	 discussion	 about	
relationships	 between	 prisoners	 and	 teaching	 staff	 to	 understand	 more	 about	 the	









































were	 sometimes	 strained	 and	 created	 an	 ‘us	 and	 them’	 culture	 between	 those	
employed	 to	 teach	 prisoners	 and	 those	 who	 locked	 them	 up	 and	 implemented	





This	 chapter	will	 explore	 these	 relationships	 in	 addition	 to	discussing	motivations	 to	
work	in	the	prison	environment	and	the	challenges	and	rewards	experienced	on	a	daily	















study,	 which	 found	 positive	 relationships	 at	 HMP	 Whitemoor,	 Liebling	 and	 Price	
returned	to	the	prison	to	conduct	a	repeat	study	after	the	2008	report	of	Her	Majesty’s	
Chief	Inspector	of	Prisons	found	‘distant	relationships’	between	staff	and	prisoners.	The	




between	 teachers	 and	 prisoners	 to	 contribute	 to	 understanding	 how	 education	 is	
experienced	 by	 prisoners,	 this	 chapter	 will	 begin	 by	 investigating	 what	 motivates	
teachers	to	work	in	the	prison	environment.		
	




















I	 really	wanted	 to	 pass	my	 experience	 on	 of	 being	 a	 catering	
manager.	 Teaching	 in	 prison	 intrigued	 me.	 It's	 a	 job	 you	 can	
either	do	or	you	can't,	and	I	absolutely	love	it.	Learning	means	a	
lot	to	me,	I	left	school	and	couldn't	spell	and	I	thought	I	was	really	





prisoner	 and	 ex	 prisoner	 participants’	 motivations	 for	 doing	 prison	 education.	 She	
shared	 some	 prisoners’	 and	 ex-prisoners’	 experiences	 of	 having	 previously	 felt	


























those	 who	 were	 confused	 and	 dissatisfied	 by	 the	 employability	 core	 of	 the	 prison	
education	curriculum,	and	this	became	very	clear	when	expressing	their	views.	There	
were	however	a	variety	of	views	on	education	in	prison	ranging	from	education	for	the	









quick.	 They	 want	 people	 through	 a	 lot	 quicker	 now.	 It's	 all	 a	
business	 plan	 and	 it's	 all	 about	making	money.	 I	 fought	 for	 a	
prisoner	who	was	being	kicked	off	the	class	who	wasn't	working	
fast	 enough	 for	 the	 college.	 When	 they	 push	 employability	
they're	 missing	 the	 point.	 We're	 trying	 to	 keep	 them	 in	 the	







I	 can	 see	 why	 people	 think	 it's	 a	 waste	 of	 money	 because	 if	
they're	a	serial	killer	they're	not	going	to	be	rehabilitated	so	you	
think	 ‘what’s	 the	benefit	of	OU’?	But	 for	others	 if	 it's	going	to	




good	 deal	 doing	 education.	 It's	 better	 for	 the	 people	who	 are	
going	to	progress.	There	are	some	you	teach	that	you	don't	like	





















For	me,	 from	 the	 ground	up,	 initially	 it	 should	 be	more	 about	
making	sure	they've	got	the	skills	and	ability	to	cope.	For	our	lot,	
there's	 some	who	can't	 even	 fill	 out	 their	 canteen	 sheet	 -	 and	








for	 prisoners	 for	 months,	 just	 over	 something	 as	 simple	 as	





















The	 above	 statements	 from	 staff	 which	 reveal	 in	 some	 detail	 their	 views	 on	 prison	
education,	contribute	to	a	broader	understanding	of	the	meaning	that	those	involved	in	
the	process	ascribe	to	prison	education	practice	and	its	purpose.	Certainly	for	staff	at	
the	 category	 A	 prison	 in	 question,	 education	 has	 immediate	 short	 term	 benefits	 in	
making	 the	 prison	 environment	 a	 safer	 place	 for	 all	 who	 live	 and	 work	 there.	 As	
discussed	in	the	previous	chapter,	this	is	important	in	itself	so	that	prisoners	are	able	to	
cope	with	the	deprivations	experienced	during	a	prison	sentence.	In	their	2011	study,	














called	 ‘crisis’	 due	 to	 reduced	 budgets	 and	 increasing	 security	 concerns.	 During	
discussions	with	prison	staff	I	asked	if	they	felt	prisons	were	in	crisis	and	whether	they	
had	been	impacted	by	any	significant	changes.	I	also	asked	about	the	broader	challenges	









of	 the	 changes	 amounted	 to	 a	 crisis	 situation.	 Teaching	 staff	 spoke	 of	 a	 narrowing	
curriculum	 and	 interestingly,	 one	 prison	 teacher	 had	 never	 heard	 of	 the	 recently	
overturned	book	ban	discussed	earlier	in	the	thesis.			
	





















This	was	 particularly	 good	 for	 oversees	 prisoners	where	 there	
was	 a	 language	 barrier,	 but	 they	 could	 communicate	 through	
maths.	 There	 needs	 to	 be	 a	 more	 seamless	 progression	 of	
education	opportunities	-	because	of	funding	constraints	there	is	
this	 more	 obvious	 cap	 appearing	 on	 what's	 available.	 The	
funding	for	long-term	inmates	needs	to	be	looked	at	differently.	





















































Strangeways.	Control	 is	moving	away	 from	 the	establishment.	













My	 discussion	 with	 the	 governor	 revealed	 his	 awareness	 of	 staff	 concerns	 and	 the	















impression	 that	 this	was	detrimental	 to	 the	operation	of	 the	category	A	prison	 itself	









were	 not	 always	 able	 to	 deliver	 programmes	 they	 felt	 entirely	 appropriate	 for	 their	
learners.	 In	 the	 light	 of	 such	 difficulties	 together	 with	 the	 nature	 of	 the	 working	




















Some	of	 them	are	 potentially	 very	 difficult	 individuals	 and	we	
have	 to	 remember	 that	 they	 are	 here	 for	 severe	 crimes,	 not	































We	 used	 to	 have	 champions	 in	 each	 wing	 which	 would	 help	
inform	 the	 tutors	 for	 lesson	 planning	 but	 it's	 not	 confidential	
anymore	 and	 its	 all	 done	 in	 class	 so	 you	 can't	 get	 as	 much	
information	 about	 the	 prisoners	 anymore.	 We	 used	 to	 know	





As	 discussed	 previously	 in	 this	 thesis,	 understanding	 prisoner	 learners’	 biographical	
backgrounds	needs	further	attention.	However,	this	is	not	only	significant	in	furthering	
prison	 education	 research.	 The	 interview	 extract	 above	 shows	 the	 need	 for	 prison	
teachers	 to	 have	 this	 information	 in	 order	 to	 understand	 their	 learners.	 Chapter	 Six	








an	upward	battle	because	of	 the	nature	of	 the	prison	and	 the	
prisoners	-	risk,	age,	sentence	length…with	these	prisoners	it	can	
















to	 support	 the	 OU	 students	 but	 then	 when	 the	 education	
regulations	 changed,	 the	 OU	 students	 weren't	 allowed	 to	 get	











place.	 I	 asked	 teachers	 about	 this	 and	was	 told	 that	 they	provided	 informal	 support	
where	possible,	particularly	if	learners	were	studying	courses	that	teachers	had	studied	




institution.	An	officer	 told	me	 that	now,	 those	who	were	 in	education	wanted	 to	be	
there	and	this	made	more	sense	to	them:	
	
Now	 that	 they're	 not	 forced	 to	 go,	 you've	 got	 about	 38	 who	
actually	 want	 to	 be	 there.	 It's	 good	 that	 the	 disruptive	 ones	





However,	 at	 a	 category	 A	 prison	 which	 holds	 some	 of	 the	 country’s	 most	 serious	












Despite	 the	 identification	 of	 specific	 challenges	 faced	 by	 prison	 teachers	 and	 their	
colleagues,	 the	prison	 staff	 participants	were	 all	 able	 to	 share	with	me	 some	of	 the	
positive	 aspects	 of	 teaching	 in	 prison.	 The	 majority	 of	 the	 teachers	 I	 spoke	 with	
discussed	 this	 in	 the	 context	 of	 the	 outcomes	 of	 their	 work	 and	 the	 changes	 they	

























what	 you're	 trying	 to	 do	 for	 them.	 I	 find	 this	 when	 I	 get	 the	





some	skills.	The	best	 thing	 for	me	 is	coming	here	and	working	
with	 the	men.	 The	worst	 thing	 is	working	 for	 The	Manchester	




I	 love	 it	because	they	 love	food,	they're	really	enthusiastic.	My	
waiting	 lists	 are	 huge.	 My	 peer	 partner	 is	 very	 talented.	 I	
sometimes	think	he	knows	more	than	me!	They've	let	him	start	
making	 sour	 dough	 bread	 and	 it	 keeps	 him	 really	 steady	 -	 he	
doesn't	take	the	mickey	and	brew	with	it.	I	think	it	would	break	
his	heart	if	they	stopped	him.	He	watches	my	back	and	tells	me	







supervising	 them	on	 the	wings.	There	were	 frequent	 references	 to	prisoners	making	





In	 education	 it's	 something	 we're	 giving	 them,	 but	 this	 is	













from	 the	 external	 community	 by	 inmates.	 They	 argued	 that	 the	 inmate	 code	was	 a	
prison	adaptation	of	the	criminal	code	that	already	existed	in	the	outside	world.	It	seems	
fitting	to	apply	Irwin	and	Cressey’s	concept	to	the	importation	of	past	experiences	of	




Negative	 relationships	 with	 prison	 teachers	 were	 not	 shared	 by	 all	 prisoner	


























































Sometimes	 you	 think	 to	 yourself	 I	 wonder	 why	 they're	 here	

































































It	 emerged	 from	 the	 interviews	with	 prison	 staff	 that	 there	was	 some	 strain	 in	 the	














prison	 instead	 of	 Koestler.	 When	 he	 got	 it	 back,	 pieces	 were	








They	 [officers]	 see	 inmates	 getting	 an	 education	 for	 free	 and	















“really?”	We	 try	 to	get	along	with	officers,	 some	you	 can	and	
some	it's	difficult	to.	Some	are	very	good	but	there	are	the	odd	
ones	who	treat	us	like	prisoners	as	well	and	we	all	moan	about	



























An	 education	 manager	 was	 certain	 that	 the	 divide	 existed	 because	 teachers	 and	






















culture	amongst	younger	 staff,	which	was	operating	alongside	 the	 ‘old	way	of	doing	
things’,	 causing	 a	 clear	 divide	within	 the	 prison	 officer	 team.	 For	 these	 participants,	
being	a	good	officer	related	to	Liebling	et	al.’s	(1999:	83)	finding	which	argued	the	need	
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to	 ‘…be	good	at	not	using	 force,	but	still	getting	 things	done’	and	 ‘…using	 legitimate	








































that	 they're	 not	 causing	 mischief	 and	 it	 really	 prevents	 the	
amount	of	damage	done	in	prison.	They	can	only	have	consoles	
if	 they're	 enhanced	 -	 they	 have	 to	 be	 behaved	 etc.	 The	
restrictions	on	it	are	actually	a	little	bit	harsh.	Prisoners	need	to	
escape	from	the	environment	for	their	own	sanity.	It	keeps	the	


















This	 is	 an	 opportunity	 that	 prisoners	 have	 got.	 They	 have	 the	










well	 be	 your	 next-door	 neighbour	 -	who	 do	 you	want	 as	 your	
next-door	 neighbour?	 I	 think	 these	 arguments	 are	 driven	
because	 it	 makes	 the	 headlines.	 There	 are	 of	 course	 some	
criminals	for	whom	prison	is	the	right	place	for	them	-	but	they	













They	 might	 not	 deserve	 it	 but	 they	 need	 it.	 If	 someone	 who	

























that	 I'm	a	prison	officer.	We're	not	 heroes	 like	policemen	and	







perceive	 ‘others’,	 including	 the	 public,	 as	 caring	 more	 about	 prisoners	 than	 prison	
officers.	They	share	a	wariness	about	revealing	their	occupation	to	outsiders’	(p.484).	
From	 this	 perspective,	 it	 could	 be	 argued	 that	 the	 isolation	 prison	 officers	 can	
experience	 likens	 them	 to	 the	 prisoners	 they	 supervise	 –	 or	 at	 least	 creates	 an	





service	 workers’	 inability	 to	 relate	 to	 them.	 Although	 the	 focus	 of	 this	 study	 is	 not	
concerned	with	an	in	depth	understanding	of	the	lives	of	operational	staff	in	prisons,	it	









This	 chapter	 contributes	 to	 understanding	 how	 prisoners	 experience	 education	 by	
appreciating	 the	 challenges	 and	 rewards	 faced	 by	 educators	 and	 appreciating	 the	
impact	that	their	own	experiences	in	the	workplace	have	on	learners.	By	identifying	that	




























and	 supporting	 learners	 in	 the	 prison	 environment	 and	 it	 is	 clear	 that	 some	 prison	
teachers	are	particularly	passionate	about	their	work	and	are	able	to	identify	changes	
that	occur	in	their	learners	-	whether	it	be	simply	the	gaining	of	a	qualification	or	some	
other	 change	 in	 their	 personality	 and	 character.	 Staff	 spoke	 about	 their	 concerns	














Prison	 by	 its	 very	 nature	 is	 abnormal,	 and	 destructive	 of	 the	
personality	 in	a	number	of	ways.	Education	has,	among	other	













meaningful	activity	was	stressed	as	being	of	 the	utmost	 importance.	This	 is	why	one	





A	 clear	 divide	 was	 identified	 between	 education	 staff	 and	 operational	 staff	 and	 all	
participants	including	the	prison	governor	acknowledged	this.	Education	staff	spoke	of	
an	 ‘us	 and	 them’	 attitude	 which	 implied	 that	 staff	 didn’t	 understand	 each	 other’s	
perceptions	 of	 prisoners.	 The	 experienced	 officers	 interviewed	 however	 were	
supportive	of	education	but	made	it	clear	that	they	personally	were	different	from	many	
of	the	newer	prison	staff	who	did	not	tend	to	communicate	well	with	prisoners.	It	may	













With	 regard	 to	motivations	 to	educate	prisoners,	 this	 chapter	has	 clearly	 revealed	a	
number	of	motivating	and	demotivating	factors.	Educators	were	motivated	by	passing	
on	 their	 knowledge,	 small	 class	 sizes,	 committed	 learners	 who	 demonstrated	 little	
disruptive	 behaviour,	 seeing	 real	 change	 in	 prisoners’	 attitudes	 and	 thus	 making	 a	
difference,	and	helping	prisoners	to	cope	with	the	pains	of	imprisonment.	A	number	of	
the	 factors	 that	 demotivated	educators	 can	be	 linked	 to	 the	 so-called	prison	 ‘crisis’.	




















































their	own	perspectives.	 The	 changes	 that	prisoners	 acknowledge	 can	often	 relate	 to	














determine	 the	 role	 of	 education	 in	 the	 desistance	 process.	 This	will	 provide	 further	















part	 of	 the	 chapter	 will	 present	 evidence	 of	 these	 categorizations	 thematically	 to	

















evidence	 from	 these	 types	of	 letters	 suggests	 that	prisoners	who	have	 taken	part	 in	
education	courses	present	themselves	more	emotionally	than	prisoners	who	have	not.	
Emotion	 and	 vulnerability	 are	 not	 characteristics	 that	 easily	 fit	 into	 the	 overtly	
masculine	culture	of	prison	life.	It	may	be	therefore	that	for	some	prisoners,	the	process	
of	becoming	educated	and	achieving	a	greater	 sense	of	self-esteem,	 confidence	and	





In	 my	 discussion	 with	 Richard,	 a	 prisoner	 at	 the	 category	 C	 research	 site,	 he	 said	
“education	classes	have	brought	me	out	of	my	shell	a	bit”.	The	increase	in	confidence	
that	 Richard	 experienced	 by	 doing	 education	 was	 somewhat	 surprising	 given	 the	
sometimes-challenging	 nature	 of	 the	 classroom	 environment	 that	 he	 described.	 He	
explained	that	in	some	cases	he	had	been	“targeted	for	getting	on	with	work”	and	how	
some	prisoners	had	shouted	at	him	during	classes	saying,	“He’s	got	his	head	down,	the	
boffin!”	 Richard	 said	 he	 was	 able	 to	 ignore	 comments	 such	 as	 these	 as	 he	 hated	
confrontation	–	something	that	other	prisoners	on	the	wing	were	aware	of	and	who	
would	protect	him	from	those	who	mocked	him	for	his	quiet	nature.	Richard	explained	
that	education	had	 taken	his	mind	off	 everything	and	given	him	 the	 confidence	and	
ability	 to	 integrate	better	with	other	prisoners,	especially	 those	who	were	older	and	
interested	in	education.	
	












confidence,	 she	 would	 pair	 them	 with	 a	 mentor	 with	 a	 similar	 background	 where	





that.	 I	 see	 most	 change	 in	 the	 reading	 groups…One	 of	 the	
changes	I've	seen	is	the	way	they	come	to	the	group	and	some	
will	argue	with	each	other.	They	 learn	 to	wait	 for	 someone	 to	
finish	and	they	learn	that	it's	alright	to	disagree	with	people	-	but	






I	 learnt	 through	 these	 discussions	 that	 confidence	 often	 resulted	 from	 educational	




case	 for	 Richard	 who	 found	 he	 was	 able	 to	 better	 interact	 with	 other	 prisoners,	
particularly	those	doing	education	and	this	is	corroborated	by	the	above	extract	from	
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stark	 contrast	between	achieving	educational	 success	 and	being	 a	 ‘street	 junkie’,	 he	
acknowledged	that	a	personal	transformation	had	occurred.	In	other	letters,	prisoners	









It	 has	 been	 an	 interesting	 journey	 which	 I	 have	 gained	
knowledge;	understanding,	emotional	maturity,	confidence,	self-
esteem	 and	 self-worth	 from.	 I	 feel	 now	 that	 I	 can	 implement	
structure	 to	my	 life	 through	 it,	 I	 understand	and	 can	also	 feel	
what	finding	oneself	is	and	for	the	first	time	I	have	aspirations.	
	
Having	been	able	 to	 ‘find	himself’	 and	being	able	 to	 realize	what	he	was	 capable	of	
(much	in	the	same	way	as	the	participants	 in	Maruna’s	desistance	study),	 it	could	be	
said	 that	 this	 writer	 experienced	 a	 personal	 enlightenment.	 What	 is	 especially	




were	 neither	 developed	 at	 school	 nor	 at	 home.	 It	was	 not	made	 clear	 in	 this	 letter	
however	why	this	was	the	case.	The	letter	did	not	say	whether	this	lack	of	aspiration	
was	through	lack	of	encouragement	by	parents	or	family	members	or	whether	it	was	
perhaps	 due	 to	 unwillingness	 on	 his	 own	 part.	 What	 is	 important	 however	 is	 the	
evidence	 this	 letter	 produces	 of	 prison	 education	 resulting	 in	 personal	 change	 and	
development.		
	
Earlier	 in	 the	 thesis	 I	 referred	 to	 a	 conversation	with	 Joe,	 a	 serving	 prisoner	 at	 the	
category	C	research	site,	who	had	been	strongly	encouraged	by	his	father	in	his	earlier	
life	to	have	an	anti-authoritarian	attitude	and	to	be	outwardly	aggressive	to	others	of	




opportunity	 to	use	his	 time	properly	and	had	stopped	him	from	 judging	people.	The	
revelation	that	Joe	had	also	made	his	homosexuality	known	in	recent	years	meant	that	











negative	 attitudes	 change	 to	 being	 keen	 and	 supportive	 to	




















It	 can	 be	 anything	 from	 personality,	 they	 quite	 often	 mature	
themselves	with	 the	 realization	 they're	not	going	anywhere.	 It	
could	be	a	 confidence	 issue,	once	 they	get	 their	head	 into	 the	
regularity	of	going	to	prison,	I've	seen	people	going	out	the	other	
end	 a	 different	 person.	 The	 inmates	 recognize	 their	 own	






occurred	 during	 prison	 sentences.	 For	 one	 ex	 prisoner,	 the	 experience	 of	 change	
occurred	specifically	after	leaving	prison.	
	
In	 prison	 I	 realized	 I	 had	 a	 chance	 to	 redeem	 my	 education.	









anger	 management.	 The	 probation	 officer	 said	 it	 was	 a	
metamorphosis.	 It	was	clear	what	changed;	 I	 learnt	remorse.	 I	






















old	 self.	 I	 live	 in	 fear	 of	 overstepping	 the	 mark,	 it's	 about	
managing	 it	 -	 just	 like	 an	 alcoholic.	 I'm	 squeaky	 clean	 now	
because	 I'm	 an	 ambassador	 for	 others	 like	 me.	 I'm	 straight.	











education	 to	 instigate	 transformation,	 I	 was	 reminded	 of	 the	 struggle	 faced	 when	
leaving	prison,	even	by	those	who	have	achieved	academically	and	become	respected	
members	 of	 the	 academic	 community.	 The	 two	 aforementioned	 ex-prisoner	
participants	were	particularly	emphatic	about	communicating	the	reality	of	living	with	
a	 dual	 identity,	which	has	become	a	 focal	 point	 in	 the	 emergence	of	 British	Convict	
Criminology	 in	 recent	 years	 (see	 http://www.convictcriminology.org/bcc.htm).	 These	






writing	 about	 the	 effect	 of	 their	 imprisonment	 on	 their	 families	was	 identified.	 The	
writers	of	such	letters	considered	how	the	process	of	doing	education	in	prison	might	
help	 to	 improve	 family	 relationships	 and	 demonstrate	 to	 relatives	 that	 they	 were	












the	 way	 this	 particular	 writer	 acknowledged	 that	 he	 had	 caused	 his	 family	 pain	 by	







education	 in	 order	 to	 be	 able	 to	 find	 employment	 on	 release	 to	 support	 relatives	








his	 relationship	with	his	 family.	Before	discussing	this	aspect	of	 the	 letter,	 it	 is	 firstly	
important	to	acknowledge	the	way	that	he	wrote	about	the	pains	of	imprisonment.	In	
this	letter	it	appeared	that	prison	education	could	not	only	be	transformative	in	terms	
of	developing	 the	characteristics	and	personalities	of	 individual	prisoners,	but	 that	 it	
could	 also	 transform	 the	 experience	 of	 being	 in	 prison.	 Having	 been	 granted	 art	
materials	by	the	Prisoners’	Education	Trust,	the	writer	said:	
	
My	paintings	have	given	me	hope	and	pleasure	 in	a	 very	 very	
grim	environment.	So	much	of	prison	 life/sentences	 is	punitive	






change	 his	 environment	 through	 artistic	 expression	 to	 one	 that	 was	 at	 least	 more	
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that	 he	was	 being	honest	 and	my	 interpretation	of	 honesty	 appeared	 to	 be	directly	
linked	 to	 letters	 that	 showed	 the	 emotion	 and	 vulnerability	 of	 the	 writer.	 Because	






During	my	discussion	with	Richard,	 he	 spoke	 about	 his	 family	 at	 some	 length.	When	










their	 situation	 differed	 as	 they	 supported	 the	 offender	 through	 the	 criminal	 justice	
process,	 prison	 sentence	 and	 beyond	 (Condry,	 2007:	 28).	 For	 Richard’s	 mother,	 the	
constant	 reminder	 not	 only	 came	 from	 supporting	 him	 through	 the	 criminal	 justice	







certificates	 to	his	mother	and	would	give	her	 some	to	 take	home	when	she	visited.	 I	
gathered	from	this	that	regularly	giving	his	mother	certificates	to	take	home	was	a	way	
of	 staying	 connected	 to	 his	 family	 and	 keeping	 his	 presence	 in	 their	 home.	 It	 also	
appeared	to	be	a	way	of	showing	them	that	although	he	was	in	prison;	he	was	making	


















moment	 that	 he	 didn’t	 know	 and	 this	was	 because	 he	 had	 never	 asked.	 He	 looked	
genuinely	shocked	and	was	a	little	lost	for	words	having	realized	that	this	was	something	






































in	 order	 to	 give	 his	 children	 material	 possessions	 were	 far	 outweighed	 by	 the	





the	making	of	 such	 calculated	decisions	 -	 the	 risk	 of	 being	 convicted	of	 crime	being	
worth	the	benefit	of	providing	for	their	children	in	order	that	they	could	be	seen	as	being	













imprisonment.	 Their	 focus	 had	 become	primarily	 concerned	with	 gaining	 custody	 of	
their	children	on	release	and	they	suggested	that	this	condition	would	lead	them	to	a	
crime	free	life.	I	was	concerned	on	reflecting	on	these	interviews	about	the	future	of	















A	 change	 that	 some	 participants	 discussed	 was	 a	 transformation	 in	 their	 attitude	
towards	society.	As	previously	noted	in	an	extract	from	a	discussion	with	an	ex-prisoner	
(Participant	1),	many	prisoners	consider	themselves	to	have	been	victims	at	some	point	
in	 their	 lives	 and	 as	 such	 can	 have	 negative	 attitudes	 towards	 the	 society	 that	 has	
imprisoned	them.	For	some	of	the	letter	writers,	repaying	their	debt	to	society	began	





































lot	because	 I	 feel	 the	next	chapter	 in	my	 life	 is	 to	past	my	 life	























types	 of	 change	 to	 occur,	 some	 of	 which	 have	 been	 discussed	 already	 from	 the	
perspectives	 of	 prison	 staff	 and	 serving	 prisoners	 with	 some	 brief	 insights	 from	 ex-
	 251	




help	 to	 understand	 the	 often-complex	 lives	 of	 those	 who	 have	 experienced	
imprisonment	 and	 prison	 education	 and	 desisted	 from	 crime	 in	 challenging	


























jealous	 of	 the	 attention	we	 got.	He	was	 very	 cruel	 like	 that.	 I	
would	see	my	mother	with	a	black	eye	and	I	got	some	cock	and	
bull	 story.	 I	 had	 one	 older	 sister	who	 protected	me	 from	 that	








who	 he	wanted	 to	 live	with.	 This	 was	 the	 point	 at	 which	 he	 began	 to	 “harden	 up”	
because	of	the	huge	gap	that	was	left	by	not	having	a	father	figure.	At	the	same	time,	
his	sister	met	her	future	husband	and	moved	out	of	the	family	home.	He	saw	his	father	







was	the	start	of	 the	deviant	behaviour.	 I	 took	money	from	my	
father	 and	 he	 brought	 the	 police	 round	 and	 I	was	 threatened	
with	borstal.	That	 scared	me.	He	didn't	do	 this	when	he	knew	
that	 I'd	 taken	 from	my	mum	and	my	sister,	only	him.	 I	 should	
have	bought	clothes	because	I	always	wore	hand-me-downs,	but	
I	 only	 ever	 remember	 buying	 Elvis	 cassettes.	 Once	 I	 started	











he	 came	 into	our	home	and	 started	 to	dominate.	He	 liked	my	
mother	more	 than	he	should	have	which	was	one	of	 the	most	










become	 close	 with	 the	 neighbour’s	 family	 and	 found	 him	 to	 be	 everything	 that	 he	


































collector	 and	 during	 the	 incident	 the	 debt	 collector	 was	 stabbed.	 Knowing	 that	 the	
police	 were	 looking	 for	 them,	 they	 decided	 to	 break	 out	 of	 the	 hostel	 to	 “go	 on	 a	














convicts.	 We	 were	 segregated	 because	 of	 our	 age.	 When	 I	
became	21	and	the	screw	said	you're	a	fully-fledged	criminal	now	




















was	 on	 probation.	 I	 told	my	 probation	 officer	 that	 it	 was	my	
ambition	to	kill	somebody	because	I'd	read	in	a	book	that	Ronnie	
Kray	had	said	that.	It	was	like	I	was	acting	out	a	film,	I	was	acting	







I	was	 like	 a	 Jekyll	 and	Hyde	 character.	My	uncle	 came	on	 the	
scene	and	was	supportive.	I	moved	down	south	to	stay	with	him	



















hospital	 –	 the	 same	hospital	where	 he	 had	 been	 an	 outpatient	 as	 a	 teenager.	 After	
sobering	up	he	returned	once	again	to	education	and	went	to	a	local	college	to	do	an	
















The	 participant	 was	 sentenced	 to	 five	 years’	 imprisonment	 following	 the	 incident.	





of	my	 time	 to	educate	myself.	 I	 found	 the	 judge	 inspiring	and	
we've	been	writing	to	each	other	ever	since.	In	prison,	after	the	

























































































We'd	 go	 to	 football	 and	 cause	 trouble.	 I'd	 get	 arrested	 every	
week,	go	to	court	some	of	the	times.	I	was	angry,	and	I	still	am	-	























































Then	 when	 my	 court	 case	 came	 up,	 I	 got	 found	 guilty	 of	
possession	with	intent	to	supply	a	class	A	drug	and	went	to	prison	
-	 my	 co	 D	 didn't.	 Me	 and	 my	 wife	 stayed	 together.	 We	 got	












fine	because	 I'd	adapted	to	 it.	 I	got	my	head	down,	the	prison	

























I	 was	 at	 an	 event,	 and	 someone	 from	 a	 very	 privileged	
background	who	 had	 influence	 said	 education	 is	 a	 privilege.	 I	
thought	to	myself,	education	is	a	privilege	for	the	people	who	are	
born	with	the	ability	to	access	it.	Why	is	it	a	privilege?	It's	a	right.	





a	 life	 of	 privilege	 have	 no	 conception,	 they	 don't	 understand	




The	discussion	 I	had	with	 this	participant	 further	enhanced	my	understanding	of	 the	
struggle	faced	by	‘desisters’	to	maintain	a	new	identity	that	also	incorporates	the	old.	

















The	 third	 ex-prisoner	 participant	 had	 a	 significantly	 different	 story	 to	 those	 already	
discussed.	Knowing	the	other	participants	personally	and	the	nature	of	my	research,	he	
was	 initially	uncertain	of	the	value	that	his	story	might	bring	to	this	study.	While	the	
stories	 told	 by	 the	 previous	 participants	 are	 often	 familiar	 amongst	 the	 prison	
population,	there	are	also	those	who	grew	up	in	different	circumstances	and	come	from	
different	backgrounds.	It	is	therefore	important	to	consider	the	story	of	a	person	who,	
although	 had	 a	 very	 different	 background	 and	 upbringing,	 has	 the	 same	 shared	
experience	of	imprisonment	as	the	other	participants.	Part	of	the	purpose	of	doing	so	is	
to	bring	a	realistic	element	to	the	research	by	showing	that	prison	is	not	only	reserved	





of	 constraint	 and	 the	 breaking	 of	 rules	 by	 them	wasn’t	 accepted.	 He	 described	 his	
relationship	with	his	parents	as	“reasonably	good”	and	explained	that	testing	authority	
was	something	he	could	do	at	school	with	his	friends,	but	when	he	was	at	home,	he	








movements.	 He	 explained	 that	 he	 had	 learnt	 a	 lot	 from	 the	 informal	 education	 at	
university	 (societies,	unions)	 and	 that	universities	were	 in	a	 state	of	high	animation.	
















tour	 and	 I	 interviewed	 Bono,	 and	 I'd	 just	 been	 protesting	 in	
Belfast	to	help	the	political	prisoners.	I	put	a	“recipe”	in	the	back	
of	 the	 pamphlet,	 which	 said	 go	 out	 and	 burn	 something	 or	
something	fairly	rhetorical	like	that.	I	was	visiting	my	sisters	in	
London,	turned	on	the	TV	and	the	riots	in	Brixton	had	erupted.	I	







and	 didn’t	 have	 a	 lot	 of	 prospects,	 plus	 there	 was	 lots	 of	






















like	 being	 in	 a	 school	 playground	 again,	 learning	 to	 cope,	
learning	to	negotiate	space.	The	work	I	had	done	previously	was	
on	political	imprisonment	and	this	was	something	very	different.	











did	 prison	 research	 I	 knew	 it	 would	 be	weird	 going	 back	 into	
prison	-	I	didn't	disclose	my	sentence	during	interviews.	You	can't	









and	questioned	a	book	 I	was	 sent.	 In	 the	end	 they	 just	 leafed	
through	it	and	gave	me	a	funny	look	and	gave	me	it.	One	officer	
initiated	 a	 couple	 of	 conversations	 with	 me,	 saying	 “we're	




















society.	We	were	 in	 cells	 with	 buckets	 and	 a	 knackered	 radio	
thinking	in	twenty	years’	time	they’ll	probably	have	a	telly	and	
that	 would	 be	 outrageous	 luxury.	 But	 even	 so,	 you’re	 sitting	
thinking,	would	you	like	to	eat	your	meals	in	your	toilet	at	home?	









but	 they	 aren't	 the	 norm	 or	 the	 mainstream.	 Through	 great	
teachers,	 some	 men	 are	 having	 potentially	 life	 changing	
experiences	-	but	this	is	not	the	mainstream.	The	teachers	have	
targets	 that	 they	 have	 to	 achieve	 with	 the	 most	 challenging	
learners.	
	
Although	 this	 participant	 had	 a	 much	 shorter	 experience	 of	 imprisonment	 than	
Participant	1	and	Participant	2,	his	relationship	with	education	combined	with	his	prison	
experience	enabled	him	to	have	an	important	insight	on	the	education	of	prisoners.	He	
acknowledged	 that	 prison	 is	 not	 full	 of	 ‘monsters’	 but	 rather	 people	 who	 were	
surprisingly	normal	 and	 suggested	 that	 there	were	 some	very	well	motivated	prison	
teachers.	The	above	extract	from	my	discussion	with	this	participant	corroborates	the	
findings	 of	 the	 present	 research	 –	 it	 highlights	 the	 target-based	 nature	 of	 prison	
	 270	
education	but	also	acknowledges	that	some	men	 in	prison	are	having	potentially	 life	










issues	 in	 successful	 desistance	 is	 the	 process	 of	 maintaining	 these	 dual	 identities	
through	a	constant	process	of	negotiation	and	renegotiation.	This	specifically	highlights	
the	 personality	 disruption	 addressed	 by	 Clemmer’s	 prisonization	 concept	 which	
stressed	the	difficulties	that	ex-prisoners	face	in	adjusting	to	life	in	the	community	after	
a	 prison	 sentence.	 Although	 the	 ex-prisoners	 interviewed	 may	 not	 have	 become	
















This	 chapter	 has	 thematically	 explored	 indicators	 of	 change	 including	 identity,	
confidence,	 family	 relationships	and	attitudes	 towards	 society	 to	present	a	 coherent	
review	of	the	changes	and	transformations	experienced	by	prisoners	themselves	–	some	
of	 which	 have	 also	 been	 identified	 by	 prison	 staff.	 These	 indicators	 have	 also	 been	
explored	in	the	context	of	desistance	through	the	narratives	of	ex-prisoners	to	identify	
the	 role	 of	 education	 within	 the	 desistance	 process.	 The	 evidence	 suggests	 that	
education	alone	does	not	necessarily	lead	to	desistance,	but	rather	education	combined	
with	other	 factors	 including	 family	 support	and	self-reflection	can	 lead	 to	desistance	








the	 sense	 of	 having	 a	 dual	 identity	 and	 living	 in	 two	worlds.	 On	 the	 one	 hand,	 the	














to	 think	 critically	 and	 analytically.	 Through	 a	 reconsideration	 of	 one’s	 own	 identity,	
prisoners	in	these	cases	are	able	to	envisage	a	new	or	different	life	for	themselves,	which	
can	 involve	 future	 work	 and	 helping	 others	 or	 can	 begin	 with	 the	 reparation	 of	
relationships	with	 family	members.	Although	 the	 identification	of	 change	 relating	 to	






























discussed	 the	 current	 objectives	 of	 offender	 learning	 provision.	 Reviewing	 offender	
learning	 policy	 historically	 clearly	 shows	 that	 prison	 education	 (and	 more	 broadly,	
offender	 rehabilitation)	 is	not	a	new	practice.	Education	has	been	part	of	 the	prison	
regime	since	 the	18th	century	when	 learning	was	 focused	on	the	religious	and	moral	
instruction	of	offenders.	Although	education	was	 focused	on	 religious	 teachings	 and	
improving	morality,	this	resonates	with	the	findings	of	contemporary	prison	education	
research	 -	 that	 learning	 in	 prison	 can	 effect	 a	 significant	 change	 in	 offenders.	 The	
underlying	principle	of	prison	education	since	the	18th	century	has	been	rehabilitation	















The	 purpose	 of	 this	 chapter	 is	 to	 demonstrate	 how	 this	 thesis	 contributes	 to	 the	




of	 sources.	 This	 chapter	will	 discuss	more	 broadly	 the	 implications	 of	 these	 findings	
when	set	in	the	wider	context	of	the	whole	prison	experience.	It	will	be	presented	as	
answers	 to	 the	 initial	 research	 questions.	 In	 answering	 the	 core	 research	 questions,	
where	appropriate,	a	number	of	key	themes	will	be	set	out	which	reveal	the	core	issues	










As	 discussed	 in	 Chapter	 Two,	 education	 became	 synonymous	with	 the	 goal	 of	 post-
release	employment	following	the	creation	of	the	Offenders’	Learning	and	Skills	Unit	in	
2004	 and	 this	 led	 to	 employment	 becoming	 a	 key	 focus	 in	 the	 National	 Offender	
Management	Service’s	delivery	plan	 in	2005.	Policy	since	 that	 time	has	continued	to	
focus	on	employability	as	the	core	aim	of	education	provision	in	the	prison	and	this	was	
shown	in	Chapter	Two	in	the	Inspection	and	Ofsted	reports	on	the	category	C	research	
site	where	 (as	 reported	 in	2009)	 focus	continued	to	 remain	on	work	 related	 training	



















Staff	 at	 a	 category	 A	 prison	 were	 particularly	 emphatic	 about	 how	 unsuitable	 an	
employability-focused	curriculum	was	for	learners	with	long-term	sentences.	Educators	
were	finding	difficulty	 in	embedding	employability	within	the	curriculum	while	at	the	





is	 more	 imminent.	 This	 research	 has	 highlighted	 however	 that	 the	 embedding	 of	


















differ	 depending	 on	 whether	 they	 are	 speaking	 about	 this	 prospectively	 or	











in	 England	and	Wales,	 it	was	noted	earlier	 in	 the	 thesis	 that	 in	 Ireland,	 the	 strategy	
statement	 for	 education	 includes	 the	 acknowledgement	 that	 education	 can	 help	
prisoners	‘cope	with	their	sentences’	(Prison	Education	Service,	2003).	Given	the	data	
provided	 in	 this	 thesis	 which	 evidences	 the	 importance	 of	 education	 as	 a	 coping	
mechanism	from	the	perspectives	of	both	prisoners	and	educators,	it	is	imperative	to	




























children	 and	 have	 sessions	 with	 teachers	 invited	 into	 jail.	 The	 reform	 has	 been	
introduced	following	the	recognition	that	lack	of	contact	with	loved	ones	has	often	been	










This	 research	 has	 revisited	 some	 of	 the	 key	 themes	 outlined	 in	 existing	 studies,	
particularly	identity,	self	esteem,	employment	and	passing	time.	These	themes	remain	
integral	to	contemporary	prison	education	research	and	this	study	has	explored	themes	
in	 the	 broader	 context	 of	 significant	 events	 in	 prisoners’	 lives	 to	 add	 a	 biographical	
dimension	to	the	inferences	drawn.	In	doing	so,	and	incorporating	the	perspectives	of	
prison	staff	and	ex-prisoners,	more	has	been	discovered	about	what	the	experience	of	
education	 means	 to	 prisoners	 who	 engage	 with	 such	 initiatives.	 In	 very	 few	 cases,	
education	had	no	meaning	whatsoever	and	 it	was	 revealed	 that	some	prisoners	saw	
certain	types	of	educational	activity	as	‘box	ticking’	–	this	was	corroborated	by	a	teacher	




















already	 have	 education	 qualifications.	 As	 discussed	 in	 Chapter	 Four,	 imprisonment	




research	 shows	 that	 this	 can	 provide	 an	 opportunity	 for	 individuals	 to	 show	 family	
members	and	employers,	 following	release,	that	they	still	have	the	abilities	they	had	
gained	prior	to	imprisonment	and	therefore	that	the	prison	experience	has	not	‘broken’	
them.	 Furthermore,	 the	 issue	 regarding	 increasing	barriers	 to	higher	 level	 education	
programmes	emerges	here.	Despite	the	fact	that	the	inspection	reports	for	the	category	
A	 prison	 (discussed	 in	 Chapter	 Two)	 noted	 a	 broad	 curriculum	 and	 an	 increase	 in	
learners	studying	higher	level	courses	in	2012,	interviews	with	teachers	in	the	present	
study	suggested	a	reduction	of	such	provision.	Higher	levels	of	education	are	becoming	






Clearly,	 prison	 education	 means	 more	 than	 simply	 delivering	 employability	 and	
participants’	 narratives	 have	 uncovered	 some	 of	 these	 other	 outcomes.	 Prison	
education	has	been	shown	to	give	life	on	the	inside	more	meaning	and	this	is	particularly	






















Investigating	 prisoner	 writers’,	 serving	 and	 ex-prisoner	 participants’	 previous	
experiences	 of	 education	 has	 explained	 why	 some	 had	 negative	 experiences	 of	
education	in	the	prison.	Where	prisoners	have	previously	had	negative	relationships	or	
altercations	 with	 teachers	 at	 school,	 they	 are	 sometimes	 unable	 to	 find	 personal	
resolution	regarding	these	incidents	and	as	a	result	find	it	difficult	to	engage	well	with	
prison	 teaching	 staff.	 It	 must	 be	 noted	 however	 that	 not	 all	 who	 have	 negative	
experiences	at	school	reflect	this	in	their	learning	in	prison.	Uncovering	past	experiences	
of	education	identifies	that	some	prisoners	experience	education	positively	for	the	first	







participants	 the	 choice	of	making	 them	work.	 It	 could	 therefore	be	argued	 that	 two	
prisoners	with	negative	experiences	of	school	would	not	necessarily	both	struggle	to	





poor	 engagement	 with	 school	 teachers.	 This	 highlights	 the	 broader	 issue	 of	 the	
relationship	between	attitudes	towards	authority	and	the	education	system	whereby	a	





It	 is	 clear	 from	 the	 above	 that	 the	 effects	 of	 previous	 experiences	 of	 education	 of	
prisoners	 can	 be	 complex	 and	 sometimes	 contradictory.	 However,	 an	 early	
understanding	 of	 such	 experiences	 by	 the	 teaching	 staff	 could	 better	 inform	 the	
educational	needs	of	the	individual	prisoner	which	would	in	turn	be	useful	to	both	the	













One	 of	 the	 core	 questions	 set	 out	 at	 the	 beginning	 of	 this	 study	 asked	 whether	
understanding	prisoners’	experiences	of	education	and	change	could	tell	us	something	
more	 about	 the	 whole	 experience	 of	 imprisonment.	 Through	 the	 participants’	
narratives,	themes	emerged	that	were	not	directly	related	to	experiences	of	education,	





by	 some	 to	 be	 “easy”.	 A	 number	 of	 serving	 prisoner	 participants	 initially	 described	




















that	 ‘easy’	 from	 their	 perspective	 was	 related	 to	 the	 lack	 of	 responsibility	 which	 is	
implicit	in	many	elements	of	life	in	the	outside	world	meaning	that	basic	needs	are	taken	
care	of	(Maslow,	1943).	Prisoners	are	therefore	relieved	of	some	of	the	stressful	realities	
of	 everyday	 life	 that	 are	 experienced	 in	 the	 free	 community	 and	 this	 lack	 of	
responsibility	can	 lead	some	prisoners	to	describe	 imprisonment	as	 ‘easy’	or	 ‘easier’.	
However,	where	an	individual	may	consider	prison	‘easy’	or	‘easier’	than	their	life	on	




life	 can	 ‘fill	 a	 gap’	 in	 their	 previous	 experiences	 of	 the	 outside	 world,	 and	 some	
participants	 in	 this	 study	 freely	 admitted	 to	 fitting	 into	 prison	 life	 quite	 easily	 as	 it	















to	 reporting	 educational	 achievement	 in	 official	 reports	 such	 as	 those	 previously	






equipment,	 curriculum	 cutbacks	 and	 a	 focus	 on	 getting	 prisoners	 through	 courses	
quickly	 suggests	 a	 less	 than	 encouraging	 outlook	 for	 current	 prison	 education	 and	
educators	who	are	now	facing	the	added	challenge	of	embedding	employability	within	
all	curriculum	areas.	This	also	paints	a	drastically	different	picture	from	that	established	
in	 the	 review	of	 the	 reports	 discussed	 earlier	which	 suggested	 broadly	 that	matters	
concerning	 education	 were	 improving.	 The	 present	 research	 identifies	 how	 recent	
budget	cuts	have	affected	those	at	operational	 level	and	how	this	 impacts	prisoners’	
experiences	of	education.	Some	teachers	have	had	to	modify	learning	with	prisoners	in	
order	 to	 embed	 the	 necessary	 employability	 elements	 of	 courses	 so	 that	 they	 can	
continue	running	practical	courses	which	prisoners	enjoy	and	value.	 In	addition,	with	
teachers	 now	 having	 a	 reduced	 amount	 of	 biographical	 information	 about	 prisoner	
learners,	there	is	less	opportunity	to	differentiate	the	delivery	of	teaching	sessions	in	a	
way	that	considers	specific	information	about	prisoners	and	their	previous	experiences	
in	order	 to	 tailor	education	 to	 individual	prisoner	backgrounds	and	needs.	Prisoners’	
previous	experiences	of	education	have	been	identified	as	having	a	significant	impact	











of	 external	 local	 expertise	 which	 could	 be	 freely	 available.	 These	 might	 include	
volunteer	teachers	from	a	local	university	or	teacher	training	college.	One	such	scheme,	
Learning	Together	(based	on	the	Inside	Out	programme	developed	in	the	United	States),	
has	recently	completed	 its	 first	cycle	of	delivery	 in	which	academics	 from	Cambridge	
University	 taught	 at	 HMP	 Grendon	 to	 a	 combination	 of	 Cambridge	 and	 Grendon	
students.	Encouragingly,	 the	Learning	Together	Network	 is	now	beginning	 to	expand	
with	partnerships	between	universities	and	prisons	being	developed	across	the	country	






It	 was	 highlighted	 in	 Lord	 Woolf’s	 (1991)	 report	 following	 the	 highly	 publicised	




















student	 ‘whole’	 (Lyon,	 1971).	 Attitudes	 towards	 prisoners	 being	 educated	 more	
generally	have	been	found	to	vary	amongst	educators.	Despite	this	however,	even	those	
who	could	understand	why	the	wider	population	may	see	it	as	a	“waste	of	money”	or	
“don’t	 think	 we	 should	 have	 to	 pay	 for	 it”,	 could	 see	 why	 education	 remained	 an	
important	 aspect	 of	 the	 prison	 regime.	 This	 primarily	 centred	 on	 educators’	
opportunities	 to	see	evidence	of	change	 in	 their	 learners	which	resulted	 in	a	mutual	
respect	 in	 the	 learning	 environment.	 The	 overarching	 attitude	 of	 teachers	 is	 that	
regardless	of	underlying	opinions,	something	had	to	be	done	and	that	education	at	least	
provides	 an	 opportunity	 for	 the	 possibility	 of	 personal	 development	 and	 change.	
Although	most	of	the	staff	interviewed	in	this	research	were	generally	positive	about	
education,	it	was	made	clear	that	not	all	prison	staff	are	entirely	supportive	of	prisoners	
having	 access	 to	 higher	 education	 and	 in	 some	 cases	 staff	 can	 feel	 threatened	 or	
aggrieved	in	some	way	by	prisoners	studying	courses	that	are	at	a	higher	level	than	staff	








































9.6	 What,	 if	 any,	 kinds	 of	 personal	 changes	 and	 developments	 do	






Although	 it	 was	 suggested	 in	 Chapter	 Four	 that	 education	 and	 desistance	 do	 not	
necessarily	have	a	direct	or	consistent	causal	relationship,	the	present	study	shows	that	
the	broader	outcomes	of	education	such	as	improved	family	relationships	and	the	ability	
to	 reflect	 and	 renegotiate	 one’s	 conception	 of	 self	 establishes	 that	 a	 relationship	
between	education	and	desistance	can	exist.	Education	can	lead	to	the	beginning	of	the	




















project	 (McAdams,	 1993).	 The	 constant	 renegotiation	 of	 identity	 that	 forms	 an	
embedded	aspect	of	desistance	stems	from	the	initial	reconception	of	self	which	can	be	
born	 out	 of	 an	 educational	 experience.	 Education	 in	 prison	 can	 create	 the	 initial	
realisation	 that	 the	prisoner	can	be	someone	else	–	 someone	whose	 identity	can	be	
shaped	 by	 personal	 abilities	 that	 they	 previously	 did	 not	 have	 or	 that	 they	 had	 not	
previously	had	the	opportunity	to	realise.		
	
To	 understand	 how	 prisoners	 perceive	 experiences	 of	 change	 and	 transformation	
through	education,	the	participants	in	this	study	(including	staff)	were	asked	to	consider	
their	 own	 experiences	 in	 order	 that	 key	 ‘change	 indicators’	 could	 be	 identified.	 The	
findings	of	this	study	show	that	the	changes	experienced	by	prisoners	(and	also	seen	by	
staff)	can	vary	and	are	sometimes	difficult	to	articulate	clearly	as	the	individual	prisoner	
can	 be	 described	 as	 simply	 ‘being	 different’	 to	 before.	 In	 comparison	 to	 observing	



















in	 terms	of	 the	 impact	of	 educational	 experiences	on	 individual	 prisoners.	 The	main	
premise	of	this	discussion	therefore	is	that	prisoners’	experiences	of	education	can:		
	
a. reduce	 pressure	 on	 adult	 male	 prisoners	 to	 adopt	 and	 display	 hegemonic	
masculine	traits;	





Adopting	 a	 ‘student’	 identity	 in	 the	 prison	 environment	 can	 involve	 an	 element	 of	
sacrifice.	For	instance,	in	the	Prison	Reform	Trust’s	(2003)	study,	it	was	noted	that	some	
prisoners	 were	 put	 off	 doing	 education	 because	 it	 meant	 that	 they	 would	 have	 to	
sacrifice	spending	time	in	the	gym	and	receive	lower	pay.	Interestingly,	this	feeds	into	
the	 broader	 discussion	 about	 the	 potential	 relationship	 between	 experiences	 of	
education	 and	 masculinities	 as	 in	 some	 cases,	 the	 reduction	 in	 displaying	 overt	
masculinity	may	begin	when	choosing	to	do	an	academic	education	course	as	opposed	
to	other	‘masculine’	activities	such	as	using	the	gym	or	doing	a	manual	labour	training	
course.	 Reuss	 and	Wilson	 (2000)	 argued	 that	 we	 need	 to	 understand	 exactly	 what	
changes	occur	as	a	result	of	the	experience	of	prison	education	as	there	are	numerous	
potential	outcomes.	This	 study	has	shown	that	 there	are	outcomes	 that	may	be	 less	
obvious	than	others,	some	that	are	internal	that	may	not	produce	employees	but	rather,	
people	who	have	developed	a	 sense	of	 self	 and	 the	 ability	 to	not	 feel	 compelled	 to	











therefore	 suggests	 that	 education	 has	 the	 potential	 to	 reduce	 prisoners’	 feelings	 of	
compulsion	 to	 display	 hegemonic	 masculinity,	 which	may	 extend	 to	 involvement	 in	
violence	 or	 other	 behaviour	 that	 secures	 a	 place	 in	 the	 prisoner	 hierarchy.	 This	
sentiment	was	echoed	by	prison	staff	who	explained	that	education	can	be	the	“great	









education	experiences.	However,	 it	 is	 important	to	further	develop	this	discussion	by	
providing	more	detailed	insight	into	the	emerging	issues	that	have	developed	from	the	
themes	already	discussed.	This	discussion	of	emerging	issues	highlights	more	specifically	
the	 inferences	 I	 have	 drawn	 from	 this	 research	 concerning	 family,	 the	 need	 to	
differentiate	education	across	this	prison	estate,	relationships	between	prisoners	and	
teachers,	 the	 importance	 of	 prisoner	 biography,	 the	 impact	 of	 budget	 cuts	 and	 the	
‘myth’	of	easy	prison	time.			
	
This	 study	 reveals	a	 range	of	motivations	 to	do	education	 in	addition	 to	 those	more	







is	 a	 significant	 factor	 that	helps	 to	 continuously	motivate	prisoners	 throughout	 their	
education	experiences.		
	
It	 is	 evident	 that	motivations	 to	 do	 education	 can	 and	 should	 vary	 across	 different	
categories	of	prison	establishments.	For	those	in	the	maximum	security	estate	whose	
release	 is	by	no	means	 imminent	and	 in	 some	cases	will	never	happen,	education	 is	











security	 considerations	 must	 be	 adhered	 to	 at	 all	 times	 during	 education	 and	 thus	
prisoner-teacher	relationships	must	be	carefully	negotiated,	it	became	apparent	in	this	
research	 that	 those	 teachers	 who	 took	 a	 more	 humanistic	 approach	 to	 educating	
prisoners	were	more	outwardly	passionate	about	the	work	they	do	and	the	meaning	it	











It	 has	 become	 clear	 in	 this	 research	 that	 there	 is	 value	 in	 encouraging	 prisoners	 to	
recount	 their	 life	 stories.	 This	 has	 a	 clear	 link	 to	 discourse	 on	 identity	 and	 the	
presentation	of	self	(Goffman,	1959).	I	have	found	that	this	is	important	for	two	specific	
reasons.	 Firstly,	 determining	 prisoners’	 previous	 experiences	 of	 education	 can	 help	




































































Through	 detailed	 data	 analysis,	 this	 research	 has	 uncovered	 that	 in	 addition	 to	
motivations	 already	 identified	 in	 existing	 research,	 such	 as	 passing	 time	 and	 gaining	
qualifications	for	employment,	prisoners	are	also	motivated	by	issues	concerning	family	




identified	 that	 some	 prisoners’	 previous	 negative	 attitudes	 towards	 education	 are	




and	 empowerment	 through	 the	 realization	 of	 one’s	 own	 abilities.	 Investigating	
prisoners’	 experiences	 of	 education	 in	 this	 study	 has	 revealed	 the	 nature	 of	
contemporary	imprisonment	and	has	specifically	highlighted	the	detrimental	impact	of	
recent	 budget	 cuts	 on	 numerous	 aspects	 of	 the	 the	 prison	 experience.	 Finally,	 this	
	 296	
research	 has	 identified	 that	 identity	 and	 the	 conception	 of	 self	 lies	 at	 the	 heart	 of	
processes	 of	 change	 and	 transformation	 that	 can	 be	 instigated	 by	 an	 educational	




abilities	 and	 transformative	 personal	 attributes.	 They	 allow	 ex-prisoners	 to	 fit	 into	
society	 and	 to	 have	 something	 in	 common	with	 others	 in	 the	 free	 community	 thus	
creating	 a	much	 needed	 sense	 of	 belonging.	 If	 offenders	 are	 to	 have	 any	 chance	 of	
successful	 resettlement	without	 re-offending,	 they	must	be	given	 the	opportunity	 to	
experience	education	and	to	interpret	how	they	feel	it	could	be	best	used	for	their	own	
personal	 development.	 Prison	 education	 therefore	 cannot	 continue	 to	 be	 primarily	
focused	on	prisoners’	lack	of	skills	that	they	need	to	become	employed.	It	should	also	
focus	 more	 broadly	 on	 prisoners’	 lack	 of	 educational	 experience	 that	 has	 caused	 a	
deficiency	in	personal	development,	emotional	maturity	and	opportunities	for	change.	





The	 inspection	and	Ofsted	reports	 reviewed	 in	Chapter	Two	show	that	 from	2004	to	
2012	 there	 appeared	 to	 be	 a	 general	 improvement	 in	 education	 support	 and	
achievement	in	the	prison	environment.	The	present	research	however	has	suggested	
that	this	progress	may	be	being	negatively	affected	by	budget	cuts	and	as	such,	future	
reports	may	 begin	 to	 tell	 a	 different	 story.	 Interviews	with	 both	 prisoners	 and	 staff	
revealed	 a	 frustrating	 reduction	 in	 support	 for	 education	 as	 well	 as	 fewer	 books,	 a	
reduction	in	curriculum	diversity	and	limited	access	to	higher	education	and	materials.	
Empty	 classrooms	 and	 long	 waiting	 lists	 for	 courses	 and	 equipment	 are	 leading	 to	
disillusionment	 for	 both	 prisoners	 and	 staff.	 Frustrations	 over	 rapid	 throughput	 of	
prisoners	on	courses,	 ‘box	 ticking’	and	 the	need	 to	embed	employability,	 sometimes	
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artificially	 in	 popular	 courses,	 are	 increasing	 the	 problems.	 A	 reduced	 emphasis	 in	
providing	 prison	 teachers	 with	 information	 on	 prisoner	 biographies	 and	 a	 lack	 of	
engagement	in	any	early	counselling	of	new	prisoners	in	terms	of	realistic	expectations	
of	 their	 future	 employability	 is	 adding	 to	 the	 general	 air	 of	 dissatisfaction	 and	






















(Honours)	Open	Degree.	 I	 have	 completed	 the	degree	with	an	








the	exception.	Consequently,	 I	 did	not	 receive	 the	benefit	 of	 a	
formal	 education,	 on	 the	 contrary,	 I	 arrived	 at	 prison	
approximately	10	years	ago	and	could	hardly	spell.	Despite	this,	
I	 have	 overcome	 the	 personal	 and	 practical	 obstacles	 placed	
before	 me,	 and	 through	 hard	 work	 and	 determination,	 have	




This	 is	a	 striking	example	of	 the	 fundamental	 life	 change	which	can	occur	 inside	 the	
prison	as	a	result	of	education	and	it	is	clear	that	the	likelihood	of	this	prisoner	becoming	
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Appendix	A:	Consent	Form	for	Prisoners	&	Ex-prisoners	
	
	
The	University	of	Hull	
Faculty	of	Arts	and	Social	Sciences	
	
Consent	Form	for	Research	Projects	Involving	Interviews	
	
	
Information	for	participants:	
The	purpose	of	this	research	project	is	to	find	out	about	the	experiences	current	prisoners	have	
had	of	education	during	their	lives.	This	includes	experiences	both	before	going	to	prison	and	
during	a	prison	sentence.	Participants	will	be	asked	during	the	interview	to	talk	about	their	own	
experiences	of	education	and	the	impact	that	it	has	or	has	not	had	on	them	at	different	times	
in	their	lives.	
	
	
TITLE	OF	STUDY:		An	Inquiry	into	Adult	Male	Prisoners’	Experiences	of	Education	
	
NAME	OF	RESEARCHER:		Helen	Nichols	
	
	
• 	I	confirm	that	I	have	understood	the	nature	of	the	above	study	and	have		
had	the	opportunity	to	ask	questions.	
	
• I	understand	that	the	researcher	will	interview	me,	and	my	responses		
will	be	transcribed	and	stored	on	a	computer	for	analysis		
	
• I	understand	that	the	results	of	all	the	interviews	will	be	used	for	research		
purposes	and	may	be	reported	in	academic	journals	and	in	conference		
proceedings.		
	
• I	understand	that	in	the	research	report	I	will	remain	fully	anonymous	and	any							
information	I	provide	will	not	be	made	public	in	any	form	that	could	reveal	my		
Identity	to	an	outside	party.			
• I	understand	that	my	participation	is	voluntary	and	that	I	am	free	to	withdraw		
• at	any	time,	without	giving	any	reason,	in	which	event	my	participation	in		
the	research	study	will	immediately	cease	and	any	information	obtained	from		
me	will	not	be	used.	
	
• I	agree	to	take	part	in	the	above	study.	
	
	
Name:…………………………………………………….	 	
	
Date:…………………………………..	
	
Signature:	………………………………………………	
	 322	
Appendix	B:	Consent	Form	for	Prison	Staff	
	
	
The	University	of	Hull	
Faculty	of	Arts	and	Social	Sciences	
	
Consent	Form	for	Research	Projects	Involving	Interviews	
	
	
Information	for	participants:	
The	purpose	of	this	research	project	is	to	find	out	about	the	experiences	current	prisoners	have	
had	of	education	during	their	lives.	This	includes	considering	the	perspectives	and	experiences	
of	those	who	work	with	prisoner	learners.	Participants	will	be	asked	during	the	interview	to	talk	
about	their	experiences	of	working	with	prisoner	 learners,	and	more	broadly,	working	 in	the	
prison	environment.	
	
	
TITLE	OF	STUDY:		An	Inquiry	into	Adult	Male	Prisoners’	Experiences	of	Education	
	
NAME	OF	RESEARCHER:		Helen	Nichols	
	
	
• I	confirm	that	I	have	understood	the	nature	of	the	above	study	and	have		
had	the	opportunity	to	ask	questions.	
	
• I	understand	that	the	researcher	will	interview	me,	and	my	responses		
will	be	transcribed	and	stored	on	a	computer	for	analysis		
	
• I	understand	that	the	results	of	all	the	interviews	will	be	used	for	research		
purposes	and	may	be	reported	in	academic	journals	and	in	conference		
proceedings.		
	
• I	understand	that	in	the	research	report	I	will	remain	fully	anonymous	and	any							
information	I	provide	will	not	be	made	public	in	any	form	that	could	reveal	my		
Identity	to	an	outside	party.			
• I	understand	that	my	participation	is	voluntary	and	that	I	am	free	to	withdraw		
• at	any	time,	without	giving	any	reason,	in	which	event	my	participation	in		
the	research	study	will	immediately	cease	and	any	information	obtained	from		
me	will	not	be	used.	
	
• I	agree	to	take	part	in	the	above	study.	
	
	
Name:…………………………………………………….	 	
	
Date:…………………………………..	
	
Signature:	…………………………………………………	
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